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Abstract

Inclusive school is a public school that the student with special needs can be educated together with normal
students. Expanding the potential that they have through the appropriate teaching strategies is crucial to
implement, especially for the student with EBD. The student with EBD is a student that has aggressive
behavior and substantial negative influence in the learning process. In accordance to that, the researcher
wants to investigate (1) the teaching strategies used by the English teacher for the student with Emotional
and Behavioral Disorders (EBD), (2) the implementation of teaching strategies used by the English teacher
for the student with Emotional and Behavioral Disorders (EBD). Using qualitative method, the research
involves one English teacher of SD Satu Atap Sumbersari 1 Malang Inclusive School. The instruments used
were observation and interview. The current research revealed that there were three strategies used by the
English teacher at SD Satu Atap Sumbersari 1 Malang Inclusive School. First, the teacher shows the interest
towards students’ progress through communication to the student with EBD. Second, giving the student an
understanding to have control for everything occurring in their life by giving the student with EBD
punishment when break the rules. Third, conducting class activities relevant to students’ interest with
alternative activities made by the English teacher.

Keyword: Teaching English, Strategy, Student with EBD.

1. INTRODUCTION

Inclusive school is a public school that also caters students with special needs by
implementing an inclusive education system. Through inclusive education, it is expected that the
students with special needs can be educated together with normal students. It means that there is no
gap between them, which can expand the potential that they have (Marti, 2012). It is supported by
the Law No. 23 of 2002 on Child Protection, especially Article 51 which said, "Children with
physical or mental disabilities are given an equal opportunity in obtaining an education™ (Garnida,
2015).

Iswari (2007:2) as cited in Marti (2012), states that students with special needs have
disorders of physical, mental, emotion, or a combination from those disorders. Students with special
needs are students who need an education which appropriate to the individual needs, because each
student has different background of life, development, and the level of education service. Students
who are in growth period of disappointing experience will bring up the problem of adjustment
disorder (Atmodiwirjo 2008 as cited in Anggaswari and Budisetyani, 2016). One of its forms is
Emotional and Behavioral Disorders.

The student with Emotional and Behavioral (EBD) are students who have difficulties in
adapting to the environment of the class (Somantri, 2007). The symptoms of emotional and
behavioral disorders are divided into two types, namely externalizing behavior and internalizing
behavior. Based on Hallahan & Kauffman (2006) as cited in llahi (2013), externalizing behavior
has direct (aggressive behavior) and indirect effects (stealing) toward friends and himself.
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Meanwhile, internalizing behavior is a disorder in the form of depression or severe anxiety,
withdraws from social interaction, and excessive mood swings. So, students with EBD have
substantial negative influence in the learning activities (Ormrod, 2008).

Students with Emotional and Behavioral (EBD) are students identified as students with
special needs, because they have various problems such as antisocial behavior, an inability to
establish relationships with adults and peers, and negative impact on achievement than they are
similar (Ormrod, 2003). Therefore, special educational services should be given to them, because
some students with EBD are caused by two factors. First, care treatment factor in environment such
as inappropriate care treatment towards students and life pressure in family. Second, there is a factor
in school like disturbing their achievement and relation with friends because their emotion and
behavior are different (Ormrod, 2009).

Symptoms of emotional and behavioral disorders are usually divided into two types, namely
externalizing behavior and internalizing behavior (llahi, 2013). Externalizing behaviors have direct
or indirect impacts with the others, such as aggressive, disobedience, stealing, and lack of self-
control. Internalizing behavior affects the students with anxiety, depression, and antisocial
(Hallahan & Kauffman, 1988; Eggen & Kauchak, 1997 as cited in Mahabbati, 2006). Furthermore,
Anderson (2012) said that the symptoms divided into three groups. Those are (1) externalizing
behavior, (2) internalizing behavior, and (3) low incidence. The externalizing and internalizing
behaviors are similar to Hallahan et al. above. Meanwhile, low incidence is infrequent disorder that
if it happens will cause hard situation.

In social interaction, the student with EBD plays with friends but more likely disturbing
them (Ormrod, 2009). In part of behavioral, the student with EBD does aggressive behavior toward
teacher or friends in the learning process (Thompson, 2010). For example, hitting, fighting,
mocking, shouting, refusing to obey other people's requests including teacher and friends
(Mahabbati, 2006). Life pressure; parents’ divorced, alcoholic family, and living in criminal
environment are the cause of student with EBD (Santrock, 2009). In communication, the student
with EBD is able to do nonverbal social interaction such as eye contact, having expression to express
his feeling, and nonchalant (Surna, et. al, 2014).

In the learning process, the teacher gives more attention to the various strategies in order to
control the class. A strategy is a pattern that is planned and determined to do an activity (Majid,
2016). A strategy that applied in learning activity is called teaching strategy. Teaching strategy is
learning system in the form of activity framework (Majid, 2016). It contains a plan, method, or
series of activities to achieve the goal (J.R David, 1976 as cited in Sanjaya).

There are different views in defining teaching strategy. Based on Majid (2016), teaching
strategy is a plan of activities in learning that are structured to achieve the goal of learning. In
addition, Kozma in Sanjaya (2007) said, teaching strategy can be translated as each activity that
selected to help the students to reach certain learning objectives. The last but not least, teaching
strategy is an action plan (series of activities) including the use of methods and the use of various
resources in learning (Sanjaya, 2006). In my perspective, the term of teaching strategy is teaching
plans and tactics that teacher utilizes and implements in the class, while this strategy can change
based on the learning process occurs in the class for the sake of achieving learning objectives.

Ormrod (2009) states that the strategies for student with EBD to keep being motivated doing
assignments and to keep achieving in the learning process, because these kinds of student find the
difficulties in academic and cognitive process, as follows:
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1.1 One on One Communication towards Students’ Progress

Teacher becomes good listener when the students tell their problems and give attention and
solution when they look under pressure or worried (Ormrod, 2009). It is because of the student with
EBD occur stressful, therefore it’s a necessary for them a humanist communication with the teacher
(Ormrod, 2011 as cited in Surna, et. al, 2014). The teacher also gives praise towards students who
did a good behavior (Simonsen et al., 2008 as cited in Bak, 2013) because the teachers who care
towards students is the first good step as stated by Diamond (1991 as cited in Ormrod, 2009) and
encourage students to repeat a good behavior in their future (Bak, 2013).

1.2 Giving Direct Commands to the Student

Students with EBD mostly act inappropriately and are against; then the teacher has to create
the situation where the students understand that they are in control of what they experience by
adjusting to the class (Ormrod, 2009). Ormrod (2011, as cited in Surna, et. al, 2014) also added not
only adjusting to the class, but also giving attention totally (seriously) to students with EBD. This
is because inappropriately behavior to them disrupts the learning process. Thus, the teacher can give
an understanding of what they done is contrary to the existing rules, so that students with EBD
capable to regulate and determine the behavior that should be done (Ormrod (2011, as cited in
Surna, et. al, 2014).

1.3 Conducting Class Activities Relevant to Students’ Interest

When the activity is appropriate with the students’ interest, it makes the students more
understand about the activity. So, their higher curiosity gains more knowledge and interest during
learning process (Blumenfeld et. al., 2006; Hidi & Mc Laren, 1990; Tobias 1994 as cited in Ormrod,
2009). In addition, according to Bak (2013), maintaining motivation is also needed through Self-
Regulated Strategy Development (SRSD). This case occurs because it can emerge frustration and
inappropriate behavior at high level. So, using SRSD possibly allows the students with EBD to
experience an instructional step that maintains motivation and allow them to deal with frustration
properly (Bak, 2013). It because the struggle that the students with EBD find can be fixed and
maintained during the learning process (Mason & Shriner, 2008 as cited in Bak, 2013) and it will
produce positive effects on their academic outcomes (Mooney et al., 2005 as cited in Bak, 2013).

1.4 Paying Attention to Students who Plan to Commit Suicide

Students with EBD (Emotional and Behavioral Disorders) have suicidal tendencies especially in
girls, because they grow with somatic and psychiatric disorders (Pradnyawati & Ardjana, 2015). So, the
teacher must pay attention to the sign of students who want to end their lives. For example: (1) students
who withdraw themselves from socializing, (2) students who ignore their appearance, (3) students who
often talk terrible things and about death, and (4) students who often change moods immediately (Ormrod,
2009). Most students who experience these signs are students who are very depressed. For this reason, the
teacher has a role to help students with EBD (Emotional and Behavioral Disorders) behave in a more
appropriate manner/attitude by making students with EBD do more interact effectively with others and

creating a conducive classroom environment in the learning process (Ormrod, 2009).
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In the preliminary study, SD Satu Atap Sumbersari 1 Malang Inclusive School has one student with
special needs in each class when the researcher did survey. There is student with EBD (Emotional and
Behavioral Disorders) in the fifth class. The teacher mentioned that she has to use various teaching
strategies in teaching English with this student during the learning process. For instance, when disturbing
his friend, the teacher needed to turn the student’s attention to other things such as doing exercises, asking
the student to write his answer on the whiteboard when he looks angry, and saying something to praise him
when he did something wrong. Those are problems that teacher face in Inclusive School. That is why
teacher should be able to manage learning process through teaching strategy.

There are only few research that focused on teaching strategies for students with EBD. Based on
the reason above, the writer is interested in conducting this research with expectation to add references for
teachers to teach students with EBD. Also, they have comprehensive understanding on various teaching
strategies for the students with Emotional and Behavioral Disorders.

Based on the background above, the research problems are formulated as follows :

1. What the strategies are used by the teacher in teaching English for the student with Emotional and
Behavioral Disorders at SD Satu Atap Sumbersari 1 Malang Inclusive School?

2. How does the teacher implement the strategies in teaching English for the student with Emotional and
Behavioral Disorders at SD Satu Atap Sumbersari 1 Malang Inclusive School?

This research is aimed for English teachers so they can get insights about the teaching strategies
for the student with Emotional and Behavioral Disorders (EBD). Moreover, the result of this research is
also expected to give significance to the student with Emotional and Behavioral Disorders (EBD). Through
the acceptable implementation of teaching strategies, the Emotional and Behavioral Disorders student are
expected to understand the lesson easily.

2. RESEARCH METHOD

In this current study, the researcher used qualitative research to describe the implementation of the
teaching strategies used by the English teacher in teaching English for the student with Emotional and
Behavioral Disorders at SD Satu Atap Sumbersari 1 Malang Inclusive School. Qualitative research can be
used as a means to explore and deepen our understanding about certain phenomena (Creswell, 2009). The
subject of this study was the English teacher who taught the fifth grade male student with Emotional and
Behavioral Disorders at SD Satu Atap Sumbersari 1 Malang Inclusive School.

In this study, the researcher used observation and interview as a means to collect the data of teaching
strategies for the student with Emotional and Behavioral Disorders (EBD) used by the English teacher in
inclusive school. This research applied non-participant observation due to in this research the researcher
did not participate directly in the teaching and learning activity. In this case, the researcher only acted as an
observer in which the researcher just need to paid attention and observed the way the English teacher taught
the student with EBD in the class. Based on Williams (2014), non-participant observation means the
observer did not participate directly in the phenomena or situation that being observed but rather “sit on the
sidelines”, and watch. Field notes used by the researcher when did the observation. According to Ary et al
(2010), the field notes or brief notes are used to complete the data from the interview during observations
in class. Descriptive and reflective parts are the components of the common method to collect the data with
field notes. Descriptive part is a full explanation of interpersonal relationships, settings, and incident
reports. Reflective part is personal impression about data analysis toward records of events, ethical issues,
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speculations, and research methods, which include picture notes, video and audio recordings (Ary et al.,
2010). On the field notes, the researcher described what are teaching strategies that the English teacher used
for the student with EBD, and also the implementation in the class. The researcher used table to manage
the field notes observation.

The researcher used semi structured interview to collect the data. Interview was a qualitative
method used to collect the data from people related to the opinions, beliefs, and feelings of phenomena on
their own words (Ary et al., 2010). Semi structured interview was selected due to the researcher had
prepared or scheduled the questions which will be asked to the research subject and this interview does not
only focus on the questions that have been listed but provides an open opportunity to discuss other topics
in more detail than the list.

2.1 Procedure
In gathering the data, the researcher takes five steps as follows :

1. The researcher prepared the field note for observation.

2. The researcher observed the classroom activity during teaching and learning process to know what
kind of teaching strategies used and how the teacher implements it.

3. The researcher prepared interview guideline for the interview.

4. The researcher did the interview with the English teacher related to the teaching strategies which was
used by the teacher.

5. The researcher transcribed the interview.

2.2 Data Analysis
When gathering the data has been done, the researcher then analyzed it in the following steps :

Identifying the teaching strategies that used by the teacher in the class.
Analyzing the teaching strategies found by the researcher.
Transcribing the data from the interview session.
Identifying the teaching strategies that used by the teacher and how the teacher implements it.
Analyzing the teaching strategies that used by the teacher and how the teacher implements it.
. Drawing conclusions.
2.3 Findings

In the finding, the researcher presents the data from interview and observation. Furthermore, in the
discussion, the researcher describes the teaching strategies used by the English teacher and the way to
implement the teaching strategies for the student with Emotional and Behavioral Disorders (EBD).
2.4 Teaching Strategies Used by the English Teacher for the Student with EBD and the

Implementation

The research data were obtained from the observation at English class and from the interview. The
first observation and interview were done on 29 March 2018 and the second were done on 15 November
2018. The findings on the teaching strategies and the way to implement the teaching strategies used by the
English teacher for the student with EBD are as follows :
24.1 One on One Communication towards Students’ Progress

Based on second observation, the teacher did not only convey the lessons in class, but also share
stories about the problems, difficulties, and doubts that the student with EBD has, either personal life or
academic matters. This way was done through communication with the student, for instances, when the

ok wnE
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student with EBD felt that the explanation from the teacher was not in accordance with students'
understanding, the teacher was able to link the students' opinions with him to avoid misunderstanding. Other
situations that showed the students' progress also occurred when the teacher started the lesson with a new
topic. The teacher made the student with EBD really focused and curious about the explanation because the
student with EBD had never known before. From that situation, the teacher asked the student with EBD to
re-explain with his own sentences about the topic. It was proven by the interview section with the teacher.
The English teacher said,

“When I explained what the definition was then he disagreed with me, he immediately questioned
me why it didn't work by this way. To overcome this misconception, | re-explained to him in front of all
students with similar language with my earlier explanation and added with his opinion”. (Appendix)

"Usually, he always paid attention and was interested when the new topic had never been known.
So, when | saw this, | tested his understanding by asking him to re-explain with his own language".
(Appendix).

2.4.2 Giving Direct Commands to the Student

Based on the second observation, before the lesson started, the student with EBD played in his
friend's table and took a walked around in class. When the bell rang and the teacher was in the class to start
the lesson, all of the students run to go back to their seats excepts the student with EBD. At that time, the
teacher came and gave an explanation to the student with EBD to sit on his place because the lesson would
begin. The learning process was going very well until the teacher asked all of the students to do examination,
then the student with EBD started to talk to his friend who focuses on doing examination. For this situation,
the teacher gave him two options; first, the student with EBD could leave the class after collecting the test
answer sheet or the student with EBD keep quite during the examination. In order to keep the learning
process effectively, it is important to have collection of strategies such as assignments that the student with
EBD had to do and topics that the student with EBD had to read. It was proven by the interview section
with the teacher. The English teacher said,

“T told to him that if you do that, it would disturb your other friends who are working on the
exam. If you do not like being in class, you can leave the class after collecting your test answer sheet or
stay but keep quite”.

“T usually give assignment to work on the white board so as not to disturb his friends. After that,
I said, “after this sit down, no need to go anywhere or you can leave the class”.

“The assignment must be done because I will give score”.
“...You can immediately work on a few questions or read the next topic...”.

2.4.3 Conducting Class Activities Relevant to the Students’ Interest

The result of the analysis showed that the teacher assured all of the students to understand the
contents of the subject matter. Furthermore, the teacher used the appropriate teaching strategies that suit
with student learning style. Specifically, the student with EBD who did not like writing and direct
instruction was given alternative activities. This was aimed to prevent him from feeling uninterested on
teacher's explanation or disrupting his friends through question and answer session, and the tasks was done
on the board. It was proven by the interview section with the teacher. The English teacher said,
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“His name must be called to participate in learning activities, except for one English skill, which
is writing. He did not want to be told to write”.

“I usually open a question and answer session because he did not like being told or ordered
immediately, especially if he is told to come forward to work on the board in a bad mood”.

“...He dislikes it when I tell to him to work on the questions in the LKS book and collect them, but
he preferred being commanded to move forward to work on some of the questions on board. So, | told him
to come forward class often...”.

3. RESULTS and DISCUSSION

Based on the result of data analysis, SD Satu Atap Sumbersari 1 Malang is one of the inclusive
schools that gives opportunities to learn together in the same classroom for the normal students and the
students with special needs (Mahabbati, 2010), including the student with EBD. The student with EBD is
included in one type of students with special needs with categories students with social or behavioral
problems (Ormrod, 2011 as cited in Surna, et. al, 2014). Some of the symptoms of this student are
disruptive, having feelings of depression, and having serious difficulties of schoolwork (Anderson, 2012).
Therefore, in order to keep being motivated doing assignments and to keep achieving in the learning
process, the teacher should apply the teaching strategies for the student with EBD (Ormrod, 2009).

Based on the result of the research findings, teaching strategies used by the English teacher for the
student with Emotional and Behavioral Disorders (EBD) in learning English at SD Satu Atap Sumbersari
1 Malang Inclusive School are approaches; one on one communication towards students’ progress, giving
direct command to the student, and conducting class activities relevant with students’ interest. The result
of this research was framed in the theory of teaching strategies for the student with EBD by Ormrod (2009)
which stated that there were four of teaching strategies used by the English teacher such as one on one
communication towards students’ progress, giving direct commands to the student, conducting class
activities relevant with students’ interest, and paying attention to students who plan to commit suicide.

Based on the kinds of teaching strategies according to Ormrod (2009), the first teaching strategy is
one on one communication towards students’ progress. This strategy has a meaning that the teacher
becomes good listener to the students that have problems and gives them attention and solution when they
look under pressure or worried (Ormrod, 2009). The statement above was related to this research that the
student with EBD would ask the teacher directly when there was teacher’s opinion that was not match with
his opinion. For this situation, the teacher took an action by giving more detail explanation added with
opinion of the student with EBD to avoid misunderstanding. This teaching strategy step can also change
the teacher’s mindset who have more positive expectations only for high ability students than the students
with low abilities (Santrock, 2011). In addition, the researcher found that the student with EBD always
looked curious when the teacher explained the new topic on that day. To respond to this, the teacher clarified
the students’ understanding by explaining with his own sentences. In line with that, Marti (2012) also agreed
that the teacher must be able to understand the condition of students who have disabilities in the classroom
so they can adapt their lessons and be able to apply their skills in teaching.

The second kind of teaching strategies is giving direct commands to the student. The teacher has to
create the situation where the students understand that they are in control of what their experience, because
mostly the students with EBD do inappropriately behavior (Ormrod, 2009). The statement above was
related to this research because the researcher found that there was a situation where the student with EBD
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could not control himself during the examination and it disturbed his friends. So, the teacher made control
the student with EBD and gave options. First, the student with EBD could go out of the class after finishing
his examination, or the student with EBD could stay in the class but he kept quiet during the examination
in order not to disturb his friends. The teacher can establish clear rules and providing consequences for
student behavior (Marzano et. al., (2003) because the high rates of negative behavior in students depends
on the high rates of negative teacher practices (Beyda et. al., 2002). During observation, the researcher also
recognized that the teacher controlled the student with EBD well in the class by saying that the student
needed to go back to his chair, pay attention, complete his assignment on the white board, and to read the
next topic on the book. Those strategies have purposes to shape an effective and an efficient learning process
that must be maintained (Hasanah, 2015).

The last teaching strategy for the student with EBD is conducting class activities relevant to
students’ interest (Ormrod, 2009). This strategy is important to use in order to make the student has curiosity
and more understanding the lessons deeply, the teacher has to adapt how she is teaching with the way of
student’s learn (Blumenfeld et. al., 2006; Hidi & McLaren, 1990; Tobias, 1994 as cited in Ormrod, 2009).
It is because teacher instructional behavior might influence the academic failure and problem behavior of
the student with EBD (Sutherland, 2008). The statement above was related to this research because the
researcher found to avoid those situations happen, the teacher has some alternative activities to learn with
EBD student’s preference, for example involving the student with EBD to answer questions or giving his
opinion on things can make the student with EBD enjoy the learning process. A good relationship between
the teacher and the student with EBD is contradict to McDuffe’s statement (2008) which said that students
with EBD are notorious for their inability to get along with peers and teachers. Furthermore, the researcher
also found that after the teacher knew the student with EBD did not like in writing on book, she often asked
the student with EBD to come forward for answering some questions on the whiteboard. The more positive
interactions that occur between the teacher and the student, the better their relationship will be (Conroy,
2012).

4. CONCLUSION

Based on the findings and discussions, there were three teaching strategies used by English teacher
at SD Satu Atap Sumbersari 1 Malang Inclusive School. Firstly, making one on one communication towards
student’s progress. This strategy can be used by the English teacher to make communication with the EBD
student in order to avoid misunderstanding and made the student with EBD able to re-explain the material
with his own sentences. Secondly, giving direct commands to the student. It can be implemented by tight
rules that can be broken by the student with EBD. So, the student with EBD followed the rules or he would
get the punishment. The last strategy is conducting class activities relevant to students’ interest. The teacher
applied this strategy by making alternative activities to make the student with EBD follow the learning
process match with the student’s like.
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