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ABSTRACT

The aim of the current research was to evaluate the online authentic
reading assessment at the University of Muhammadiyah Malang,
Indonesia. A total of 170 students who were participants in the
assessment program participated in the current research. They were
asked to rate and evaluate the assessment program based on five criteria:
(1) planning; (2) teaching and learning; (3) student involvement; (4)
coursework; and (5) course description aspects. This research employed
quantitative approach. Descriptive analysis in Statistical Product and
Service Solutions (SPSS) version 27 was used to analyse the data. The data
were collected through an instrument adopted from the evaluation report
for the instructors of the UMM. The instruments were valid and reliable to
be used based on their content, face validity, and Cronbach alpha results.
The results of the current research indicated that participants rated the
program in a good category in all aspects of the criteria given, namely in
the aspects of planning, teaching and learning, student involvement,
coursework, and course description. Therefore, the online authentic
reading assessment at the UMM was conducted sufficiently. The
implications of the study suggest that future research should explore the
integration of performance-based assessment with other approaches,
such as competency-based assessment, situation-based assessment, or
problem-based assessment.

Keywords: Authentic assessment, reading, program evaluation.

ABSTRAK

Tujuan penelitian ini yaitu mengevaluasi penilaian autentik pada subjek
reading secara daring di Universitas Muhammadiyah Malang. Sebanyak
170 mahasiswa menjadi partisipan dalam program asesmen penelitian
ini. Para partisipan diminta untuk menilai dan mengevaluasi program
asesmen berdasarkan lima kriteria, yaitu: (1) perencanaan; (2)
pengajaran dan pembelajaran; (3) keterlibatan siswa; (4) tugasan subjek;
dan (5) penjelasan subjek. Penelitian ini menggunakan pendekatan
kuantitatif. Analisis deskriptif SPSS 27 digunakan untuk menganalisis
data. Data dihimpun melalui sebuah instrumen yang diadopsi dari
Evaluation Report bagi intruktur di UMM. Instrumen ini dinilai valid dan
reliabel digunakan berdasarkan validitas konten, validitas muka, dan hasil
perhitungan Cronbach alpha. Hasil dari penelitian ini mengindikasikan
bahwa para partisipan telah menilai program tersebut dengan baik dalam
segala aspek kriteria, seperti perencanaan, pengajaran dan pembelajaran,
keterlibatan siswa, tugasan subjek, dan penjelasan subjek. Dengan
demikian, penilaian autentik dalam talian pada subjek reading dilakukan
secara cukup. Implikasi penelitian ini menyarankan kepada peneliti
selanjutnya untuk mengeksplorasi integrasi dari penilaian berdasarkan
performa dengan beberapa pendekatan lain seperti, penilaian
berdasarkan kompetensi, penilaian berdasarkan situasi, atau penilaian
berdasarkan masalah.

Kata Kunci: Penilaian autentik, reading, evaluasi program
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INTRODUCTION

Assessment is currently seen as important as teaching and learning since it
evaluates the students’ progress and examines their accomplishments (Kinash et al.,
2018). Assessment aims to see how well students’ performance as stated in the
intended learning outcomes (Biggs et al, 2011). Meanwhile, according to
Permendikbud (2013), assessment refers to the process of collecting information by
utilizing various methods and approaches, such as summative and formative
assessment, in order to acquire evidence and judgment regarding education
product. It was considered a salient aspect of education and was able to significantly
affect the students achievement (Andersson & Palm, 2018). In this case, authentic
assessment is already well known among higher education and could influence
students learning quality (Sokhanvar et al., 2021). It was also stated to be able to
help students encounter their life pragmatic issues that they might experience
(Wiewiora & Kowalkiewicz, 2019). Therefore, the practice of authentic assessment
is already familiar among higher institutions, including in Indonesia. It is because in
Indonesia, teaching and learning as well as assessment require the teachers to relate
the class material to the authentic issues and competencies needed in a real-life
situation (Sutarto & Jaedun, 2018). Other than that, the students were encouraged
to have interpersonal skills, attitudes, knowledge, and psychomotor abilities that
cannot be assessed through traditional assessment alone (Zaim et al.,, 2020). Hence,
the practice of authentic assessment in Indonesia is common. Authentic assessment
creates a correspondence between what is assessed at the university and what the
students need in the real world (Villarroel et al., 2020). Martika and Zaim (2021)
stated that authentic assessment defines evaluating knowledge and skills of pupils
in the frame as close as possible to the real life setting. It is a process-oriented
assessment examining the student’s competency and performance in relation to
real-life situations (Pohan & Ikawati, 2022). Meaning that the assessment evaluates
the subject’s proficiency based on a real-life situation (Sutadji et al, 2021).
Therefore, it can support the personal development of students in terms of
confidence and autonomous practice in real-world situations (Raymond et al., 2013;
Serrano et al., 2018).

Furthermore, with the effect of the pandemic and the shift of the teaching and
learning process to an online platform, authentic assessments were also conducted
online. According to (Ibrahim etal,, 2023), in the current digital era, the use of online
assessments, including authentic assessments, has become more and more popular.
The pandemic forced the practice of education to shift to online mode, including the
assessment practice (Salirawati, 2021). Therefore, the use of online assessment has
become familiar among educational practitioners. It stated that it would give
teachers more flexibility in assessing the students (Biggs et al., 2011). Which is a
great concern among university teachers related to assessment utilizing digital
technology, including in Indonesia (Ibarra-Saiz et al., 2020). However, challenges
are also faced by teachers in conducting authentic online assessments. As found by
Wahyuni et al. (2021), the teachers perceive assessment practice conducted online
as a quite thing to do in terms of data collection and implementation. Maria and
Qamaria (2021) reported that several aspects of authentic assessment, namely
observing, controlling, and assisting students, became challenges for teachers in
conducting online authentic assessment.

277



Hendro Ardiansyah, Izazol Idris, Evaluating Online Authentic Reading Assessment
Muh. Khaerul Wajedi Imami

According to (Saputra et al, 2019), the implementation of authentic
assessment in Indonesia has had a lot of benefits; however, there are still many
issues to be investigated. In this case, it is necessary to conduct an evaluation
regarding the implementation of this assessment in order to gauge and reveal the
important aspects of its implementation. It is important since this assessment is a
contextual approach that is associated with a real and quite complex situation
(Susani, 2018). Other than that, authentic assessment requires several aspects,
namely teacher competency in carrying out the assessment process, educational
institutions supporting the assessment implementation, and research assessment
literacy that should be known by the stakeholders (Pohan & Ikawati, 2022). It was
emphasized by (Sutadji et al.,, 2021), who explain the characteristics of authentic
assessment. First, assessments must be realistic, performance-based, and
cognitively complex to make them authentic. Second, students must defend their
answers and products and learn to work together. Third, it must be formative. In
regard to its complexity, the evaluation of authentic assessment is necessary in
order to control and enhance the performance of the authentic assessment program.

The current research aims to evaluate the authentic assessment online. This
is important since the evaluation in an authentic online assessment can give a brief
overview of its implementation. Other than that, according to (Ashford-Rowe et al,,
2014), authentic assessment has its own standards, such as being in the form of a
performance or product (outcome), ensuring the transfer of knowledge, adopting
metacognition as a component, and ensuring accuracy in assessment performance.
Doing evaluation in this case to examine whether the program evaluation conducted
follows or achieves the basic standard. It is because evaluation in education is the
process of determining the value or characteristic of an object, subject, or
phenomenon (Adom et al., 2020). Therefore, doing evaluation in this aspect is to
understand the value of the authentic online assessment conducted. Furthermore,
research related to online authentic assessment evaluation is scarce in Indonesia.
Currentresearch is only related to authentic assessment and has yet to be conducted
in an online context. For example, Ningsih and Wahyumiani (2020) evaluate the
implementation of authentic assessment in junior high school in Yogyakarta.
Hanifah and Irambona (2019) evaluate and describe the authentic assessment in
junior high school in Kulon Progo, Indonesia. Additionally, Wangid et al. (2017)
evaluate the implementation of authentic assessment in elementary schools in
Yogyakarta. Reflecting these previous studies, there are missing point regarding the
scope of evaluating the implementation of online authentic reading assessment in
the university level since previous studies more discussed the topic in junior high
school level. None of these studies evaluated the implementation of the online
authentic assessment. Therefore, the current research aims to evaluate the
implementation of the online authentic reading assessment in the University of
Muhammadiyah Malang, Indonesia. Furthermore, this research is expected to
contribute to the university stakeholders to improve the implementation of
authentic reading assessment during online classroom in the university level in
Indonesia.
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METHOD
Participants and study location

The current research aims to evaluate the online authentic reading
assessment conducted at the University of Muhammadiyah Malang. A quantitative
approach through descriptive analysis was conducted to evaluate the program. In
this case, the participant’s perspective was considered. The participants were asked
to rate the program in several aspects, namely the program planning, the program
teaching and learning aspect, the students involvement in the program aspect, the
program coursework aspect, and the program course description aspect. A total of
170 students are involved in the current research. They were participants in the
program and had finished it.

Instrument

A social survey refers to a technique for collecting statistics information
regarding the attributes, attitudes or behaviours of a population by providing
standard question items for all its members (Buckingham, A; Saunders, 2004). The
data was collected through a survey after the students finished the program. The
survey was adopted from the evaluation report for instructor in the University of
Muhammadiyah Malang and consists of 28 items. 5 items in program planning, 6
items in teaching and planning, 6 items in student involvement in the program, 5
items in program coursework, and 6 items in the program course description. The
questionnaire items were evaluated for validity and reliability through content and
face validity and Cronbach alpha to assess reliability.

In the current research, three experts from the University Pendidikan Sultan
Idris Malaysia evaluated the questionnaires in order to confirm their content
validity. The result indicated that the majority of experts agreed with the constructs
and items utilized in the questionnaire (80%-100%). However, the researcher
removed ‘item 3’ since two of the three experts stated that the item was not
essential. Finally, there were 27 of the total 28 questionnaire items to be used in
getting data. The suggestion for changes was successfully conducted before the pilot
study process.

In terms of reliability, the questionnaires were tested in a pilot study
involving 30 students. In this case, the questionnaires were distributed online and
checked for reliability through Cronbach alpha. The result of the pilot study can be
seen in Table 1.

Table 1. Reliability Coefficient of Questionnaire

Dimension Number of items Cronbach alpha value
Planning 4 0.688
Teaching and learning 6 0.642
Students involvement 6 0.679
Coursework 5 0.715
Course description 6 0.646

Table 1 displays the results of the reliability test. The Cronbach alpha for the
planning dimension was 0.688, the Cronbach alpha for the teaching and learning
dimension was 0.642, the Cronbach alpha for the student involvement dimension
was 0.679, the Cronbach alpha for the coursework dimension was 0.715, and the
Cronbach alpha for the course description dimension was 0.646. According to
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(Creswell & Creswell, 2018), an instrument is said to be reliable if the coefficient
value is greater than 0.6, which means that the questionnaire can be performed. In
the current analysis, the value of each dimension in the instrument was higher than
0.60. Therefore, it can be stated that the questionnaires are reliable and can be used
in the actual research.

Analysis

The current research examines the students perspective on authentic online
reading assessment at the University of Muhammadiyah Malang. Students
perspectives were obtained through a quantitative approach. The data was analysed
through Statistical Product and Service Solutions (SPSS) version 27. A feature in
SPSS was utilized to conduct the descriptive analysis. In this case, the percentage,
total number of participants, and frequency were reported.

The objective of the study was to identify and to confirm the reliability of the
scale applied in the questionnaire as purposed by (Ary, Donald; Jacobs, Lucy Cheser;
Sorensen, Chris; Razavieh, 2010). The students were asked to rate the program
based on a five-point scale consisting of strongly disagree (SD), disagree (D), neutral
(N), agree (A), and strongly agree (SA). The percentage of students who valued the
options ‘Strongly Agree’ and ‘Agree’ indicated that students showed positive
attitudes with the calculation of frequency and percentage for high agreement.
Otherwise, the students’ percentages who rated the options ‘Strongly Disagree’ and
‘Disagree’ indicated that students showed negative attitudes with a calculation of
frequency and percentage for high disagreement. Lastly, the percentage of students
who valued ‘Neutral’ is shown separately and applied to illustrate the above two
extremes.

Ethical consideration

This research concerns the research ethic, which obtained research ethic
permission from the institute of graduate study at the University Pendidikan Sultan
Idris Malaysia. Other than that, this research obtained permission from the director
of the Language Center at the University of Muhammadiyah Malang.

DISCUSSION

The current research aims to evaluate the implementation of online
authentic reading assessments at the University of Muhammadiyah Malang. The
program was evaluated based on the students, who join the program, perspective.
Therefore, descriptive analysis was employed to analyse the data. Several aspects of
the program were evaluated, namely the planning, teaching and learning, student
involvement, coursework, and course description aspects. The results are as
follows:

Planning aspect

In the planning aspect, there are five criteria concerned: whether the course
outline was explained at the beginning of the learning, whether the learning material
was listed in the course outline, whether the learning material was uploaded to the
learning and management system, and whether the learning topic included the
whole course content. The result of the planning aspect can be seen in Table 2.
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Table 2. Planning

Students’ Responses

No Questionnaire Items Scales Frequency Percentage
(%)
1. Course outline of this course was Strongly Agree 51 30
explained at the beginning of Agree 48 48.2
teaching and learning sessions. Neutral 22 12.9
Disagree 9 5.3
Strongly Disagree 6 3.5
Total 170
Mean 3.9
2. The learning materials listed in the Strongly Agree 46 27.1
course outline. Agree 73 42.9
Neutral 27 15.9
Disagree 15 8.8
Strongly Disagree 9 5.3
Total 170
Mean 3.7
3. Learning materials are uploaded or Strongly Agree 45 26.5
provided link to Learning Agree 74 43.5
Management System (LMS). Neutral 41 241
Disagree 10 5.9
Strongly Disagree 0 0
Total 170
Mean 3.9
4. Learning topics include the whole Strongly Agree 45 26.5
course content. Agree 61 35.9
Neutral 48 28.2
Disagree 14 8.2
Strongly Disagree 2 1.2
Total 170
Mean 3.7
Total Mean 3.8

Based on table 2, most of students (48.2% of students) agree that the course
outline of the program was explained at the beginning of the teaching and learning
session; the students (42.9%) agree that the learning materials were listed in the
course outline; the students (43.5%) agree that the learning materials are uploaded
or provided a link to the learning management system (LMS); and the students
(35.9%) agree that the learning topics include the whole course content. Based on
the criteria given, the average student agreed that the planning section of the
reading course was managed accordingly.

Teaching and learning aspect

The second aspect evaluated was the teaching and learning aspect of the
program. In order to evaluate, several criteria were given, namely whether the
teaching and learning session applied a variety of teaching and learning approaches,
whether the teaching and learning session required students to engage in critical
and creative thinking, whether the teaching and learning session helped students
understand the course content, whether the teaching and learning session helped
students relate theories and applications in everyday life, whether flexibility in
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delivering the teaching and learning session encouraged students to learn the
course, and whether the students were encouraged to search for information from
a variety of resources or not. The results of the descriptive analysis regarding the
perspective of the program participants is reported in Table 3.

Table 3. Teaching and Learning

Students’ Responses

No Questionnaire Items Scales Frequency Percentage
(%)
1. Teaching and learning (TnL) sessions Strongly Agree 45 26.5
applied a variety of TnL approaches. ~ Agree 60 35.3
Neutral 49 28.8
Disagree 13 7.6
Strongly Disagree 3 1.8
Total 170
Mean 3.7
2.  Teaching and learning sessions Strongly Agree 38 224
require me to involve in critical and Agree 64 37.6
creative thinking. Neutral 46 27.1
Disagree 19 11.2
Strongly Disagree 3 1.8
Total 170
Mean 3.6
3. Teaching and learning sessions help Strongly Agree 50 29.4
me to understand my course content.  Agree 60 35.3
Neutral 38 22.4
Disagree 20 11.8
Strongly Disagree 2 1.2
Total 170
Mean 3.8
4. Teaching and learning sessions help Strongly Agree 46 27.1
me to relate theories and their Agree 72 42.4
applications in everyday life. Neutral 37 21.8
Disagree 13 7.6
Strongly Disagree 2 1.2
Total 170
Mean 3.8
5. Flexibility in delivering Teaching and Strongly Agree 40 23.5
learning sessions encourage me to Agree 66 38.8
learn the course. Neutral 42 24.7
Disagree 19 11.2
Strongly Disagree 3 1.8
Total 170
Mean 3.7
6. | was encouraged to search Strongly Agree 36 21.2
information from a variety of Agree 65 38.2
resources. Neutral 40 23.5
Disagree 26 15.3
Strongly Disagree 3 1.8
Total 170
Mean 3.6
Total Mean 3.7
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Based on table 3, most of students (35.3%) were agree that the teaching and
learning session in the program applied variety of teaching and learning approach,
the students (37.6%) were agree that the teaching and learning session in the
program require the students to involve the critical and creative thinking, the
students (35.3%) were agree that the teaching and learning session help the
students to understand the course content, the students (42.4%) were agree that
the teaching and learning session help students to relate theories and the
application in everyday life, the students (38.8%) were agree that the flexibility in
delivering teaching and learning session in the program encourage students to
learning the course, and the students (38.2%) were agree that the students was
encouraged to search information from variety of resources. From the six criteria
given for the teaching and learning in the program, most students agreed. Therefore,
it can be stated that the teaching and learning implemented in the program were
good enough.

Student’s involvement in the program

The third aspect evaluated was related to the involvement of students in the
program. In this case, several criteria were given, namely: whether the students
were given the opportunity to ask about the learning in the inline classroom;
whether the instructor asked questions to encourage the students involvement in
learning; whether the students were given the opportunity to discuss with their
friends; whether the activities conducted in the teaching and learning session
encouraged the students participation; whether the students were given the
opportunity to give an opinion during the teaching and learning session; and
whether the students were given sufficient time to practice self-learning through the
learning process. The result of the students’ perspective regarding their
involvement in the program based on the criteria given can be seen in Table 4.

Table 4. Students’ Involvement

Students’ Responses

No Questionnaire Items Scales Frequency Percentage
(%)
1. I was given the opportunity to ask Strongly Agree 41 24.1
about learning through online Agree 65 38.2
classroom. Neutral 45 26.5
Disagree 15 8.8
Strongly Disagree 4 2.4
Total 170
Mean 3.7
2. Instructor asked questions to Strongly Agree 40 23.5
encourage my involvement in Agree 72 42.4
learning. Neutral 38 224
Disagree 18 10.6
Strongly Disagree 2 1.2
Total 170
Mean 3.7
3. Iwas given the opportunity to discuss Strongly Agree 46 27.1
with my friends. Agree 68 40
Neutral 40 23.5
Disagree 13 7.6
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Strongly Disagree 3 1.8

Total 170

Mean 3.8

The activities conducted in Teaching Strongly Agree 42 24.7

and learning sessions encourage my Agree 69 40.6

participation. Neutral 40 23.5
Disagree 15 8.8
Strongly Disagree 4 2.4

Total 170

Mean 3.7

I was given the opportunity to give Strongly Agree 36 21.2

opinion during Teaching and learning Agree 71 41.8

sessions for this semester. Neutral 51 30
Disagree 12 7.1
Strongly Disagree 0 0

Total 170

Mean 3.7

I was given sufficient time to practice Strongly Agree 38 22.4

self-learning through the learning Agree 66 38.8

process. Neutral 44 25.9
Disagree 20 11.8
Strongly Disagree 2 1.2

Total 170

Mean 3.6

Total Mean 3.7

Based on table 4, most of students (38.2%) were agree that they were given
opportunity to ask about the learning through online classroom, the students
(42.4%) were agree that the instructor asked question to encourage the students
involvement in the learning, the students (40%) were agree that the they were given
opportunity to discuss with friends, the students (40.6%) were agree that the
activities conducted in the teaching and learning session encourage students
participation, the students (41.8%) were agree that they were given opportunity to
give opinion during the teaching and learning session, the students (38.8%) were
agree that they were given sufficient time to practice self-learning through the
learning process. From six criteria evaluating the students’ involvement in the
program, most students agreed. Therefore, it can be stated that the program
involved students in its activities.

Program coursework aspect

The fourth aspect evaluated was the course aspect of the program. In this
case, five criteria were given: whether the coursework given is related to the course
content or not; whether the coursework given is suitable for students learning time
or not; whether the coursework given helps students relate the course content to
the real world or not; whether the coursework conducted is guided by the instructor
periodically or not; and whether the coursework is evaluated based on rubrics as
informed earlier or not. The student’s perspective on the program coursework
based on the criteria given can be seen in Table 5.
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Table 5. Program Coursework

Students’ Responses

No Questionnaire Items Scales Frequency Percentage
(%)
1. Coursework given is related to the Strongly Agree 53 31.2
course content. Agree 64 37.6
Neutral 31 18.2
Disagree 21 12.4
Strongly Disagree 1 0.6
Total 170
Mean 3.8
2. Coursework given 1is suitable to Strongly Agree 35 20.6
Student Learning Time (SLT). Agree 78 45.9
Neutral 41 24.1
Disagree 10 5.9
Strongly Disagree 6 3.5
Total 170
Mean 3.7
3. Coursework given helps me to relate Strongly Agree 34 20
the course content to the real world. ~ Agree 82 48.2
Neutral 42 24.7
Disagree 9 5.3
Strongly Disagree 3 1.8
Total 170
Mean 3.7
4.  Coursework conducted is guided by Strongly Agree 35 20.6
the instructor periodically. Agree 76 44.7
Neutral 41 24.1
Disagree 12 7.1
Strongly Disagree 6 3.5
Total 170
Mean 3.7
5. Coursework is evaluated based on Strongly Agree 30 17.6
rubrics as informed earlier. Agree 87 51.2
Neutral 37 21.8
Disagree 15 8.8
Strongly Disagree 1 0.6
Total 170
Mean 3.7
Total Mean 3.7

Based on table 5, most of the students (37.6%) agreed that the coursework
given is related to the course content; the students (45.9%) agreed that the
coursework given is suitable for their learning time; the students (48.2%) agreed
that the coursework given helps students relate the coursework content to the real
world; the students (44.7%) agreed that the coursework conducted is guided by the
instructor periodically; and the students (51.2%) agreed that the coursework is
evaluated based on rubrics as informed. From the five criteria for evaluating the
coursework in the program, most students agree. Therefore, it can be stated that the
coursework in the program was suitable for the students.

Course description aspect
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The fifth aspect evaluated was the course description. In this case, there are
several criteria given, namely whether the course content depicts the body of
knowledge or not, whether the students learning time corresponds to the credit
hours or not, whether the course content is relevant to their program or not,
whether the course is important to the program or not, whether the course offered
in accordance with the program or not, and whether the students were satisfied with
the course or not. The student's perspective on the program course based on the
criteria given can be seen in Table 6.

Table 6. Course Description

Students’ Responses

No Questionnaire Items Scales Frequency Percentage
(%)
1. Course content depicts the body of Strongly Agree 37 21.8
knowledge. Agree 69 40.6
Neutral 44 25.9
Disagree 15 8.8
Strongly Disagree 5 2.9
Total 170
Mean 3.6
2. The student learning time Strongly Agree 41 24.1
corresponds to the credit hours. Agree 67 39.4
Neutral 50 29.4
Disagree 11 6.5
Strongly Disagree 1 0.6
Total 170
Mean 3.8
3. Course content is relevant to my Strongly Agree 44 25.9
programme. Agree 55 32.4
Neutral 51 30
Disagree 19 11.2
Strongly Disagree 1 0.6
Total 170
Mean 3.7
4.  This course is very important for my Strongly Agree 49 28.8
programme. Agree 65 38.2
Neutral 43 25.3
Disagree 12 7.1
Strongly Disagree 1 0.6
Total 170
Mean 3.8
5. This course is offered according to Strongly Agree 47 27.6
programme structure. Agree 71 41.8
Neutral 43 25.3
Disagree 7 4.1
Strongly Disagree 2 1.2
Total 170
Mean 3.9
6. Overall, I am satisfied with this Strongly Agree 56 329
course. Agree 75 44.1
Neutral 25 14.7
Disagree 14 8.2
Strongly Disagree 0 0
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Total 170
Mean 4
Total Mean 3.8

Based on table 6, most of the students (40.6%) agreed that the course content
depicted the body of knowledge, the students (39.4%) agreed that the students
learning time corresponded to the credit hours, the students (32.4%) agreed that
the course content was relevant to the students program, the students (38.2%)
agreed that the course was important for the program, the students (41.8%) agreed
that the course was offered in accordance with the program structure, and the
students (44.1%) agreed that they were satisfied with the course. From the five
criteria for evaluating the course in the program, most students agree. Therefore, it
can be stated that the course in the program was sufficient.

DISCUSSION

The current research aims to evaluate the implementation of online
authentic reading assessments at the University of Muhammadiyah Malang,
Indonesia. The participants of the authentic online assessment were asked to rate
the program based on five criteria: the planning aspect, the teaching and learning
aspect, the student involvement aspect, the coursework aspect, and the course
description aspect. The results indicated that the majority of participants rated the
implementation of online authentic reading assessments as good. In the planning
aspect, the program was stated and outlined at the beginning of the program so the
participants could have an overview of its implementation. The complete materials
used throughout the program were listed and uploaded in the learning management
system, making it easier for participants to access and download the materials. In
the aspect of teaching and learning, the program stated to apply a variety of teaching
and learning approaches that trigger students creativity and critical thinking. The
teaching and learning were also implemented with flexibility, allowing participants
to search for information, which can help students relate theories learned to their
everyday lives.

In the aspect of student involvement in the program, the program stated to
give participants much space to interact with the instructor by asking questions
through the online classroom and discussing with classmates. The instructor also
tries to encourage participant involvement by giving sufficient time for participants
to express their opinions and practicing self-learning. That encourages the
engagement of the participants throughout the program implementation. In terms
of the coursework aspect, the program stated that it would be able to give an overall
overview regarding the course content. The coursework also considers students
conditions, such as setting aside sufficient time for students, which is set up by the
instructor periodically. Therefore, following the coursework given in the program,
students were said to be able to relate the content in the program to their real-life
situation. In terms of course description, the program arranged the description in a
way that can help participants understand the program flow easily; it also arranged
it based on the program’s aim and purpose. Therefore, the participants agree that
the program is relevant, corresponds with the credit hours, and the course offered
is important for the program.
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The current research proves the sufficiency of an online authentic reading
assessment. This is significant since much of the literature regarding authentic
assessment was disarticulated with little or no references to the significance of
philosophical discussion of the assessment process (McArthur, 2023). The result of
the current research can depict the literature on authentic assessment with
empirical data gained through the program participant's overview. Other than that,
the participants perspective on the current research proves the contribution of the
current research to the body of literature regarding authentic assessment. It is
because Ajjawi et al. (2020) reported that less is known about the participants
perspectives on the authentic assessment program. Ensuring the program
alignment and authenticity based on the staff perspective is familiar, but evaluating
the authentic assessment program based on the participant perspective is scarce.
So, the current research helps to evaluate the main purpose of assessment
evaluation, such as whether the student or the program participants perceive that
there is alignment between the program implementation and what actually should
be assessed in the authentic assessment program (Ajjawi et al., 2020). Itis important
since the assessment program should exactly align with the material already taught
during the teaching and learning process (Hopwood et al., 2020).

The significance of the online authentic reading assessment conducted at the
University of Muhammadiyah Malang proved through this research can give an
overview of other similar programs. It can be an example in terms of the
implementation and the evaluation criteria used. Other authentic assessments or
online authentic assessments can adopt the program principle in terms of its
implementation and the assessment indicators. It is because, according to Zaim et
al. (2020), the average teacher or educational practitioner in Indonesia heavily
relies on and is accustomed to the traditional assessment method, namely pencil and
paper assessment. It was emphasized by Adnan et al. (2019), who found that even
Indonesian teachers have sufficient knowledge of authentic assessment but do not
have adequate competency in conducting authentic assessment. Research
conducted in West Java, Indonesia, by Saputra et al. (2019) reported that the
teachers faced the usual implementation difficulties in authentic assessment, which
included concerns relating to the students, time and effort requirements, validity
and reliability problems, resource management, the transformation of evidence, and
subjectivity. Pardimin (2013) reported that Indonesian teachers still have
difficulties developing the authentic assessment instrument. Lastly, Ekoati et al,,
(2022) also stated that although the teachers have long years of service, it does not
mean the teachers understand and promote the authentic assessment
appropriately. Therefore, the current research is significant in order to provide
empirical examples related to authentic assessment implementation and evaluation.

CONCLUSION

The aim of the current research was to evaluate the online authentic reading
assessment at the University of Muhammadiyah Malang, Indonesia. The current
research considers the program participants to evaluate the program. Therefore, the
program participants were asked to rate and evaluate the assessment program
based on five criteria: the planning aspect, the teaching and learning aspect, the
student involvement aspect, the coursework aspect, and the course description
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aspect. Descriptive analysis in Statistical Product and Service Solutions (SPSS)
version 27 was used to analyse the data. The result of the current research indicated
that the participants rated the program in a good category in all aspects of the
criteria given, namely in the aspects of planning, teaching and learning, student
involvement, coursework, and course description. Therefore, the online authentic
reading assessment at the University of Muhammadiyah Malang was conducted
sufficiently.

Aside from its limitation of conducting the research in the Language Center
of University of Muhammadiyah Malang, the researcher considered that this
research has benefits for university lecturers as learning prototype to improve the
quality of online authentic assessment for reading course. Based on the results of
the study, the future researchers are expected to conduct the study about online
authentic assessment with various English courses, large sample, and different
object of study in Indonesia. Furthermore, the researchers are suggested to perform
a study regarding the effectiveness of authentic assessment in reading course during
online classroom. The findings may be compared to this research.
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