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ABSTRACT 
 
Social media has increasingly become an informal platform for English learning, with 
Instagram Reels emerging as an engaging medium for short-form educational 
content. While previous studies have focused on linguistic outcomes such as 
vocabulary and speaking skills, the pragmatic dimension of learning through short 
videos remains underexplored. This study aims to classify the types of speech acts 
used in educational Instagram Reels created by @englishwithlucy and explain how 
these acts contribute to English learning in digital contexts. This research employed 
a qualitative descriptive design, with fifteen Reels uploaded between January and 
May 2025 selected through purposive sampling. A total of 170 instructional utterances 
were transcribed and analyzed using Searle’s (1976) Speech Act Theory. Data were 
examined through content-based pragmatic coding and frequency calculation, 
followed by category validation to ensure coding consistency. The findings show that 
assertive acts (58.82%) are the most frequently used, followed by directive acts 
(35.29%), while expressive and commissive acts occur minimally, and declarative acts 
are absent. These results suggest that the videos emphasize explanation and 
interactive guidance to support micro-learning and develop communicative 
competence. The study provides implications for teachers and content creators in 
designing concise and engaging English learning materials on digital platforms. 
 
Keywords: digital pedagogy; informal learning; Instagram reels; pragmatics; speech 
acts 

 
 

INTRODUCTION 

Technology has significantly influenced nearly every aspect of human life, including 
education. It not only facilitates work and entertainment but also enables people to 
access, create, and share knowledge more efficiently. In the education sector, 
technology has become an essential tool for teachers and students, fostering 
interactive learning beyond classroom boundaries (Sailer et al., 2021; Haleem et al., 
2022; Shen & Ho, 2020). The widespread availability of the internet has further 
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supported this development by promoting rapid and borderless knowledge 
dissemination. 

One major impact of technological advancement is the rise of social media-based 
learning. Originally designed for communication and entertainment, social media has 
evolved into an interactive and creative learning space. Its accessibility, visual appeal, 
and interactive features make it an attractive option for learners seeking flexible 
methods outside formal education. This shift has opened opportunities to strengthen 
informal learning models that rely on social media to enhance language competence 
and other skills ( Lee, 2023; Ebadi et al., 2024). In line with this, scholars by Guo & 
Lee (2023) and Lee & Lee (2021) describe this phenomenon Informal Digital Learning 
of English (IDLE). It helps learners grow more independent while building their 
awareness of language use in real contexts. Collectively, these studies indicate that 
when social media are used purposefully, it can serve as a meaningful extension of 
classroom learning. Such platforms allow students to engage with authentic language 
beyond formal instruction. 

Among various platforms, Instagram stands out for its popularity and effectiveness in 
sharing short and engaging content. Its Reels feature, allowing users to create 90-
second videos with music, effects, and visual tools, has the potential to serve as an 
effective medium for informal language learning. Previous studies confirm its benefits 
for English learning. For instance, Ristianti et al. (2025) and Chadafi & Khasanah 
(2024) reported improvements in fluency, confidence, and speaking skills through 
Instagram Reels. Similarly, Fadhlillah et al. (2024) found increases in vocabulary 
acquisition and learner motivation, while Lee (2022) highlighted the role of Instagram 
and TikTok in supporting independent language learning. Supporting those findings, 
recent studies by Hikmah et al. (2024) and Hartomo et al. (2024) confirmed that 
Instagram Reels and Tiktok can improve speaking and vocabulary through authentic 
and visual interaction effectively. Ebadi et al. (2024) also emphasized the importance 
of cognitive engagement in social media-based language learning. 

Despite these promising findings, most studies focus on linguistic proficiency, such 
as speaking, pronunciation, vocabulary, or motivation, while the pragmatic 
dimension of language learning remains underexplored. Pragmatic competence, 
which involves understanding meaning, intention, and context in communication is 
equally essential for effective in ace-to-face and digital interactions (Searle, 1976; 
González-Lloret, 2022). A student with accurate grammar may still fail to 
communicate appropriately without pragmatic awareness. Speech Act Theory, as 
systematically formulated by Searle (1976), provides a useful framework for analyzing 
language as action. Its five categories including assertives (stating facts, explaining 
meaning, or describing beliefs), directives (requesting, instructing, or encouraging 
action), commissive (promising, offering, or committing to future actions), expressives 
(conveying feelings, attitudes, or emotional reactions), and declarations (bringing 
about institutional change) are widely applied in pragmatic research. 

Several scholars have investigated speech acts in social media content. Hermaya & 
Agung (2023) found representative acts dominating Instagram Reels, while 
Handayani & Yulina (2024) observed directive and expressive acts in influencer 
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captions. Similar results were reported by Ulfah et al. (2024) and Fitria (2021), who 
emphasized directive and representative acts as the most common. Beyond 
Instagram, studies on TikTok and YouTube also highlighted the frequent use of 
directive and expressive acts in short video communication (Andrea & Fatmawati, 
2023; Hambali et al., 2024). Likewise, Jegede (2024), Haryanti et al. (2024), and Kesi 
(2025) noted that directive and assertive speech acts dominate digital discourse, 
shaping how meaning and intention are delivered across online contexts. 

However, despite the growing research on digital learning, very few studies have 
investigated the role of pragmatic strategies, particularly speech acts, are used in the 
context of English learning through social media. Although the prevalence of speech 
acts on social media some studies has been confirmed in some studies, their specific 
function in Instagram Reels as a media for informal English language learning remains 
largely unexplored. This gap is crucial, as the strategies used in educational content 
may differ significantly from casual or entertainment contexts. While the research on 
language actions in social media continues to grow, no one has specifically examined 
its pedagogical role in educational Reels as part of Informal Digital English Learning 
(IDLE). To address this gap, the present study examines the speech acts in 
educational Reels posted by @englishwithlucy, a popular British educator, with over 
1.7 million followers. Her content covering vocabulary, pronunciation, and common 
expressions offers accessible and engaging material for English learners worldwide.  

Lucy Bella Earl, who earned a Bachelor's degree in Marketing Communications from 
the University of Westminster in 2016, founded English with Lucy in the same year. 
Since then, she has expanded her network through various social media platforms. 
Lucy received the British Council's ELTon Award for Innovation in English Language 
Teaching in 2017 for her creative approach to digital pedagogy. Her short videos are 
characterized by concise explanations, contextual examples, and visual appeal. This 
makes them ideal for exploring how pragmatic strategies function in informal 
language learning. Her platform exemplifies how modern educators integrate 
language actions to instruct, motivate, and engage audiences in digital learning 
spaces. This aligns with the principles of Social Constructivism (Vygotsky, 1978), 
where learners build knowledge through interaction and contextualized 
communication. 

The significance of this study lies in identifying how different types of speech acts 
influence the way educational messages are delivered through short videos. 
Recognizing the dominant speech act categories in Lucy’s Reels may help teachers 
adopt more effective communication techniques in the classroom settings. 
Furthermore, the findings of this study can encourage students to engage in English 
learning through informal platforms such as Instagram Reels, which offer easily 
accessible and engaging exposure to real-world language usage. In addition, these 
findings might inspire content creators to create educational content combining 
interaction, clarity, and motivational appeal in digital learning environments. 

Therefore, this study aims to classify the types of speech acts found in educational 
Instagram Reels by @englishwithlucy, determine which types appear most frequently, 
and explain their contribution to teaching and learning English in digital content. 
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Ultimately, this study is expected to highlight how pragmatic strategies contribute to 
the effectiveness of educational short-form videos. 

METHODS  

Design  
This study employed a qualitative descriptive design to analyze and interpret 
pragmatic features, determine which types appear most frequently, and explain their 
contribution to teaching, and learning English in digital contexts. It particularly 
examined the types of speech acts found in educational Instagram Reels posted by 
the @englishwithlucy account. A qualitative approach was considered appropriate 
because the research focuses on understanding linguistic phenomena within their 
natural context without variable manipulation (Creswell & Creswell, 2017; Moleong, 
2017). The study applied Speech Acts Theory by Searle's (1979) framework, which 
categorizes utterances into five types: assertives, directives, commissives, 
expressives, and declarations. The analysis focused on instructional and informative 
utterances, excluding illustrative or nonlinguistic examples. Although qualitative in 
nature, the analysis also incorporated descriptive quantitative support in the form of 
frequency counts to identify the dominant speech act type. The study was conducted 
online by accessing @englishwithlucy’s Reels uploaded between January and May 
2025. The main tool used was a coding sheet based on Searle’s categories. 

Objects of the study 
The objects of this study were Instagram Reels videos posted by @englishwithlucy, 
managed by British educator Lucy Bella Earl. The account primarily provides short 
videos (under 90 seconds) focusing on vocabulary, pronunciation, and daily 
expressions. A total of 15 videos were selected through purposive sampling 
Sugiyono (2017), based on criteria: (1) educational content related to English 
learning, (2) duration ≤90 seconds, (3) containing verbal communication suitable for 
speech act analysis. This number was considered sufficient to capture linguistic 
variation while allowing detailed examination.  

Data and source of data  
The data consisted of language data, specifically verbal utterances contained in the 
selected Reels videos. Supporting information such as upload date and video context 
served as additional data. Only utterances relevant to the instructional content were 
transcribed and analyzed, while illustrative examples were excluded.  

Data collection and data analysis technique 
Data were collected using documentation techniques as described by Sugiyono 
(2017). All Reels uploaded from January to May 2025 were listed. Fifteen videos 
meeting the inclusion criteria were selected. Each video was watched multiple times 
to ensure accurate transcription. Only utterances relevant to the instructional content 
were included in the dataset to maintain analytical consistency.The data were 
analyzed using the interactive model of Miles et al. (2014), consisting of three stages: 
data reduction, data display, and conclusion/verification. In the data reduction stage, 
relevant utterances were selected and coded based on Searle’s speech act 
categories. Content-based pragmatic coding was applied to classify each utterance, 
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followed by frequency calculation to determine the dominant speech act types. The 
data display stage organized the classified utterances into tables to visualize patterns 
and frequencies of each category. An example of data display format is presented 
below:  
Table 1. Example of data display 

Utterances Type of 
Speech Acts 

Communicative 
Function 

“Can you pronounce both 
correctly?” 

Directive Encouraging practice 

“First we have wind... or 
wind...” 

Assertive Explaining 
homographs 

 
Finally, in the conclusion/verification stage, the communicative functions of the 
dominant speech act types were interpreted to explain their role in supporting micro-
learning and learner engagement on Instagram Reels. To ensure validity and 
reliability, a double-coding technique was conducted in which the researcher coded 
the utterances twice at different times. Additionally, expert judgment was employed 
to confirm category consistency and resolve coding discrepancies, thereby 
strengthening the credibility of the findings (Miles et al., 2014). 

 

RESULTS  
 
This section presents the findings of the study based on the analysis of 15 educational 
InstagramReels. Each video was transcribed and categorized according Searle's 
(1979) Speech Act Theory. A total of 170 utterances uploaded by @englishwithlucy 
account between January and May 2025 were examined. These utterances were 
classified into five categories: assertive, directive, expressive, commissive, and 
declaration. Following classification, it was discovered that these utterances show an 
informative and interactive communication pattern between the audience and the 
content creator. The frequency and percentage of each type are presented in Table 
2. 

 
     Table 2. Frequency and Percentage of Speech Acts in @englishwithlucy’s Reels 
 

No. 
Speech Act 

Type 
Frequency Percentage  

1. Assertive 100 58.82% 
2. Directive 60 35.29% 
3. Expressive 7 4.12% 
4. Commissive 3 1.76% 
5. Declarative 0 0.00% 

 

As shown in Figure 1 and Figure 2, assertive speech acts dominate the data with 100 
occurrences (58.82%), representing more than half of all utterances. Directive acts 
follow with 60 cases (35.29%), while expressive and commissive acts appear only 
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occasionally. Declarative acts are completely absent from the dataset. This distribution 
reflects the predominance of informative and instructional communication over 
ceremonial or institutional forms of expression. 

 
Figure 1. Frequency of Speech Acts in @englishwithlucy’s Reels 

 

 
Figure 2. Percentage Distribution of Speech Acts 

A closer examination of the assertive category shows that these behaviors are 
primarily found in explanatory contexts, especially when Lucy explains word meanings 
or illustrates differences in pronunciation. Her preference for brief, simple, and 
understandable explanations is demonstrated by statements like "Wind, as in air that 
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moves" and "Bass, as in bass guitar."  These assertive utterances serve as a framework 
for her teaching style, demonstrating how knowledge is arranged and presented 
clearly in short-video formats. 

On the other hand, directive acts facilitate communication and direct students' 
reflection. Utterances such as “Let me know in the comments” and “Can you 
pronounce both correctly?” serve as prompts that transform one-way explanations 
into interactive experiences. These instructions urge viewers to repeat the language 
lessons, check their comprehension, or reply. In this sense, directive acts along with 
assertives maintain a balance between the dissemination of information and 
participation in short-video lessons. 

Despite their infrequent appearances, expressive and commissive acts provide the 
videos with a supportive and personal sense.  While the statement like "I'll explain 
that in another video" demonstrates continuity in teaching, utterances like "I love this 
one" or "Let me help you" convey a friendly attitude.  Despite being less common, 
these utterances add to Lucy's content's overall tone, which makes the learning 
process seem more approachable and interesting. 

To provide clearer insight, Table 3 presents selected examples of speech acts from 
the dataset, including their communicative functions and pragmatics explanations.  

     Table 3. Example of Speech Acts in @englishwithlucy’s Instagram Reels 

No Type of 
Speech Acts 

Utterances Communicative 
Function 

Explanation 

1. Assertive “Wind, as in air 
that moves.” 

Explaining 
pronunciation 
difference 

Lucy provides an 
example to clarify 
homograph usage.                                     

2.  “Brake is to stop.” Defining word 
meaning 

She states a factual 
definition about a 
word, showing 
informative intent.                        

3.  “This means, it’s 
raining very 
heavily.” 

Clarifying 
meaning 

She explains the 
meaning of a 
phrase to ensure 
comprehension. 

4. Directive “Can you 
pronounce both 
correctly?” 

Requesting 
action 

Lucy encourages 
learners to practice 
pronunciation, 
inviting interaction. 

5.  “Let me know in 
the comments.” 

Prompting 
engagement 

A polite command 
for learners to 
share their 
responses. 
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No Type of 
Speech Acts 

Utterances Communicative 
Function 

Explanation 

6.  “Homework. 
Choose one of the 
examples and 
make your own 
sentence using it.” 

Giving instruction Functions as mild 
imperative 
encouraging 
viewers to do a 
learning task. 

7. Expressive “I love this one.” Expressing 
enjoyment 

Lucy shares her 
personal liking for 
a word or 
expression.   

8.  “This one always 
makes me laugh.” 

Expressing 
amusement 

She shares her 
emotional reaction 
to the content, 
creating a light and 
relatable tone for 
the audience. 

9  “This really 
confuses my 
students.” 

Expressing 
empathy/concern 

Reflects an 
emotional 
response about a 
common learner 
difficulty. 

10.  “Very fancy. 
Chandelier.” 

Showing 
admiration 

Expresses a 
spontaneous 
positive reaction.    

11. Commissive “I’m going to give 
you some words.” 

Making a 
promise 

Indicates intention 
to perform a 
teaching act in the 
near future. 

12.  “Let me help 
you.” 

Offering 
assistance 

Shows willingness 
to support 
learners. 

13.  “I’ll explain that in 
another video.” 

Committing to a 
future 
explanation 

Expresses 
commitment to 
provide further 
content later. 

     

As illustrated in Table 3, each type of speech acts serves a different communicative 
function. Specifically, directive acts encourage learner interaction and engagement, 
while assertive acts offer definitions and factual explanations that help input 
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comprehension. In addition, though they are less common, expressive and 
commissive acts provide pedagogical continuity and emotional warmth, fostering an 
approachable atmosphere that inspires students. Moreover, the lack of declarative 
acts highlights Instagram Reels' informal and non-institutional nature as a digital 
teaching tool. 

The results show that assertive and directive acts dominate the dataset. It indicates 
that the @englishwithlucy account is mainly designed to share informative and 
interactive elements to engage viewers actively. In many cases, assertive utterances 
are used to explain vocabulary or pronunciation in a simple and clear way, often 
supported with short examples that make the explanation easier to grasp. Meanwhile, 
directive acts work to guide learners through instructions or short prompts that 
encourage them to respond, repeat, or try using the expressions themselves. On the 
other hand, expressive and commissive acts only appear occasionally, along with the 
absence of declarative acts. In summary, these patterns show that Lucy's Reels tend 
to adopt a friendly and relaxed teaching style, which feels more interactive and 
approachable than formal or institutional.  

 

DISCUSSION 
 
The findings of this research reveal the dominance of assertive speech acts in the 
educational Reels content by @englishwithlucy. This result supports the initial 
assumption that pragmatic strategies play a vital role in delivering effective short-form 
English lessons. Lucy's intention to share knowledge effectively and concisely is 
reflected through the preponderance of assertives, which focus on explanations, 
vocabulary clarification, and pronunciation. For instance, utterance such as “Wind, as 
in air that moves” shows her emphasis on factual accuracy and conceptual clarity. This 
supports the Input Hypothesis, which holds that understandable input improves 
student comprehension. As Sukmawati et al. (2024) highlight, brief, structured, and 
accessible information is particularly effective in short-video formats. Combined with 
visuals and captions, these assertives help learners process and retain linguistic 
content without feeling overwhelmed. In addition to delivering information, these acts 
support the idea that learners should use language correctly in real-world situations, 
which strengthens Instagram Reels' function as a platform for organized micro learning 
with interesting and clear language input. 

These findings correspond with Table 3, indicating Lucy's informative teaching style 
that is represented through assertive statements like "Brake is to stop" and "This 
means it's raining very heavily."  These illustrations demonstrate that assertive acts 
not only explain language forms, but also help learners connect language to their 
everyday usage by contextualizing meaning. 

While assertives serve as the core, directive speech acts play a complementary role by 
encouraging active audience interaction and engagement. Questions such as “Can 
you pronounce both correctly?” and prompts like “Let me know in the comments” 
encourage audiences to think, respond, and participate on their understanding. Wu 
(2018) emphasizes that open-ended questioning in digital learning environments 
stimulates metacognitive reflection and deeper learner participation. In this study, 
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directives function not only as instructions but also as invitations to metacognitive 
reflection, encouraging learners to actively evaluate their own knowledge and 
performance. One example of how Lucy turns a conventional classroom assignment 
into a digital micro-activity is the utterance, "Homework: choose one of the examples 
and make your own sentence using it." This illustrates how directives can combine 
instruction and autonomy.  

Furthermore, this method bridges one-way instruction and dialogic learning which is 
turning passively observing into meaningful participation. This also  aligns with 
Vygotsky (1978) social constructivist principles of learning, where knowledge develops 
through meaningful interaction and Communcative Language Teaching (CLT). It 
places more emphasis on learner participation and meaning negotiation than on rote 
memorization. As a result, not only providing guidance, directive acts also promote a 
more reflective and cooperative learning environment that supports deeper language 
engagement. 

Through expressive and commissive acts, Lucy's content also illustrates the affective 
layer of communication besides to the cognitive and interactive aspects. Although 
expressive and commissive acts occur less frequently, they still play an important role 
in fostering social and emotional connections between Lucy and her viewers. Through 
utterances such as “I love this one” or “Let me help you”, Lucy builds warmth, 
encouragement, and supportive presence with her viewers. As Saleem et al. (2021) 
argue, emotional resonance and social presence enhance learner motivation and trust, 
even in informal digital environments. This friendly and supportive tone distinguishes 
Lucy’s digital teaching style from traditional classroom instruction. This shows that 
engagement is not limited on understanding or cognitive context but is also 
supported by affective interaction.  

Likewise, examples of expressive acts such as, "Very fancy. Chandelier." and "This 
one always makes me laugh."  strengthen Lucy's positive personality and establish an 
emotional connection with the viewer.  In line with digital teaching models that place 
a premium on reliability and authenticity, such positive emotional displays maintain 
viewer interest and enhance para social connections. Moreover, Lucy’s commitment 
to continuity and learner care is demonstrated by her commissive acts, such as "I'll 
explain that in another video." This is in line with Dörnyei's (2020) theory of 
motivational support, which holds that learners' confidence is maintained by teachers' 
constant assurance.  Therefore, even though these behaviors are uncommon, they 
have a significant impact on learners' emotional engagement and retention during 
extended digital learning.  

Interestingly, declarative acts were absent in the dataset. This absence aligns with the 
informal nature of Instagram Reels, which are not designed for institutional validation 
or formal authority, unlike legal or ceremonial contexts. Consistent with Wu (2018), 
who notes that digital teaching build credibility that often comes through social 
connection and clarity rather than formality. The lack of declaratives further supports 
the idea that relational and educational purposes take priority over performativity 
authority in Reels content. In another way, Lucy prioritizes accessibility over hierarchy 
in her teaching, which is a crucial component of pedagogical democratization in digital 
learning. The informal character of Reels allows learners to perceive teachers as 
approachable figures, fostering a sense of equality, comfort and authenticity in the 
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learning process. Therefore, the dominance of assertive, directive, expressive, and 
commissive acts in Table 3 is complemented by the lack of declaratives. In addition, 
all of these categories show how Lucy's practical teaching methods are purposefully 
modified for an informal classroom setting where student participation and 
understanding are valued more highly than formal authority. 

The findings also highlight the emergence of pragmatic pedagogy in digital learning 
spaces. Lucy's Reels videos demonstrate how online educators serve as language 
models and digital literacy mediators. By incorporating speech acts in her videos, she 
indirectly teaches students to identify tone, intention, and social cues; several essential 
skills for effective communication in multimodal contexts. By exposing students to 
real-world, multimodal input that mimics real-world interactions, technology-
enhanced learning promotes pragmatic development (Taguchi, 2024). Similarly, 
López-Serrano (2025) also points out that web-based learning can increase pragmatic 
awareness by allowing learners to observe and consider meaning across social 
contexts. In this regard, Lucy's material helps students navigate meaning and respect 
in modern online discourse by enhancing their language proficiency as well as their 
digital communicative competence. 

A closer look also shows that the use of speech acts varies across content focus. 
Assertive acts dominate in conceptual or vocabulary-based videos, while directives 
are more prevalent in interactive or quiz-based segments. This finding supports 
Navarrete (2024), who emphasizes that aligning language strategies with pedagogical 
goals is crucial in designing effective digital learning outcomes. Thus, Lucy’s ability to 
balance informative delivery (assertives) with interactive prompts (directives) 
demonstrates an intentional pedagogical approach to maximize both knowledge 
transfer and learner participation. Beyond their linguistic classification, the specific 
examples in Table 3 collectively show that each type of speech act corresponds to a 
distinct pedagogical function: assertives inform, directives engage, expressives 
humanize, and commissives reassure. This alignment between pragmatic function and 
teaching purpose is an example of how short-form videos can operationalize speech 
acts as micro-teaching tools. 

From a pedagogical standpoint, these findings show that short-form digital content 
can actually develop pragmatic awareness. The intentional use of speech acts reflects 
the core concept of communicative language teaching (CLT), which prioritizes 
meaningful and authentic communication over detailed retention. As noted by 
Taguchi (2023), digital media assists in closing the gap between formal and informal 
learning. Lucy demonstrates communicative patterns that students can use in real-life 
scenarios by combining directive and assertive acts. In practical terms, this strategy 
can also be adopted in classroom settings. The combination of assertive and directive 
acts mirrors the flipped classroom approach models (El Miedany, 2018), where 
learners first receive input and then engage in active reflective or interactive activities. 
In classroom environments, teachers can adopt similar strategies. For instance, after 
presenting a vocabulary item, teachers might prompt students to apply it through 
examples or comments. The teacher might ask “How would you use this in your own 
sentence?” as a strategy that combines explanation with critical thinking, thereby 
promoting active engagement and meaningful language use.   

 



English Learning Innovation (englie) 
 

Swarnadani & Sofiana 

English Learning Innovation (englie) Vol. 7, No. 1, February 2026 

 

 
372 

In addition, each category of speech act provides to a different learning layer: 
directives encourage active participation, expressives and commissives foster 
emotional engagement, and assertives provide structured input. They work together 
to create an integrated pedagogical model that connects social media platforms for 
informal, interactive learning with formal instruction. In a broader sense, these patterns 
highlight the growing popularity of digital pragmatic pedagogy, a framework that 
deliberately employs speech acts to teach language and communication skills.  
Teachers can design short-form videos that combine interaction, affective connection, 
interaction, and clarity to create meaningful and human-centered learning. Through 
this approach, they can bridge the gap between formal and informal learning, 
increasing the interest of students and connecting language instruction to their actual 
communication needs. 

Nevertheless, the study remains has several limitations. The brevity of Reels restricts 
the depth of pragmatics exploration, and the algorithm-driven environment may 
expose learners to unrelated content, potentially reducing focus. Future research 
could examine a wider range of content creators or compare speech acts across 
platforms such as TikTok or YouTube Shorts. It aims to better identify broader trends 
of pragmatic strategy use in the context of informal English language learning. 
Additionally, the integration of multimodal analysis such as gestures, intonation, or 
visual cues would enrich understanding of how meaning is co-constructed in micro-
digital lessons.  This multimodal integration ensures continuity between micro-
learning on social media and more comprehensive learning activities. 

In conclusion, the study shows that Lucy’s Reels strategically combine assertive and 
directive acts for both informative and interactive functions. It is also supplemented 
by expressive and commissive acts for emotional connection. This synergy supports 
both comprehension and motivation, illustrating that short-form video can foster 
pragmatic awareness and communicative competence in informal learning contexts. 
Consequently, these findings add to the growing discussion on digital pragmatics in 
language learning by offering a new perspective on how short-videos can support 
both the teaching process and student engagement. Unlike earlier studies that mainly 
focused on linguistic accuracy or vocabulary, this study highlights how language 
actions can be applied as practical strategies to develop students' pragmatic 
awareness and motivation. 

 
CONCLUSION 

This study employed Searle’s Speech Act Theory to analyze 170 utterances from 15 
educational Instagram Reels uploaded by @englishwithlucy. According to the results, 
directives and assertive acts were the most frequently used, while expressive and 
commissive acts were less common and declarative acts were non-existent. These 
findings support the idea that pragmatic strategies strongly influence how 
educational messages are presented and delivered in informal online settings. The 
dominance of directive and assertive actions reflects Instagram Reels' dual 
educational function of engaging viewers through interaction and engaging them 
through explanation. These speech acts collectively demonstrate how, when 
linguistic clarity and audience participation are properly balanced, microlearning 
content can continue to be both educational and captivating. 
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From a conceptual standpoint, this study broadens prior knowledge by 
demonstrating how instructional videos can function as a type of pragmatic 
pedagogy.  While directive acts encourage reflection and learner response, assertive 
acts are frequently used to provide structure and input.  The combination of these 
two features shows that interpersonal engagement and linguistic accuracy are both 
necessary for effective digital instruction.  According to this viewpoint, the content 
of @englishwithlucy is a prime example of a dynamic teaching approach that 
motivates students to comprehend, react, and establish meaningful connections with 
English in real-life situations.  This strategy emphasizes the value of communicative 
balance in educational practice, where opportunities for participation are offered 
alongside information delivery. 

Practically, these results provide valuable implications for teachers and content 
creators. They suggest that improving understanding and engagement in digital 
learning can be achieved by combining directive acts for interaction with assertive 
acts for explanation. Even though expressive and commissive acts are less frequent, 
they help to build emotional bonds and motivate students, which is a factor that 
promotes supportive engagement in online learning. Teachers and online educators 
can modify this approach by adding brief explanations, prompts, or micro tasks that 
promote reflection and real communication.  This kind of approach ensures that 
digital lessons remain meaningful, interactive, and personal while bridging the gap 
between formal instruction and informal learning environments. 

Although this study provides insights into the use of speech acts in Instagram Reels, 
several limitations should be acknowledged. The dataset was limited to fifteen videos 
from a single content creator (@englishwithlucy), which restricts the generalizability 
of the findings to other contexts or teaching styles. In addition, the analysis focused 
only on spoken utterances and did not include multimodal features such as gestures, 
visuals, or captions, which may also influence meaning-making and learner 
engagement. Future research could combine multimodal and learner feedback with 
a broader range of creators and platforms, such as YouTube Shorts or TikTok to 
capture deeper pragmatic patterns. Investigating how students perceive and react 
to various speech acts could furher deepen knowledge of digital pragmatics in 
language learning. Overall, the findings support the successful integration of 
linguistic and pragmatic objectives in educational reels. At the same time, they also 
highlight the significance of social media as a platform for developing communicative 
competence and connect formal education with informal online learning. 
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