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INTRODUCTION

The integration of technology in today's life is changing our relationship
with information and knowledge (Amarulloh & Surahman, 2019). The digital
world not only offers great opportunities and benefits for the public and society
globally. The benefits that are most felt are the birth of individuals who are full
of knowledge and insight (Astini, 2020), and produce individuals with the term
digital native, namely the generation that lives in the digital era where the
internet is a part of everyday life.

In the era of gadgets and the internet as it is today, the low literacy culture
can cause stuttering in the face of communication and information technology
that is developing extraordinary at this time (Supratman & Pujasari, 2018).
Human ignorance in the digital world makes various abuses of digital media occur
at the personal, social and national levels (McDougall et al, 2018). Therefore,
improving the quality of learning is one of the challenges for education actors in
Indonesia.

Therefore, digital literacy competence for the school community, especially
teachers (Hidayat, 2019), is very necessary to filter the existing information.
Digital literacy is defined as the ability to understand, analyze, assess, measure,
evaluate information using digital technology (Amalia, 2018). The inability of
teachers to interpret digital literacy has an impact on the quality of learning
(Kurnianingsih et al., 2017). Therefore, the best solution must be done in
implementing digital literacy learning in the school environment.

Various digital teaching resources are available in abundance on the
internet. The digital era provides a variety of information on the internet, both
verified and not (Aydin & Erol, 2021). Therefore, a strategy is needed in tracing
sources of information so that the information obtained is information that is as
needed and is valid and can be accounted for (Son et al., 2017). The problem is
that teachers tend to use this information as a reference for developing learning
resources or compiling learning tools. This is because teachers do not have the
technique of searching for information sources on the internet, in the sense that
they do not yet have adequate digital literacy, where this literacy is one of the
competencies that must be possessed by teachers. So that the digital literacy
awareness movement should have started from an early age.

Mentioned in the article Komang et al (Diputra et al.) The solution to
overcome the problem regarding digital literacy skills is to assist teachers in
schools to "encourage" the Digital Literacy Movement which is defined as a
movement to motivate, mobilize, and cultivate digital "literacy", which is carried
out with a participatory persuasive approach. The same thing was also done by
Asari et al (Asari et al., 2019), In his article, he mentioned that digital literacy
competence can be achieved by continuous training methods, training is given
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treatment to be able to distinguish the negative and positive impacts of
information obtained through digital media. In addition, teachers can also use
social media as a source of learning media, such as the use of caricature memes
or cartoons, and can also be used as a publication forum for project-based
learning assignments. Optimizing the role of social media as a learning medium
will lead students to a good understanding of digital literacy (Assidik, 2018), to
minimize the negative effects of social media.

In several previous studies, it is also known that research on digital literacy
competence of teachers, especially Arabic language teachers is still relatively
small. Training related to the digital literacy movement is being actively promoted
as mentioned in Dewi's article (Dewi, 2019), Schools have a very important role
in instilling a culture of reading and writing (literacy) in students. Therefore, each
school must provide full support for cultural growth. In line with that, digital
literacy efforts are also reflected in research (Nahdi & Jatisunda, 2020) reading
and writing (literacy) in school.

Research on digital literacy, especially in the Arabic language field, is still
an object of learning (Dariyadi, 2019), such as research conducted by Ilmiani
(Ilmiani & Miolo, 2021) In his writing, it is stated that digital literacy is applied in
learning Arabic by utilizing social media. While there are not many studies that
focus on teacher competence as a learning subject. This has triggered us to
contribute to conducting similar research in the field of digital literacy
competencies, especially for Arabic language teachers. Coupled with the
background of the problems experienced by Arabic language teachers in a
pandemic condition. This problem is crucial because the teacher must understand
digital literacy, before applying it in distance learning.

Previous research related to digital literacy, especially in the Arabic
language, as the author mentioned earlier only discussed digital literacy in terms
of learning, no one has discussed digital literacy related to the competence of
Arabic language teachers, similar research on digital literacy skills is carried out
by activists of religious organizations in schools. schools in Bandung have been
previously studied by Nur (Nur, 2019). Departing from this data, it can be seen
that there are differences with the research that the author has done. The author
here discussed qualitatively descriptive how the digital literacy competence of
Arabic language teachers. Thus, this research was expected to be the initial data
regarding the digital literacy competence of teachers, especially Arabic language
teachers.

As the results of the researcher's initial observations, the results of the
initial interviews with Arabic teachers in Seruyan Regency, Central Kalimantan
admitted that learning Arabic during the implementation of distance learning
experienced obstacles in the learning process. This initial data was reinforced by
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the results of observations that researchers have done that Arabic language
teachers at Madrasah Aliyah Nuruzh Zholam, Seruyan district, Central Kalimantan
region faced obstacles during the Arabic learning process, especially in terms of
digitalization in its application to distance learning, some others did not take
advantage of digitalization effectively. Based on this initial data, researchers were
interested in wanting to follow up further and describe the competence of Arabic
language teachers in terms of digital literacy.

Based on the background that the researchers mentioned earlier, here the
author positioned the research that the researcher did by looking at previous
studies as a reference, reference and at the same time distinguishing this
research from previous research. Thus, the purpose of this study was to describe
and narrate the digital literacy competencies of Arabic language teachers in the
Central Kalimantan region during distance learning.

This research was expected to be a reference for academics, lecturers and
other researchers to follow up in the form of further research, the target of
service to improve the competence of Arabic language teachers in digital literacy
skills, as well as the latest information related to digital competence of Arabic
language teachers in Seruyan Regency, Central Kalimantan.

METHOD

The research used qualitative research methods. This research prioritizes
the process rather than the results. Process plays an important role in qualitative
research because what is studied is clearer if it is carried out in the process of
observation.

This research was located in Madrasah Aliyah Nuruzh Zholam, Seruyan
district, Central Kalimantan. At this school there are two Arabic teachers who
teach special subjects in Arabic. The subjects of this study were selected based
on the criteria that the researchers determined. That is, the Arabic language
teacher who has Arabic education background, both a bachelor's and master's
degree. This research lasted for four months, starting from March 2021 to
December 2021. This location was chosen because Arabic teachers at other
madrasahs in the district of Seruyan did not have an Arabic education
background. From the observations of the researchers, the Arabic teachers at
Madrasah Aliyah Nuruzh Zholam with an Arabic education background can be
seen from his last diploma.

The primary data sources in this study were two Arabic language teachers
at Madrasah Aliyah Nuruzh Zholam in Seruyan district while the secondary data
sources were students who took Arabic lessons, the local school principal and
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their Arabic teacher colleagues as well as informants in this study. The approach
used was qualitative, with data in the form of videos, recordings, and field notes
from interviews, observations and documentation of researchers along with
research sources and informants that have been mentioned.

Data collection techniques in this study were interviews, observation and
documentation. Interviews with Arabic teachers were conducted in several ways.
In the first session, the interview was conducted by telephone. The second
session of the interview was conducted using video calls via WhatsApp, zoom
cloud meeting and google meet. Interviews of researchers were carried out as
much as possible to get saturated data. The interviews could not be conducted
directly due to the pandemic period and regional restrictions in the Central
Kalimantan area. So that researchers cannot meet the sources directly. The
observations were made by researchers to see the teaching process carried out
by Arabic language teachers during distance learning. Due to the pandemic, this
observation was also carried out with virtual zoom, video calls and also asking
for videos of the learning process carried out by Arabic language teachers. While
the documentation obtained by the researchers was teaching materials, activity
schedules and also matters related to the learning process such as learning
materials in the form of power points etc.

The technique used to process research data was by listening to research
results, selecting data, analyzing data, and concluding results. After getting the
research results from the interview, observation and documentation process, the
researchers used a data validation technique called triangulation.

The triangulation was done by comparing information or data in different
ways. To obtain the truth of reliable information and a complete picture of the
digital literacy competence of Arabic language teachers at Madrasah Aliyah
Nuruzh Zholam, the researchers used free interview methods and structured
interviews and periodic observations to check the truth. In addition, the
researchers also used informants such as students who took part in the Arabic
language learning process, school principals and colleagues at Madrasah Aliyah
Nuruzh Zholam to check the veracity of the information. Through various
perspectives or views, it was hoped that results that were close to the truth can
be obtained.

RESULTS & DISCUSSION

As the results of the research we got; the Arabic language learning process
in the Seruyan Regency, Central Kalimantan can run well despite the obstacles
faced by Arabic language teachers. The obstacles faced by Arabic language

Please cite this article as [lmiani, A. M., Hamidah, H., Nuryaman, A. D., & Samdouni, S. (2022). Digital literacy:
Arabic teacher's competence in distance learning. lzdihar : Journal of Arabic Language Teaching, Linguistics, and
Literature, 5(2), 135-150. DOI: https://doi.org/10.22219/jiz.v5i2.19709



ejournal.umm.ac.id/index.php/izdihar/article/view/19709

R\\ﬂ'll.{/l

Digital literacy: Arabic teacher's competence in distance learning = 140 "/’4

teachers are divided into three parts, namely geographical, professional and
psychological constraints. The Ministry of Communication and Information stated
in an interview that the obstacles faced by internet network providers in
Indonesia to improve the quality of speed and access coverage are as follows;

The geographical constraint in question is that the internet network in the
Central Kalimantan region is not yet stable and uneven, especially in remote
areas. Indonesia's geographical constraints are very wide, in remote areas, 4G
and 5G networks are not covered, this area does not have a fibre-optic network
for wireless internet access, the ability of the public to buy quotas with fibre-optic
networks is relatively expensive, the method of measuring internet speed is
different, large internet capacity for internet access as well as regulatory issues
to regulate the sharing infrastructure, sharing frequency, and analogue
broadcasting so that a large amount of internet is offset by the limited availability
of frequencies (Indonesia, t.t.) (Hasan et al., 2021; Permadi & Hairunnisa, 2021)
(Azzahra et al., 2021; Hidayatulah et al., 2021).

The obstacles are caused by the professional competence of Arabic
language teachers, of which Arabic teachers in the Central Kalimantan region are
mostly Arabic teachers who do not have an Arabic education background. Based
on Law No. 20 of 2003 concerning the National education system, Law No. 14 of
2005 concerning Teachers and Lecturers states that teachers are professional
educators who must have academic qualifications consisting of Arabic language
teachers who must understand the objectives of Arabic subjects, understand
characteristics of students who learn Arabic, make clear standards and learning
objectives, master the management of Arabic language materials, evaluate and
facilitate or support students in learning Arabic.

This can be achieved if the Arabic language teacher has competence
(Nahdi & Jatisunda, 2020). Thus, it can be seen that the professional competence
of Arabic language teachers is the main capital that is the main factor in the
success and success of learning Arabic, but the reality is that in the human
resources field, teachers who are qualified for S1 Arabic education are very
limited and even there are no Arabic teachers background in Arabic education in
several schools in Central Kalimantan.

These two main problems cause psychological problems that greatly affect
the quality of Arabic learning faced by Arabic teachers in Central Kalimantan. The
root of the problem that was not addressed from the start, such as the problem
of teacher professional competence which caused low student interest, mastery
of Arabic teacher material that was not optimal (Faigi, 2021) and the lack of
competence of Arabic language teachers in the field of methodology and
technology will become a tangled thread that shapes students' psychology in
facing Arabic learning. Even more so during the pandemic where Arabic language
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learning is suppressed by various changes in conventional learning towards digital
learning. In research (Muradi et al., 2020) it is stated that the presence of
teachers who have competence is more important than the use of methods and
media.

The digital literacy competence of Arabic language teachers in the Seruyan
district of Central Kalimantan can be seen from the activities or activities carried
out by Arabic teachers as follows:

First, Arabic language teachers can use the internet, can use Google as a
medium for finding information, but Arabic teachers with ages above 40 years
and over cannot determine the right keywords according to their needs, this is
due to the age factor, Arabic teachers also cannot identify search results. What
you get is in the form of pdfs, documents or e-books, Arabic language teachers
also have their email accounts but most of them are created by other people, but
these emails are not used for basic needs such as sending files, documents,
photos or video because the Arabic teachers only uses the email for the need to
create other social accounts.

Second, Arabic teachers can find and obtain information by using the
internet. Based on the results of interviews, observations and documentation that
the researchers did, the data obtained by Arabic teachers found and obtained
information using the internet. After getting the information needed, the Arabic
teachers creates learning video content by recording and editing files. The Arabic
learning videos made by Arabic teachers use cartoon visuals to attract students'
interest. The cartoon is dubbed using the voice of an Arabic teachers.

Third, Arabic teachers are familiar with or often use the YouTube
application as means of finding information or learning Arabic resources. Based
on the results of interviews, observations and documentation that the researchers
did, the data obtained by Arabic teachers using the YouTube application as a
source of learning Arabic. However, this learning resource from YouTube does
not have a directed basis or regulation. So that no measurable validation was
found regarding the reference to learning resources made by this Arabic teacher.

Fourth, the ability of Arabic teachers to use the information obtained as a
source of learning Arabic effectively still needs to be improved. Based on the
results of interviews, observations and documentation that researchers did, it was
found that Arabic language teachers had not utilized learning resources
effectively, such as using curators of social bookmarking websites and creating
digital portfolios.

Gilster argues that digital literacy is the ability to use technology and
information from digital devices effectively and efficiently in various contexts such
as academics, careers and everyday life. Gilster's opinion seems to simplify the
actual digital media which consists of various forms of information at once such
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as sound, text and images. Therefore Eshet (Chigisheva et al., 2021) emphasizes
that digital literacy should be more than just the ability to use various digital
resources effectively. Digital literacy is also a form of digital user thinking
patterns.

Bawden (2001) (Cetin, 2021) offers a new understanding of digital literacy
rooted in computer literacy and information literacy. Computer literacy developed
in the 1980s when microcomputers were increasingly used not only in the
business environment but also in society. Meanwhile, information literacy was
widespread in the 1990s when information was more easily compiled, accessed
and disseminated through social networked information technology.

Sule Eguz (Eguz, 2021) states that computer literacy consists of several
literacy (a) tool literacies; competence in using software and hardware. (b)
Source literacy is defined as an understanding of various sources of form, access
and information. (c) Structural social literacy is an understanding of how to
produce and socially benefit information. (d) Research literacy is the use of
information technology for research and knowledge. (e) Publishing literacy is the
ability to communicate and publish information. (f) New technology literacy as an
understanding of the development of information technology. (g) Critical literacy
is the ability to evaluate the benefits of new technologies.

From some of the opinions above, it can be understood that digital literacy
involves the following aspects. (a) Knowledge assembly, namely the ability to
build information from various reliable sources. (b) Ability to present information
including critical thinking in understanding information with an awareness of the
validity and completeness of sources from the internet. (c) Ability to read and
understand non-sequential and dynamic information material. (d) Awareness of
the importance of conventional media and connecting it to networked media
(internet). (e) Awareness of access to people's networks that can be used as a
source of referrals and help. (f) Use of filters on incoming information. (g) Feel
comfortable and have access to communicate and publish information. So digital
literacy is more associated with technical skills in accessing, compiling and
understanding and disseminating any information accurately.

Quoted from the www.educatorstechnology.com, there are nine basic
digital skills that an educator must master. In making special learning media, for
example, an educator must be able to create these learning media by recording
and editing the audio file. For a professional or educator who is accustomed to
working with technology, there are many software that can be used to edit audio
files, one of which is Adobe Audition. In other conditions, learning often requires
learning media in the form of annotated video content. Annotated means that it
can be commented on or criticized by students. The nine basic digital skills that
must be mastered by educators are as follows; First, record and edit sound files.
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Second, create annotated, interactive and interesting video content. Third, create
visually appealing content. Fourth, use social networking sites to create personal
and professional learning networks. Fifth, use blogs and wikis to create
participatory spaces for students. Sixth, using a curator of social bookmarking
websites. Seventh, make presentations that involve students. Eighth, create a
digital portfolio. Ninth, make a quiz (Fauzi & Anindiati, 2020).

When juxtaposed with the research results obtained based on the theory
of digital literacy as a reference, the following is a review and discussion of this
research; a description of the Arabic language teacher's digital literacy skills.

First, Arabic teachers can use the internet, can use Google as a medium
for information retrieval. It can be concluded based on the activities carried out
by Arabic language teachers such as creating personal learning networks that
can connect teachers and students in distance learning. Build interactions that
involve students to be active to comment on the learning content created by the
teachers. So, this activity is in accordance with the fourth and fifth indicators in
the digital literacy competency standards that must be mastered by teachers.
That is, teachers should record and edit sound files. And create annotated,
interactive and engaging video content. However, Arabic teachers with ages
above 40 years and over cannot determine the right keywords according to their
needs, this is due to the age factor, Arabic teachers also cannot identify the
search results obtained in the form of pdfs, documents or e-books, Arabic
teachers They also have their own email accounts but mostly, these accounts
were created by other people, but these emails are not used for basic needs such
as sending files, documents, photos or videos because basically Arabic teachers
only use these emails for the need to create social accounts other.

Second, Arabic teachers can find and obtain information by using the
internet, either through mozilla or chrome, Arabic teachers can find sources for
learning Arabic through youtube, but cannot select and manage the information
that has been obtained. It can be concluded based on the activities carried out
by the Arabic language teacher. Arabic teachers create learning video content by
recording and editing files. The Arabic learning videos made by Arabic teachers
use cartoon visuals to attract students' interest. The cartoon is dubbed using the
voice of an Arabic teacher. However, the learning resources obtained are only
collected without being validated first and then immediately become a reference
or learning resource, the Arabic language teacher has also not been able to
determine which sources or references have the most potential to be used in
learning Arabic. So, this activity is in accordance with the first and second
indicators in the digital literacy competency standards that must be mastered by
teachers. That is, teachers should use social networking sites to create personal
and professional learning networks. And also use blogs and wikis to create
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participatory spaces for students.

Third, Arabic teachers are familiar or often use the YouTube application as
a means of finding information or learning Arabic resources, the second popular
application is to find learning resources via Google. In fact, when it was re-
confirmed, the Arabic teacher had never used a digital library as a learning
resource. Arabic teachers are also completely unaware of any other learning
resources besides YouTube and Google, such as E-books and electronic
magazines. This can be concluded based on the activities carried out by Arabic
language teachers such as often using the YouTube application as means of
finding information or learning Arabic resources. However, this learning resource
from YouTube does not have a directed basis or regulation. So, there is no
measurable validation related to learning resource references made by Arabic
language teachers. This is not in accordance with the indicators of digital literacy
skills that must be mastered by teachers as mentioned.

Fourth, the ability of Arabic teachers to use the information obtained as a
source of learning Arabic effectively still needs to be improved. Arabic teachers
have not made effective use of learning resources, such as using curators of
social bookmarking websites and creating digital portfolios. As an indicator of
digital literacy skills that must be mastered by teachers. This can be seen from
the use of learning resources from YouTube which are not validated first, Arabic
teachers generally do not compare the information they get with other sources,
it is not validated beforehand which information or Arabic learning materials will
be used as teaching materials for language teachers. The Arabic teachers also do
not critically evaluate Arabic learning materials adapted based on certain criteria,
for example adjusting basic competencies, learning objectives and indicators of
Arabic learning in each class. It is also known that Arabic teachers do not
understand further about the use of copyright and also the law of adapting
material without including the source (plagiarism), this can be seen from the
uploads used as learning resources that are distributed by Arabic teachers to
students. Finally, the Arabic teachers have not been able to represent the
information they have obtained from digital media, making the information or
teaching materials they analyze, synthesize and interpret in presenting
information.

The results of this study focused on the description of the digital literacy
skills of Arabic language teachers in the Seruyan district. The reference material
for this research is the findings of previous research, which focuses more on
digital literacy as the object of research. As research conducted by Setyaningsih
et al (Setyaningsih et al., 2019), the findings show a model of strengthening
digital literacy through the use of e-learning. The model includes elements of
communication and collaboration in the form of active participation in learning
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and research activities. Consists of individual competency components in the form
of using skills, critical understanding, and communicative abilities. In line with
this research, Hana and darmawan (Silvana & Darmawan, 2018) In his research,
he also stated that the findings show that digital literacy programs have a positive
impact on knowledge, understanding and skills in using media, especially social
media, which is currently often used as a source of information by the public,
especially young people.

Several studies that refer to digital literacy as a research subject as
mentioned in Irhadayaningsih's research (Irhandayaningsih, 2020), The findings
show that in terms of basic digital literacy skills, students can connect to platforms
to participate in online learning, and can use worksheet technology to write
assignment articles according to the specified format. Similar to this research,
Dinata (Dinata, 2021) also said, based on the results of data analysis, it was
concluded that the digital literacy skills of students of the Mathematics Education
Study Program, Faculty of Teacher Training and Education, Muhammadiyah
University of Kotabumi were in the "Good" category. Of the many studies on
digital literacy, not many researchers have found research that focuses on the
ability of teachers in digital literacy, especially Arabic teachers.

The results of the research were descriptive qualitative, in which the
researchers described the ability of Arabic language teachers by telling and
describing the abilities of Arabic language teachers in Seruyan district, Central
Kalimantan with words. This study did not describe further quantitatively, a
measure of the ability of Arabic language teachers. Thus, it is hoped that there
will be further research using quantitative methods so that scientific research is
measurable on the digital literacy competence of Arabic language teachers,
especially in Seruyan Regency, Central Kalimantan.

CONCLUSIONS

The digital literacy competencies of two Arabic language teachers at MAN
Nuruzh Zholam, Seruyan district, Central Kalimantan, as the research subject that
has been determined can be seen from the activities or activities carried out by
the Arabic language teacher as follows: First, Arabic language teachers can use
the internet, can use Google as a medium for information retrieval. Second,
Arabic teachers can find and obtain information using the internet, Third, Arabic
teachers are familiar with or often use the YouTube application as means of
finding information or learning Arabic resources. Fourth, the ability of Arabic
teachers to use the information obtained as a source of learning Arabic effectively
still needs to be improved. The results of this study focused on the description of
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the digital literacy skills of Arabic language teachers in the Seruyan district. The
reference material for this research was the findings of previous research, which
focuses more on digital literacy as the object of research. In addition, research
on digital literacy that focuses on learning Arabic is still relatively small. So, it is
hoped that this research can contribute in terms of describing the ability of Arabic
language teachers in the field of digital literacy. Starting from the original goal,
this research can also be a reference for other researchers to describe the ability
of Arabic language teachers in digital literacy competencies in different regions.
Perhaps, new theories and references will be found in the field of digital literacy,
especially in learning Arabic. From the results of this study, it can be seen that in
the Central Kalimantan region, the digital literacy skills of Arabic language
teachers still need to be improved. Their lack of knowledge in the field of digital
literacy can be seen from the less than optimal use of technology which should
be able to facilitate Arabic language teachers in making teaching materials and
learning materials based on learning media. The digital literacy competence of
Arabic language teachers in the Seruyan district of Central Kalimantan can be
seen from the activities or activities carried out by Arabic teachers as follows:
First, Arabic language teachers can use the internet, can use Google as a medium
for information retrieval. Second, Arabic teachers can find and obtain information
using the internet, Third, Arabic teachers are familiar with or often use the
YouTube application as a means of finding information or learning Arabic
resources. Fourth, the ability of Arabic teachers to use the information obtained
as a source of learning Arabic effectively still needs to be improved. This may be
the concern of all parties, such as researchers and academics who do lecturer
service. So that the training provided is right on target and can be utilized shortly.
In addition, the government needs to provide adequate facilities and
infrastructure to be a solution related to the limited signal and other obstacles in
the Arabic language learning process in the Seruyan Regency, Central Kalimantan
Region. This may be the concern of all parties, such as researchers and academics
who do lecturer service. So that the training provided is right on target and can
be utilized shortly. In addition, the government needs to provide adequate
facilities and infrastructure to be a solution related to the limited signal and other
obstacles in the Arabic language learning process in the Seruyan Regency,
Central Kalimantan Region.
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