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The objective of the community service carried out by a team from Universitas Muhammadiyah
Malang at SMPN 16 Malang is to increase students’ creative writing literacy. The methods used were
training and mentoring during creative writing. The activity began with recording students’ writing
interests and identifying the students' type of writing preferences, followed by training, writing
practice, evaluating student work, strengthening student understanding, and improving the written
work. To achieve the activity’s targets, students were requested to answer questions on a Google
form. The result shows that 178 students have an interest in writing, of which 79% chose to write
stories, 19% wrote poetry, and the rest chose fables and history. Students who were interested in
writing were given training and practice. The training includes strengthened writing concepts, writing
practice, result assistance, and feedback. Training activities, mentoring, and enhancement of student
work are carried out for three months. Furthermore, the process of editing and designing the book
was carried out for one month. At the end of the activity, 78 students could write short stories,
descriptive stories, and poetry. After going through the curation and editing process, the students'
work was recorded with an International Standard Book Number (ISBN) and given to each author and
the school.

Kata Kunci
Literasi menulis
Karya tulis
Menulis kreatif

Peningkatan literasi menulis kreatif siswa di SMPN 16 Malang. Tujuan pengabdian masyarakat yang
dilakukan oleh tim dari Universitas Muhammadiyah Malang di SMPN 16 Malang ini adalah untuk
meningkatkan literasi menulis kreatif siswa. Metode yang digunakan adalah pelatihan dan
pendampingan selama kegiatan menulis kreatif. Kegiatan dimulai dengan mencatat minat menulis
siswa dan mengidentifikasi jenis tulisan yang disukai siswa, lalu dilanjutkan dengan pelatihan, praktik
menulis, evaluasi karya siswa, penguatan pemahaman siswa, dan peningkatan karya tulis. Untuk
mencapai target kegiatan ini, siswa diminta untuk menjawab pertanyaan pada formulir Google. Hasil
penelitian menunjukkan bahwa 178 siswa memiliki minat menulis, dengan 79% memilih menulis
cerita, 19% menulis puisi, dan sisanya memilih fabel dan sejarah. Siswa yang berminat menulis
diberikan pelatihan dan kegiatan praktik. Pelatihan meliputi penguatan konsep menulis, latihan
menulis, pendampingan hasil, dan umpan balik. Kegiatan pelatihan, pendampingan, dan peningkatan
karya siswa dilaksanakan selama tiga bulan. Selanjutnya, proses penyuntingan dan desain buku
dilakukan selama satu bulan. Di akhir kegiatan, 78 siswa mampu menulis cerita pendek, cerita
deskriptif, dan puisi. Setelah melalui proses kurasi dan editing, karya siswa dicatat dengan
International Standard Book Number (ISBN) dan diberikan kepada masing-masing penulis dan
sekolah.
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INTRODUCTION

Community service activities at SMP 16 Malang, located at Jalan Teluk Pacitan 46, Arjosari Malang City, have been done
with several stages of activity with full support from the school. This school was founded in 1992. Currently, SMP Negeri
16 has 24 classes; each level has eight parallel classes. Overall, the school has 45 teachers, both permanent and assistant
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teachers. During the Covid-19 pandemic, the learning process took place online. However, in the 2021/2022 academic
year, this even semester, learning will be offline with the conditions required by the Malang City Education Office. The
policy requires that classes only be filled with 50% of students; thus, shift classes are applied.

The school has implemented a literacy program by building a Literacy Corner in each classroom. In each class, shelves
and books have been facilitated in the front corner of the classroom, where students can read at any time. The literacy
program that has been implemented is religion-based literacy. This means that every Monday and Thursday, all students
must be able to complete or finish reading 30 juz of the Holy Qur’an. All class members take turns being assigned to read
the Holy Qur’an. Thus, every Monday and Thursday, students always finish reciting the Holy Quran (gatam).

In this literacy program, the initial stage emphasized is the habit of reading. Schools have also carried this out as a policy
that students, teachers, and education staff must comply with this policy. On days other than Monday and Thursday, this
reading literacy is aimed at various sources and types of books that are read for fifteen minutes at the beginning of each
lesson. The school has prepared literacy activity journals which are distributed to each student. They write down the things
they read in the available columns, such as the date of reading, the title of the book or a description of the contents of the
book or article they read, and there is a column of initials given by the person in charge of literacy or the assigned teacher.
Thus, students’ literacy activities are monitored.

The policies and activities of SMPN 16 in managing and supporting the acceleration of the literacy program have been
implemented. The steps that have been taken to reactivate literacy activities includes: 1) preparation; 2) outreach to the
school committee about the activity implementation plan; 3) outreach to all teachers to support and participate in reviving
literacy in schools, especially the homeroom teachers who will coordinate directly making reading corners in each class; 4)
arranging provisions that will be implemented in procuring reading corners in each class, for example: types of books that
may be included in cupboards or bookshelves, determining the variety of reading materials to be included in reading
corners, namely youth novels, short stories, general knowledge books, religious books and children’s magazines; 5)
determine the time frame for creating a reading corner for each class; 6) conduct online socialization of reading corners to
students and parents; 7) involve parents of students in making reading corners and procuring the types of books; 8)
preparing literacy journals in the form of sheets containing: student names, classes, titles of books read, summaries, and
signatures of accompanying teachers; 9) coordinating with the curriculum for setting literacy hours; 10) making a literacy
journal format and duplicating it for a number of students; and 11) forming a Class Literacy Team to facilitate the
implementation of literacy activities in class.

The stages of implementing the Literacy program at SMPN 16 Malang City includes: 1) literacy activities are held on
Tuesdays and Wednesdays for 20 minutes after prayer and before class begins; 2) the teacher who teaches the first hour
accompanies students who carry out literacy activities; 3) students read books from the sources the school has provided
in the reading corner; 4) students write down their reading activity results in literary journals that have been provided by
the school based on the number of students in the class for about five minutes before the literacy activity ends; and 5)
literacy activities are carried out by adding a variety of activities, such as appointing one student to tell a story in front of
the class and the other students listen and write it in the literacy journal.

Based on the literacy activities carried out in schools, the activities were evaluated. From the results of monitoring
literacy activities, the conditions that obtained were: 1) literacy activities and reading corners have been well planned and
prepared; 2) in practice, not all students did literacy activities due to running out of time, this means the students’
awareness and discipline for literacy activities are still lacking and students have not been able to use their time wisely; 3)
there were still many students who wrote what they read in one sentence only without writing the contents
comprehensively; 4) there were students who did not write down literacy results and teachers did not check or pay
attention to this; 5) some teachers did not sign students’ literacy results in literacy journals; 6) students who were
appointed to become the Class Literacy Teams facilitated literacy activities by distributing literacy journals; and 7) literacy
activities by selecting one of the students to tell a story in front of the class did not go well because they found it difficult
to tell the contents of the reading materials, instead, they prefer describing their experiences in front of the class.

Storytelling is also included in literacy activities. Literacy, including a person’s reading, writing, and arithmetic skills from
the basic level to a fairly complex one, has been known for quite a long time in education. In its development, digital literacy
is defined as a person’s ability to access, understand, and produce computer-based information. Gilster (1997) defines
digital literacy as the ability to understand and use information in various forms from various sources that can be accessed
via computer devices. To be able to be digitally literate, skills are needed in a complex manner, starting from the
introduction of technological tools (e.g., computers), knowledge and understanding of the substance of information
content, to the ability and skills to produce information that is worthy of being read by others. Therefore, someone with
the ability and skills to be digitally literate does not easily produce hoax information containing slander, violence, and
sensitive issues of ethnicity, religion, race, and inter-group relations (SARA) which throws one another down. On the
contrary, the information displayed is more educational and useful for the benefit of society.

The current development of literacy has shifted to digital literacy so that it can be taught in education. This can be
included in several subjects supporting students’ technology-based literacy abilities. For example, in the Indonesian
language subject, which consists of listening, speaking, reading, and writing skills, teachers ask students to do reading
comprehension, be critical, and develop it into opinion writing published in the mass media. Thus, the teachers have trained
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students to listen to various sources of information, read and write down the results of understanding from various
accurate sources to become new works, as well as arts and culture subjects which can develop information sources from
the internet into a product of artistic and cultural works which can be demonstrated via video on YouTube. Thus, digital
literacy can be taught and trained to students as a skill that can be practiced in everyday life. This is in line with Bawden’s
view that mastery of digital literacy is more associated with technical skills in accessing, assembling, understanding, and
disseminating information (Bawden, 2001). The information that is disseminated is of various natures, such as related to
business, health, education, arts, culture, social and social affairs, politics, and so on.

Efforts to teach digital literacy to students require maximum guidance and assistance. This is not only a matter of
content emphasized in publishing information but more on building a responsible attitude and character. Why is that? We
see and hear a lot of news coverage on television or social media, someone was arrested —whether a teenager or an adult
— because the posts he posted violated the 2008 ITE Law, article 27 paragraph (3), which regulates the prohibition of
insulting and/or defamation in public. This article still raises pros and cons for this rule to be enforced because it considers
that it limits the human right to convey information by looking at the large number of criminal cases that use this article.
However, without legal rules on the use of technology, it also does not provide lessons and education for people who lack
ethical awareness of digital literacy. Kusumastuti et al. (2021) views that modern society has excellent opportunities to
utilize digital media. However, its use also has the potential to cause problems if users lack skills, for example, teachers.
For this reason, teachers still need guidance in increasing literacy (Siswoyo & Hotimah, 2021). An ethical attitude is required
in the digital world. This was conveyed by President Joko Widodo when giving directions regarding the use of digital
connectivity, which should be accompanied by sticking to national sovereignty by increasing digital ethics in social
interaction in the digital space.

For this reason, education that educates the public, especially the younger generation and students in digital literacy,
is vital to growth and development. Belshaw (2012), in his thesis “What is digital literacy?” suggests eight essential elements
that need to be known in developing digital literacy. They are: 1) cultural, understanding the various contexts of users of
the digital world; 2) cognitive, requiring intellect in assessing content; 3 ) constructive, the ability to create something from
an expert and actual; 4) communicative, the ability to understand the performance of networking and communication in
the digital world; 5) the existence of responsible self-confidence; 6) creative, doing new things in new ways; 7 ) critical in
addressing content and not simply accepting it; and 8) socially responsible. If this is taught, our students will become
intelligent, creative, communicative, interactive, and accountable people using digital technology.

Based on the evaluation results of the literacy program, SMPN 16 reflected on some of the weaknesses and
discrepancies between plans and expected results. The results of reflection are: 1) literacy activities by telling stories have
been carried out by students with the guidance of accompanying teachers; 2) students appointed by the teacher to tell
stories are still lacking in confidence, so it takes quite a long time to wait for these students to appear in front of the class;
3) students look enthusiastic about listening to their friends’ stories in front of the class; and 4) follow-up is needed for this
activity, it is preferred to tell the book they are reading and students can mention the moral message taken from the book.

Some students at SMPN 16 have developmental literacy competencies; they have written several stories and two
novels. It is expected that this literacy ability can be passed on to friends and students at all levels at SMPN 16. Of course,
this would positively impact improving the self-quality of students apart from bringing the school’s good name. For this
reason, what do schools implement policies in fostering work competence for students and developing them into works
that can be published? For this reason, the school proposes to partner with the Research and Service Directorate of the
Universitas Muhammadiyah Malang in a community service program in the form of mentoring students, so they have
confidence in developing literacy by producing written works.

The community service program at SMPN 16 Malang City aims to: 1) build a culture of writing literacy at SMPN 16
Malang City; 2) explore students’ potential and interest in writing; and 3) appreciate student work. The benefits of carrying
out this service activity includes a) reviving the school literacy team in building students’ interest in writing; b) motivating
and facilitating student writing; and c) completing school accreditation documentation based on student work recorded
with an International Standard Book Number (ISBN).

The implementation of community service at SMPN 16 Malang City in improving students’ creative writing skills is
expected to create an atmosphere of literacy among all school members. This is the school’s awareness of the future goals
of the Sustainable Development Goals (SDGs) (Padil & Antin, 2018). For this reason, schools can respond to the
sustainability of this program by, 1) reactivating the school literacy team in assisting students; 2) making policies that
implement literacy as learning development in all subjects; and 3) realizing the school’s vision in literacy, namely an
Environmentally Friendly School.

METHOD

The community service program at SMPN 16 Malang began with a field survey to understand the current condition of
the activity’s partner. Then, the students are given training for scientific writing in the form of a workshop. The scope and
material of the workshop provided included, 1) the essence of writing; 2) types of writing; 3) stages or steps of writing; 4)
finding ideas and titles; 5) surfing for sources or writing references; and 6) developing themes into writing. After that, begin
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the mentoring activities. Assistance was carried out after the workshop activities for students to accompany the writing
process to produce works from various genres, such as poetry, short stories, essays, anecdotes, etc. Finally, the writing
works are edited to be sent to the publisher and printed into a book. In detail, community service activities have three
stages, pre-activity, activity implementation, and post-activity. Overall, the training and editing of the works lasted for four
months, from August to November 2022.

Pre-implementation of Activities

This first stage was carried out before the community service activities began. The activities carried out at this stage
included, 1) analysis of the situation and condition of the school in the form of discussions with the school principal to
gather information regarding the problems faced by the school and possible solutions offered; 2) preparation and
submission of service proposals; 3) preparation of forms and schedule of activities; and 4) preparation of
material/workshop activities as well as the related documents when the community service team visited SMPN 16 and
coordinated with the school’s Principal, Ms. Mastini, M.Pd., and the Deputy Head of Curriculum, Ms. Miftahul, S, Pd.
(Figure 1 and 2).

Figure 1. Coordination with the Deputy Head Figure 2. Coordination of targets and conditions for students
of the Curriculum regarding the readiness of with the Deputy Head of the Curriculum of SMPN 16 Malang
SMPN 16 Malang students

Community Service Implementation

The implementation stage included three main activities: training, mentoring, and editing. The training was carried out at
an early stage. This activity delivered several materials focusing on writing concepts and finding ideas in writing. To achieve the
targets, appropriate methods and strategies were applied. The training included lectures, discussions, and demonstrations.
Further details are shown in Table 1.

Table 1. The activity’s stages in enhancing students’ writing literacy

No. Materials Target Method
1. Concepts and types of writing Teaching and giving examples of various writing typesto  Lectures, discussions, and
students workshops
2. Writing training Students find writing ideas, comprehend the structure Lectures, discussions, and
of writing, comprehend the grammar rules, workshops

comprehend the completeness of writing and the
technique of paraphrasing cited quotations

3. Assistance with writing Monitoring writing progress, discussing things that Lectures, discussions, and
completion strengthened the concept of writing, and finishing workshops
writing
4. Editing The community service team edit the students’ written Implementing concept
work and editing

The training was conducted twice, on August 10, 2022, and November 11, 2022. In the first training, students were
given three weeks to write after the training. Since the time coincided with the agenda for the Indonesia Independence
Day celebration at school, there was an extension of time for collecting student work. Furthermore, the Community
Service Team read and examined the writings submitted by as many as 64 students, with results that did not meet
expectations. This was because the students’ stories were too short, there were no conflicts, the plot was unclear, and
the linguistic aspects were not mastered.

Based on the results of the scrutiny of student work, the community service team coordinated with the school to
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reinforce students who wrote and were still interested in writing. The next possible time to implement the second training
was November 11, 2022, with 78 students as participants and conducted in the school mosque. The result of this second
training was that many students submitted and corrected the writings that had been submitted. As many as 87 works
were submitted, and 81 writing pieces were eligible to be published after being selected. Figures 3 and 4 illustrate the
presentation used in the first and second training.

PENGUATAN

Literasi Menulis
KEMAMPUAN MENULIS
KREATIF SISWA SMPN 16

kreatif di SMPN 16 \
Kota Malang j
KOTA MALANG

-
Dr. Daroe Iswatiningsih, M.SI / - == HAMMADIYAH MALANG
Dr. Joko Widodo, M.Si S / < = T b S35 A AL

Prof. Dr. Sutawi, M.P. ‘ 'S

DPPM-UMM
Malang, 10 Agustus 2022

Figure 3. Presentation prepared for the first training on Figure 4. Materials presented in the second training on
August 10, 2022 November 11, 2022, after reviewing student work

The School Literacy Team assisted the students as a follow-up to training materials in producing works. The school’s
role was very supportive of students’ creative writing activities. This was done so that the Literacy Mover in SMPN 16
participated and learned to organize writing activities for students of SMPN 16 in the future. Through the Google Form
created by the dedicated team and passed on to students, they became very interested in writing short stories, poetry,
fables, novels, and comics. However, due to limited time, the targets for writing were poetry and short stories, and there
were 9 writings in the form of descriptive stories. The role of technology in implementing this program is vital. This is in
accordance with Warsihna’s research which shows that integrating technology (ICT) in developing literacy skills in
students’ reading and writing is very important (Warsihna, 2016). The community service team coordinated via WhatsApp
and video calls with the school. Figures 5 to 10 depicted the assisting activities at SMPN 16 Malang.

Figure 5. Presentation of material in the classroom by Figure 6. A group photo with the teachers from SMPN
Prof. Dr. Sutawi, M.P. 16 Malang at the end of the activity

Figure 7. Groups of Grade 8 Phase Il students Figure 8. Presentation of material by Dr. Daroe
participating in creative writing training Iswatiningsih in stage one, which was attended by Grade
8 students
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Figure 9. Writing material “Learn from the work of Figure 10. The Second Training “Strengthening Creative
others and read a lot” delivered by Dr. Joko Widodo, Writing Skills” which took place at the SMPN 16 Mosque
M.Si. in Malang

Post-Implementation of Community Service Activities

At this stage, the community service team carefully read the entire work of the students. All were read and then
selected to determine eligibility to be published in a collection of stories with an ISBN. The editing team improved
spelling, punctuation, and other linguistic aspects to make the writing readable and well-organized. The students did
not master writing the direct form, namely the dialogue from the linguistic aspect. The editing activities were carried
out by the team leader, assisted by the school literacy team. All names involved in this student creative writing activity
were included in the book as editors. The editing process took the longest time, almost two months. Likewise, before
the work was published, obtaining the ISBN from the central library took time.

Furthermore, coordination and reflection were conducted with the school and the Literacy Team on the training
implementation and the products produced. Based on the reflection results, it was necessary to carry out the next stage
of the training program by looking at the need to improve writing skills so that the spirit of the writing vibes spreads to
other students. Hopefully, the Universitas Muhammadiyah Malang will still be willing to help and work together for the
literacy program at SMPN 16 in the coming years.

RESULTS AND DISCUSSION

Service Implementation at SMPN 16 Malang City

The community service program was conducted in three meetings, including: 1) coordinating the time for implementing
creative writing training with the Principal and the Deputy Head of Curriculum of SMPN 16 Malang and then agreeing on
the implementation of the service on August 10, 2022; and 2) the implementation of Creative Writing Training by students
who were attended by students in grade 8 classes A, B, C, D, E, F, G, and H. The activity implementation took place in two
sessions; the first session was at 07.10 - 08.10 for Class 8 A, B, C, D, and the second session was at 08.30 - 09.30 for grades
8 E, F, G, H. Overall the number of participants was 207.

As for the results of the first training, out of 207 students, 78 students submitted poetry, short stories, and descriptive
stories. From the submitted writing, scrutiny was carried out, and it still showed some weaknesses, mainly from short story
works. For this reason, the community service team conducted the second training. The time for the training was on
November 11, 2022.

The second training was held at the school mosque, where 71 students attended. They were motivated to write, which
can be recorded as joint work. The material presented at this second training was with the theme “Strengthening the
Creative Writing Skills of Students of SMPN 16 Malang”, which emphasized efforts to find writing ideas, linguistic and
writing aspects, and the author’s point of view in storytelling.

Writing Products Written by Students of SMPN 16 Malang City

After conducting the second training, the number of student writings submitted via the Google Form increased to 87
posts. Those who were not present during the second training also participated in sending writings. Until the selection was
made, it was determined that there were 81 works that were eligible to be included in the anthology book of short stories
and poetry “Menulis Kreatif: Ekspresikan Dunia”. The following is an example of student poetry, entitled “Sebentar Lagi
Kawan” and “Ibu Kita Kartini”.
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SEBENTAR LAGI KAWAN
Ghaza son daffi

Sebentar lagi kawan

Sebentar lagi... Bersabarlah

Langkah akan menuju titik perhentian tujuan
Perjalan akan berakhir indah

Kita tak perlu berfikir dan merencanakan bagaimana akhirnya nanti
Kita hanya perlu menjalani nya dengan ikhlas

Mungkin ada airmata, tapi yang pasti bukan air mata duka

Bahkan hewan-hewan pun ada masa nya untuk hijrah

Sebentar lagi kawan

Sebentar lagi... Bersabarlah

Perjalanan kita sedang meniti untuk sampai
Perjalan akan berakhir indah

Sejak awal berjalan pun semua kita lalui dengan indah

Berbagai macam kisah telah terukir di sana

Penghentian terakhir barulah kita bisa mengenang semua dalam kenangan

Dalam peristirahatan nanti kita akan tersenyum-senyum mengingat semua nya dalam
temaram sang bulan

Sebentar lagi kawan

Sebentar lagi... Bersabarlah

Perjalanan akan berakhir indah

Dan kita akan menyaksikan seperti apa tunas-tunas yang akan tumbuh

Sebentar lagi kawan

Sebentar lagi... Bersabarlah

Perjalanan akan berakhir indah

Maka tersenyumlah, meski pun mengalir air mata

IBU KITA KARTINI
Amalia Dwi Safitri

Engkau telah tiada

Tapi perjuanganmu tiada tara
Derajat wanita tidak layak

Kau datang untuk mengangkatnya

Tak diijinkan keluar rumah

Hanya diperbolehkan mengurus urusan rumah tangga
Tidak mendapatkan ilmu pengetahuan

Hanya pasrah menerima siksaan jiwa

Diam diri hanya bisa menangis
Tidak ada satupun yang peduli
Tetapi ada engkau ibu kartini
Untuk melawan semua ini

Kami berterimakasih atas semua ini

Akan selalu kami ingat hari Kartini

Kami disini atas perjuanganmu ini

Kartini Kartini muda lahir untuk melanjutkan perjuanganmu ini
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Based on the two examples of poetry above, it can be concluded that students have been able to compose poetry
verses. In the first poem, “Sebentar Lagi Kawan”, students composed 6 stanzas. Each stanza consists of four lines. Students
have tried to be consistent with the structure and form of poetry. The theme raised was also very interesting, such as the
motivation for friends to be patient, fight tirelessly, and never give up on achieving goals. This idea is fascinating. Writers
who voice their hearts in motivating others, of course, are aware of motivating themselves first. Likewise, in the second
poem, with the heroine’s theme, Kartini.

Kartini is described as a woman who contributed to the struggle for women to receive education. Even though Kartini
was constrained and confined in the past, she could break through so that her courage against tradition bore fruit for
women today. The author felt grateful for Kartini’s services. Amalia Dwi Safitri was also consistent in writing the poem “/lbu
Kita Kartini”. The poem consists of four stanzas, and each stanza consists of five lines. The idea was quite clear and
reminded us of Kartini women’s struggle.

In the two examples of poetry above, the authors have conveyed ideas related to friendship and the hero, named
Kartini. In writing, the thing considered difficult is when pouring ideas. For this reason, learning to write teaches students
to develop ideas, thoughts, and feelings through writing. This is because students find it challenging to compose words
(Nurjani, 2018). The following is an example of student short stories, entitled “Terbitnya Harapan yang Akan Pupus”.

TERBITNYA HARAPAN YANG AKAN PUPUS
Excellino Reza Ariasuta

Siang itu, aku terbangun di dalam ruang tidur di rumah sakit Universitas Brawijaya. Dengan kondisi lemah dan aku
memperhatikan ruang sekeliling. Ayahku yang mendampingiku sedang tertidur pulas sambil memegangi tangan
kananku yang sedang diifus.

Setelah menjalani operasi, tubuhku terasa lebih dingin dan wajahku yang masih terlihat pucat. Berbaring lemas
tanpa bisa bergerak. “Akhirnya selesai juga operasi ini”, batinku terasa lega. Aku berpikir mengapa orang tuaku
merelakan uangnya hanya untuk operasi ini yang bisa saja dilakukan saat aku lulus nanti, dibandingkan untuk wisuda
kakak tertuaku yang sebentar lagi akan lulus sarjana.

Sehari kemudian aku sudah diperbolehkan pulang dengan membawa banyak obat untuk mengurangi pendarahan
yang berlebihan pada perut kiriku. Dokter menganjurkan agar lambung jangan sampai kosong walaupun tidak ada
nafsu makan. Sebenarnya apapun makanan yang diberikan kepadaku pasca operasi tidak terasa enak sama sekali, tapi
apa boleh buat daripada kondisiku semakin parah.

Aku melakukan operasi ini karena penyakit hernia yang sudah ada dalam tubuhku saat aku lahir, sayangnya aku
baru menyadarinya saat lulusan SD. Sebenarnya aku sudah menyadari di saat olahraga futsal kelas 2 dan saat
penampilan drum band di Wagir, tetapi orang tuaku menganggap benjolan yang terjadi di dekat selangkanganku
adalah hal lumrah. Maka dari itu aku tak pernah menghiraukannya. Penyebab kambuhnya penyakit ini karena terlalu
lelah saat melakukan aktivitas.

Penyakit hernia yang tidak segera disembuhkan bisa menyebabkan masalah yang berpotensi cukup serius. Hernia
bisa semakin tumbuh membesar dan menyebabkan lebih banyak gejala akibat organ memberi banyak tekanan pada
bagian di sekitar perut. Dampaknya, terkadang terjadi pembengkakan dan rasa sakit di daerah sekitarnya. Ini menjawab
pertanyaaku pada awal cerita ini.

Sebelum menjalani operasi aku melakukan vaksin terlebih dadulu. Stelah itu ayah selalu mengantarkanku bolak
balik ke rumah sakit Melati Husada dan RSUB untuk pengecekan.

Jum’at, 10 September 2021, surat izin tidak masuk sekolah sudah terkirim kepada Wali kelasku Bapak Budi
Djatmiko. Sehari kemudian aku dan sekeluarga berangkat menuju RSUB, ruanganku berada dilantai 7 kamar ke 13.
Walaupun operasi ini menurut orang lain biasa saja dibandingkan dengan para pesien lain yang melakukan operasi
penggantian organ, tetapi bagiku ini sudah menjadi hal terbesar dalam hidupku.

Malam hari itu, saat malam minggu aku diajak jalan-jalan oleh perawatku. Dia menceritakan pengalamannya
menjadi perawat, walaupun dia telihat masih sangat muda. Aku pun diinfus pada tangan kananku. Aku tidak
diperbolehkan makan selama 9 jam sebelum operasi, karena untuk menghindari keluarnya makanan pada lambung
dan usus saat operasi. Aku hanya bisa menahan lapar agar operasinya bisa berhasil.

Hari senin pagi aku sudah harus bersiap untuk menjalani operasi hernia, dengan hanya berbekalkan nyali dan
kalimat basmalah. Aku memasuki ruang ganti. Memasuki ruangan operasi, terlihat banyak sekali kabel-kabel dan
cahaya lampu yang silau. Aku merasa bingung harus merasa bahagia karena penyakit ini akhirnya hilang atau
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kecemasan kalau operasinya gagal. Sebelum operasi dilakukan aku tidak tahan lapar dan memakan beberapa biskuit.
Jarum suntik sudah menembus punggung bawahku.

“Jangan khawatir ya...... obat bius ini berguna agar bagian perut sampai kakimu terasa mati rasa”, kata perawat
yang sedang membiusku.

Entah memang begini atau harusnya bagaimana, tetapi aku sudah terbangun saat operasinya belum selesai
sepenuhnya. Aku melihat di kaca saat herniaku dikeluarkan, juga melihat pisau bedah menyayat-nyayat dagingku.

Perawat berkata “Loh kok sudah bangun saja? Mau dibius lagi?”, tanya perawat saat melihatku membuka mata.
“Tidak usah, aku ingin melihat prosesnya”, jawabku lirih.

Syukurnya operasinya lancar. “Alhamdulillah operasinya lancar bu,” jawabku ke orangtuaku yang menanyai
keadaanku. Selesai pasca operasi aku pun diperbolehkan pulang satu hari setelahnya. Seminggu kemudian aku
menjalani hidup yang bebas dari hernia.

The story writer Excellino Reza developed a story about someone with a hernia. He used the first-person point of view,
Aku. In this way, the author seems to be the main character who is being told and can move the story. Generally, writers
who use the first-person point of view have explored life events or experiences. Writing stories requires sensitivity,
imagination, and perseverance to finish the story simultaneously. Writing as a product of literacy can be taught and
developed from an early age. Creative writing skills in elementary school children are introduced to critical literacy with a
conceptual approach considered more successful (Ninawati, 2019). Literacy ability, both reading, and writing, is an absolute
requirement in developing students” writing and production skills while learning Indonesian (Iswatiningsih & Melati, 2023;
Jatnika, 2019).

Strategies and methods are needed to improve and develop students’ creative writing skills (Suyanto et al., 2021). In
addition, theoretical understanding, direct practice, and feedback are essential for teachers to do on student work. Yarmi
(2017) revealed that improving the creative writing skills of elementary school students is done by inviting them to write
journals using the Whole Language approach. Amilia (2018) stated that conditioning students’ writing habituation is vital
in building practical and scientific writing competence. The use of learning media is also crucial in supporting creative
writing skills. Melasarianti et al. (2019) utilized media images of Indonesian heroes and acrostic techniques in teaching
students to write poetry. Pratiwi et al. (2016) stated that in the creative process of writing poetry, teachers use music
media so students can find ideas. However, learning to write poetry still uses conventional methods, such as lectures,
assignments, and evaluations (Hasanah et al., 2021). The results of Hasanah’s research do not mention students’ ability to
write poetry or the teacher’s evaluation of students’ poetry. Thus, there is no teacher feedback on improving students’
creative writing skills.

CONCLUSION

The implementation of creative writing training for students at SMPN 16 Malang City is considered essential and
valuable. The training, accompanied by assistance in producing work, was very motivating for students. They were
increasingly motivated by promising that good works would be published, and each writer would receive a book. For this
reason, the school, especially the School Literacy Team, felt that the existence of a service team from the Universitas
Muhammadiyah Malang had given color to literacy activities, especially for teachers and students. The book product is a
joint work that has entered the printing press and would then be distributed to students who have contributed to
encourage them to write further. It is hoped that in the second year, the Universitas Muhammadiyah Malang can continue
the community service program at SMPN 16 Malang again.
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