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Abstract
This study aims to determine the role of personal growth initiative (PGI) towards psychological distress among
undergraduate students during COVID-19 pandemic. The hypothesis in this study is that there is a role of PGI in
psychological distress among undergraduate students during the COVID-19 pandemic. Respondents in this study were
200 active undergraduate students in Indonesia. The sampling technique used was purposive sampling. The measuring
instruments were the General Health Questionnaire-12 (GHQ-12) and the PGI scale. The results show that PGI had
a significant role in psychological distress, with F (1.198) = 13.784, p= 0.000, R2 = 0.065, and R2 adjusted = 0.060.
The regression coefficient (β = -0.175) indicated that an increase in PGI on average could decrease the psychological
distress score by 0.175. Thus, the hypothesis proposed in this study can be accepted.
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Introduction

The COVID-19 pandemic, which has lasted more than two
years, has had an impact on the community. Community life,
which originally ran normally, is now starting to change in
various aspects, one of which is in the educational aspect
(Cahyawati & Gunarto, 2020). The education system that was
originally offline was changed to online during the COVID-
19 pandemic. Online learning is defined as learning via the
internet or computer where students interact with teachers and
other students but do not depend on their physical location
to participate in this online learning experience (Singh &
Thurman, 2019).

Online learning implemented by colleges makes many
contributions. Viewed from the positive side, online learning
allows students to have more time and more flexibility
in studying anytime and anywhere (Fitriyani et al., 2020).
However, online learning has led to a low learning
interest (Wijoyo, 2020), lack of involvement in learning
activities (Dumford & Miller., 2018), lack of motivation
and understanding of the material, a decreased level of
communication, and feelings of isolation felt by students
(Alawamleh et al., 2020).

This change in the learning system is a challenge for
students. New obstacles that students experience and must
face as a result of the effects of the pandemic are research
delays, changes in teaching and examination systems, and
reduced access to campuses (Hamza et al., 2021). Many of
them feel burdened because of the increasing demands for
college and assignments (Astuti et al., 2021). This is in line
with the study of Rahmawati & Putri (2020) which shows
that students view doing assignments during the COVID-
19 pandemic era as being more difficult than before. The
reduced two-way interaction between lecturers and students
also reduces the understanding of the material received by

students (Hasan & Bao, 2020). The COVID-19 pandemic
has made students face various and predominantly negative
socio-emotional states, such as uncertainty, worry, sadness,
stress, nervousness, unhappiness, anger, confusion, despair,
and many other emotions (Andrade, 2021).

Another challenge experienced by students during the
pandemic was related to social interaction. The research of
Sirrine et al. (2021) showed a change in student friendships.
Research by Hamza et al. (2021) showed that students who
did not have mental health problems pre-pandemic in fact
experienced increased psychological distress due to social
isolation and loneliness during the COVID-19 pandemic.
Tasso et al. (2021) in their research explained that during
the pandemic students reported various symptoms related to
interpersonal problems which ultimately caused psychological
distress. In order to reveal whether Indonesian students also
experience psychological distress, the researchers conducted a
preliminary study in the form of a survey of 174 undergraduate
students. It was found that 56.8% of students experienced
psychological distress as indicated by feelings of depression,
sleeping difficulty, reduced role for useful things, difficulty
concentrating, etc.

St. Mary’s College of Maryland (2021) states that
psychological distress in students can be in the form of
real anxiety, inability to concentrate or relax, decreased or
increased appetite and sleep, loss of interest in fun activities
such as attending classes and social relationships, irrational
fears, and physical complaints without a medical cause (eg
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headaches, stomachaches, etc.). Meanwhile in everyday life,
psychological distress can interfere with daily activities
because those who experience it will feel psychologically
uncomfortable. The extent to which individuals feel unable
to meet the demands of life and give rise to feelings
of discomfort, tension, and anxiety is what is known as
psychological distress (Krys et al., 2020). Mirowsky &
Ross (2003) define psychological distress as an unpleasant
subjective state of depression and anxiety, which has both
emotional and physiological manifestations. According to
(Drapeau et al., 2012), psychological distress is a state of
emotional distress characterized by symptoms of depression
and anxiety. Other names for psychological distress are mental
distress and emotional mental disorder (Idaiani & Kristanto,
2009). The protective factor for psychological distress is
personal growth initiative or abbreviated as PGI (Robitschek
et al., 2012). This is reinforced by research by Blackie et al.
(2015) who revealed that individuals need PGI to achieve
adaptive function so as not to experience psychological
distress.

The role of PGI is very useful in helping the life of students.
The function of PGI in dealing with psychological distress
felt by students is as encouragement that comes from within
to assist them in adapting to environmental demands and
changes. The existence of PGI owned by students can help
them to be able to develop themselves properly according
to the stages of their development and enable them to see
challenges in college life as growth opportunities (Weigold
et al., 2020). PGI is defined as a set of skills developed for
self-improvement and includes cognition and behavior that
a person brings to life experiences (Robitschek et al., 2012).
Individuals with a high PGI level will strive to achieve well-
being in their mental, emotional and social aspects (Saraswati,
2019). They will also be aware of their potential, open to
new experiences, and change to reflect success (de Jager-van
Straaten et al., 2016). Conversely, individuals with low PGI
levels will have difficulty overcoming the problems they pass
(Hardin et al., 2007).

This study aims to determine whether PGI can be a
predictor of psychological distress in college students during
the COVID-19 pandemic. To the best of our knowledge,
there is lack of references related to similar research, thus we
hope that this research could become a reference for further
research. In the end, these findings could help educational
institutions to create and develop intervention and prevention
programs for students experiencing psychological distress.

Method

Research Design

This research design uses quantitative methods. This method
emphasizes its analysis of quantitative data collected through
measurement procedures and processed using statistical
analysis methods (Azwar, 2019). With the quantitative
method, significance and information regarding the causal
relationship (cause and effect) between the PGI variable and
the psychological distress variable will be obtained.

Participants
The participants in this study were 200 active undergraduate
students throughout Indonesia who experienced psychological
distress, where the data is not known with certainty. If
a subject has a GHQ-12 score above 15, he or she
may experience psychological distress. For this reason,
researchers used a non-probability sampling technique with a
purposive type of sampling, where certain considerations or
characteristics are used to determine the sample (Sugiyono,
2018). The characteristics used as subjects are active
undergraduate students who experience psychological distress.
The number of participants used as a trial sample (try out)
was 100.

Research Instrument
There are two Likert scales used for this study, namely the
psychological distress scale and the PGI scale. The PGI scale
was distributed via Google Forms from December 15 to 27,
2021.

For the psychological distress scale, the researchers used
the GHQ-12 from Goldberg (1979). The GHQ-12 is a valid
and reliable measurement tool with fairly stable items across
diverse samples and cultures (Picardi et al., 2001). The
GHQ-12 used in this study is GHQ-12 which has been
adapted to Indonesian (Idaiani & Suhardi, 2006). This study
identified two aspects of GHQ-12: general dysphoria and
social dysfunction. The scale score range is 0 – 3 in which
a total score of more than 15 indicates that the subject
experiences psychological distress. After testing, all 12 items
on the trial scale are valid with a value of α = 0.827. Subjects
were asked to fill in all items on the scale. An example of an
item on this scale is ”Have you had trouble sleeping in the past
30 days because you were worried?” with four choices ranging
from ”absolutely not”, ”not more than usual”, ”somewhat
more than usual”, and ”much more than usual”.

The PGI scale was compiled by the researchers themselves
with reference to the four PGI dimensions from Robitschek
et al. (2012), namely readiness for change, planfulness, using
resources, and intentional behavior. Of the 56 items on the trial
scale, 16 valid items were obtained with a value of α = 0.835.
The scale score range is 1 – 4 and consists of 7 favorable
items and 9 unfavourable items. The subjects fill in all the
scale items. One example is ”I will take every opportunity to
improve myself” which has four choices of answer, namely
”strongly disagree”, ”disagree”, ”agree”, and ”strongly agree”.

Procedures and Data Analysis
The data analysis used in this study is simple linear regression
with the IBM SPSS version 22 application to predict one
variable using another. Simple linear regression analysis is
used to determine the form of the relationship between two
variables (Hastono, 2016). Prior to data analysis, assumptions
were tested first to ensure that the data were normal and linear.

The normality test used Kolmogorov Smirnov with the
monte carlo technique. The monte carlo technique is a
normality test technique that produces reliable estimates
(Mehta & Patel, 2012). While the residual value is used for
the normality test, the normality test for regression analysis
does not use independent or dependent variables, but uses the
residuals (Suyono, 2015). The normality test results show a
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Table 1. Participants’ Demographic Data

Category F %

Gender (M = 1.92, SD = 0.28)
Male 17 8.5
Female 183 91.5

Age (M = 1.91, SD = 0.294)
Adolescents 19 9.5
Early adulthood 181 90.5

Type of college (M = 1.33, SD = 0.471)
PTN 134 67
PTS 66 33

Table 2. Variable Distribution

Variables and Scores Category F %

Psychological distress (M= 1.175, SD = 0.38)
16 – 25 Moderate 165 82.5
>25 Severe 35 17.5

PGI (M= 1.585, SD= 0.493)
X <40 Low 83 41.5
40 ≤ X High 117 58.5

KS-Z coefficient of 0.087 and sig. of 0.100 (p > 0.05). This
result means that the residual values are normally distributed.

Furthermore, a linearity test was carried out to see whether
the two variables had a linear relationship or not (Duli, 2019).
The results of the linearity test show that the research variable
is linear with an F of 15.581 with sig. 0.000 (p < 0.05). These
results indicate that the two variables are linearly related.

Result
Based on these data, the majority of participants in this study
were female with 183 people (91.5%). The categories are
divided based on Erikson’s theory of developmental stages
where participants are called adolescents if they are 13-18
years old and early adulthood if they are 19-30 years old.
Therefore, the majority of the research participants were in
early adulthood with 181 people (90.5%). Based on the type
of college (PT), the majority of the participants studied at
state universities (PTN), with as many as 134 (67%).

Based on the results of the distribution of these variables,
the majority of the participants had moderate psychological
distress, with as many as 165 people (82.5%), which means
that the level of psychological distress of the participants
was not classified as severe enough to require professional
treatment. In the PGI, the participants were in the high PGI
category with 117 people (58.5%). Individuals with high PGI
levels tend to care about others and are able to improve their
communication skills (Robitschek & Keyes, 2009).

Simple linear regression was used to predict the personal
growth initiative as a predictor of psychological distress
in college students during the covid-19 pandemic. Data
obtained that F (1.198) = 13.784, p = 0.000, R2 = 0.065, and
R2adjusted = 0.060. The regression coefficient (β = -0.175)
shows an increase in the average PGI and a decrease in the
psychological pressure score of 0.175. The p or significance
level of 0.000 indicates that the hypothesis is accepted. PGI
is a predictor of psychological distress in college students
during the COVID-19 pandemic. The R square value of 0.065
means that PGI predicts psychological distress of 6.5% and

the rest is predicted by other factors that are not involved in
this study.

Discussion

The results of the simple linear regression analysis on PGI on
psychological distress indicate that the hypothesis is accepted.
This means that PGI is able to predict the emergence of
psychological distress in students who are the subjects of
this study. In contrast to this study which measured PGI as
a whole, Weigold et al. (2013) examined PGI from each of
its dimension and the results showed that three of the four
PGI dimensions were negatively related to psychological
distress. However, the findings of Robitschek et al. (2012)
showed that PGI could be measured either using the total
score or the individual score for each dimension. Another
study using the overall PGI score is conducted by de Freitas et
al. (2016) where PGI is negatively related to factors associated
with lower levels of well-being, such as stress, anxiety, and
depression.

Based on the data obtained, the psychological distress
level of the active undergraduate students is generally at
a moderate level, which indicates a person experiences
emotional problems or is going through a difficult time
(O’Sullivan et al., 2007). Measurement of psychological
distress with the GHQ-12 is used to assess individual
psychological symptoms, such as loss of self-confidence,
feeling depressed, difficulty concentrating and sleeping,
thinking oneself is useless, etc. (Saravanan et al., 2020). In
this method of measurement a moderate level indicates the
subject is categorized as experiencing psychological distress
but not classified as severe and does not require professional
treatment.

The moderate level of psychological distress on the
participants can occur due to a protective factor from
psychological distress, namely education (Jorm et al., 2005).
Research of Cao et al. (2020) on students in China shows
that students who live in urban areas do not experience
severe psychological distress because urban areas have good
sanitation and educational resources. These students also
acquire extensive knowledge to prevent transmission of the
virus and live with parents who have stable income. That is,
they are quite capable of controlling stressors that can affect
the level of psychological distress due to external resources
that support them to survive.

In addition, a moderate level of psychological distress can
occur in the participants because of the students’ adaptability.
Unlike previous research which explained that students’
opportunities to meet new people were limited during the
pandemic, students are now getting used to life during the
COVID-19 pandemic (Vaterlaus et al., 2021). Difficulties
in adapting to change were indeed felt by students at the
beginning of the pandemic, but they have been able to live
life during the pandemic. In line with the research by Gultom
et al. (2022) which revealed that as many as 76.4% of 140
students in 13 colleges in Jakarta prefer online over offline
lectures during the COVID-19 pandemic. Another study of
48 students also showed that 73% of them hoped that online
learning would be extended because they could study from
home without having to come to campus (Parwati, 2022).
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The phenomenon of psychological distress experienced by
students during the COVID-19 pandemic is indeed common
almost everywhere. This finding is in line with the results
of a study by Zimmermann et al. (2020) which shows that
the level of psychological distress among students, as seen
from symptoms of depression and anxiety, is much greater
during the pandemic than during the 2019-2020 academic
year. Changes in conditions that occurred during the pandemic
required individuals to foster change in order to overcome
the crisis that occurred (Effendy & Widianingtanti, 2020).
When facing new conditions, each individual needs to develop
psychologically to be ready to face changes in adaptation and
perceive changes in the current pandemic era as a challenge
to grow for the better. This is in line with Aughterson
et al. (2021) who explained that the pandemic actually
brought opportunities for personal growth which involved
increasing self-reflection to appreciate the small things in
life, improving relationships with those closest to them, and
reducing excessive activity.

The COVID-19 pandemic is a change that must be faced.
Changes that are considered as disturbing situations will
create new perceptions for individuals, so PGI is needed
(Dewi, 2012). PGI is needed for the psychopathological
recovery process (Loo et al., 2014). According to Blackie
et al. (2015), PGI encourages individuals to seek activities
they like which can counteract some of the effects of
psychopathological conditions. When faced with a difficult
problem, individuals with high PGI levels are better able
to identify specific ways of responding to problems, feel
more confident in their ability to solve problems, and thus
experience less psychological distress than individuals with
low PGI (Hardin et al., 2007).

PGI plays a role in improving students’ mental health.
Students as individuals also need to evaluate their experiences
in order to understand and modify their personal weaknesses
(Eka et al., 2019). The research of Robitschek & Kashubeck
(1999) shows that PGI can minimize the emergence of
psychological distress or even accelerate the recovery of
psychological distress. PGI will make students tend to explore,
seek, mingle, and create personal meaning for themselves
(Ivtzan et al., 2011).

In addition, there are several PGI roles that can be seen
in students’ life. Individuals with planning will find it
easier to face challenges in their lives, so they could avoid
psychological distress (Luyckx & Robitschek, 2014). In the
academic sphere, students who are active in organizations will
interact more with friends from diverse backgrounds. This
opportunity to develop themselves will hone their abilities
and potential (Pertiwi et al., 2015). To develop themselves,
students also need to depend on the resources around them.
However, the difficulty of finding these resources makes
students depend on their internal growth rather than utilizing
existing external resources (Weigold et al., 2013). Therefore,
the ability to adapt to changes in this pandemic era is needed,
for example using technology to facilitate discussions in
classes (Radestya, 2020).

Students’ personal growth can also be improved through
learning. With repeated behavior, individuals will go through
basic learning mechanisms (Mazar & Wood, 2018). These
individuals in their mental processes will learn the world and
they will be more open to experience (Deyoung et al., 2014).

Apart from PGI, other factors that influence psychological
distress are in accordance with the research of Dambrun &
Dubuy (2014) which shows that practicing optimism, altruism,
and gratitude significantly reduces psychological distress.

Furthermore, there are differences in psychological distress
between male and female subjects. The mean results show that
female subjects experience higher levels of distress than male
subjects. This is because women express more of their feelings
or emotions (Divaris et al., 2013). This sensitivity of women
to their emotions in the end also makes them more sensitive
to their feelings of anxiety (Zulkarnain, 2009). Agustine &
Borualogo (2021) explain that women are less effective at
dealing with problems and make them less able to maintain
emotional balance than men. The hormones estrogen and
progesterone that women have tend to make them potentially
experience anxiety and depression (Imania et al., 2022). The
results of the study by Jorm et al. (2005) show that several
negative events during life such as childhood difficulties,
negative interactions with family, and poor health are factors
that cause psychological distress in women.

One limitation of this study is the PGI as a whole only
contributes 6.5% to the prediction of psychological distress.
This percentage is quite small because the rest are other factors
which are not examined. The other limitation is the subjects
are only active undergraduate students. However, we hope that
these limitations may open new avenues for further research.

Conclusion

As previously explained, the research yields significant results,
so the research hypothesis is accepted. It can be concluded
that PGI is a possible predictor of psychological distress in
college students during the COVID-19 pandemic. PGI could
help individuals to identify ways to deal with the problems
they face so that they experience less psychological distress.

Recommendation

To reduce the level of psychological distress, students can
start to accustom themselves to learning in a new atmosphere
of the COVID-19 pandemic, avoid habits that can interfere
with concentration during lectures and classes, and increase
their enthusiasm for learning by doing positive activities that
they like. These could help students avoid psychological
distress because they consider stressors as a challenge that
can help their personal growth in the future. For further
research, it is recommended that PGI measurements be carried
out based on each individual dimension, not as a whole,
to find out how much each PGI dimension contributes to
predicting psychological distress. Further researchers could
also use other factors not examined in this study to identify
which psychological distress factor plays a greater role. In
addition, they could expand the research subject, for example
all active students in Indonesia with the possibility that there
are differences in the level of psychological distress at each
level of education.
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Pallares, M. Á., & Polychronopoulou, A. (2013). Psychological
distress and its correlates among dental students: A survey of
17 Colombian dental schools. BMC Medical Education, 13, 91.
https://doi.org/10.1186/1472-6920-13-91

Drapeau, A., Marchand, A., & Beaulieu-Prevost, D. (2012).
Epidemiology of psychological distress. Mental Illnesses -
Understanding, Prediction and Control. https://doi.org/10.5772/
30872

Duli, N. (2019). Metodologi Penelitian Kuantitatif: Beberapa Konsep
Dasar Untuk Penulisan Skripsi & Analisis Data Dengan SPSS.
Deepublish. https://doi.org/9786230205507

Dumford, A. D., & Miller, A. L. (2018). Online learning in
higher education: exploring advantages and disadvantages for
engagement. Journal of Computing in Higher Education, 30(3),
452–465. https://doi.org/10.1007/s12528-018-9179-z

Effendy, N., & Widianingtanti, L. T. (2020). Peran meaning dan
personal growth initiative (PGI) pada pandemi covid-19 (tatanan
dunia baru). Buletin Psikologi, 28(2), 166. https://doi.org/10.
22146/buletinpsikologi.60210

Eka, R., Permadi, W., & Hilmanto, D. (2019). E-monitoring interaktif
meningkatkan refleksi diri, motivasi belajar dan hasil belajar
mahasiswa DIII kebidanan. Jurnal Ilmiah Ilmu Kesehatan, 7(3),
97–107.

Fitriyani, Y., Fauzi, I., & Sari, M. Z. (2020). Motivasi belajar
mahasiswa pada pembelajaran daring selama pandemik covid-
19. Pendidikan, 6(2), 165–175. https://doi.org/10.23917/ppd.
v7i1.10973

Prepared using psyj.cls

https://orcid.org/0000-0002-8038-4176
https://orcid.org/0000-0002-8038-4176
https://doi.org/10.29313/.v0i0.28309
https://doi.org/10.29313/.v0i0.28309
https://doi.org/10.1108/AEDS-06-2020-0131
https://doi.org/10.1108/AEDS-06-2020-0131
https://doi.org/10.1177/15381927211000220
https://doi.org/10.22487/htj.v7i2.64
https://doi.org/10.1136/bmjopen-2020-047353
https://doi.org/10.1136/bmjopen-2020-047353
https://doi.org/10.1037/tra0000010
https://doi.org/10.21831/jitp.v7i2.33296
https://doi.org/10.1016/j.psychres.2020.112934
https://doi.org/10.1002/j.2161-1920.2014.00043.x
https://doi.org/10.1002/j.2161-1920.2014.00043.x
https://doi.org/10.6018/analesps.32.3.219101
https://doi.org/10.6018/analesps.32.3.219101
https://doi.org/10.4102/sajip.v42i1.1283
https://doi.org/10.4102/sajip.v42i1.1283
https://doi.org/10.1080/00223891.2013.806327
https://doi.org/10.1080/00223891.2013.806327
https://doi.org/10.1186/1472-6920-13-91
https://doi.org/10.5772/30872
https://doi.org/10.5772/30872
https://doi.org/9786230205507
https://doi.org/10.1007/s12528-018-9179-z
https://doi.org/10.22146/buletinpsikologi.60210
https://doi.org/10.22146/buletinpsikologi.60210
https://doi.org/10.23917/ppd.v7i1.10973
https://doi.org/10.23917/ppd.v7i1.10973


Fathiyah & Mardhiyah 63

Gultom, J. R., Sundara, D., & Fatwara, M. D. (2022). Pembelajaran
hybrid learning model sebagai strategi optimalisasi sistem
pembelajaran di era pandemi covid-19 pada perguruan tinggi
di jakarta. Mediastima, 28(1), 11–22. https://doi.org/10.55122/
mediastima.v28i1.385

Hamza, C. A., Ewing, L., Heath, N. L., & Goldstein, A. L. (2021).
When social isolation is nothing new: A longitudinal study
on psychological distress during COVID-19 among university
students with and without preexisting mental health concerns.
Canadian Psychology, 62(1), 20–30. https://doi.org/10.1037/
cap0000255

Hardin, E. E., Weigold, I. K., & Nixon, A. E. (2007). Self-
discrepancy and distress: the role of personal growth initiative.
Journal of Counseling Psychology 54(1), 86–92. https://doi.org/
10.1037/0022-0167.54.1.86

Hasan, N., & Bao, Y. (2020). Impact of “e-Learning crack-up”
perception on psychological distress among college students
during covid-19 pandemic: A mediating role of “fear of
academic year loss.” Children and Youth Services Review,
118(July), 105355. https://doi.org/10.1016/j.childyouth.2020.
105355

Hastono, S. P. (2016). Analisa Data. Universitas Indonesia.
Idaiani, S., & Kristanto, A.Y. (2009). Analisis gejala gangguan

mental emosional penduduk Indonesia. Majority Kedokteran
Indonesia 59(10),473–479.

Idaiani, S., & Suhardi. (2006). Validitas dan reliabilitas general 514
health questionnaire untuk skrinning distres psikologik dan 515
disfungsi sosial di masyarakat. In Bul. Penel. Kesehatan 516
34(4),161–173

Imania, H., Latifah, M., & Yuliati, L. N. (2022). Kecemasan, efikasi
diri akademik, motivasi belajar: Analisis jenis kelamin pada
mahasiswa selama pandemi covid-19. Jurnal Ilmu Keluarga &
Konsumen, 15(3), 251–263.

Ivtzan, I., Chan, C. P. L., Gardner, H. E., & Prashar, K. (2011).
Linking religion and spirituality with psychological well-
being: examining self-actualisation, meaning in Life, and
personal growth initiative. Journal of Religion and Health, 52(3),
915–929. https://doi.org/10.1007/s10943-011-9540-2

Jorm, A. F., Windsor, T. D., Dear, K. B. G., Anstey, K. J.,
Christensen, H., & Rodgers, B. (2005). Age group differences
in psychological distress: The role of psychosocial risk factors
that vary with age. Psychological Medicine, 35(9), 1253–1263.
https://doi.org/10.1017/S0033291705004976

Krys, S., Otte, K. P., & Knipfer, K. (2020). Academic performance:
a longitudinal study on the role of goal-directed rumination
and psychological distress. Anxiety, Stress and Coping, 33(5).
https://doi.org/10.1080/10615806.2020.1763141

Loo, J. M. Y., Tsai, J. S., Raylu, N., & Oei, T. P. S. (2014). Gratitude,
hope, mindfulness and personal-growth initiative: buffers or
risk factors for problem gambling? PLoS ONE, 9(2), 1–11.
https://doi.org/10.1371/journal.pone.0083889

Luyckx, K., & Robitschek, C. (2014). Personal growth initiative
and identity formation in adolescence through young adulthood:
mediating processes on the pathway to well-being. Journal
of Adolescence, 37(7), 973–981. https://doi.org/10.1016/j.
adolescence.2014.07.009

Mazar, A., & Wood, W. (2018). Defining habit in psychology.
The Psychology of Habit: Theory, Mechanisms, Change, and
Contexts, 1–418. https://doi.org/10.1007/978-3-319-97529-0

Mehta, C. R., & Patel, N. R. (2012). IBM SPSS Exact Tests. IBM
Corporation.

Mirowsky, J., & Ross, C. E. (2003). Social Causes of Psychological
Distress. Walter de Gruyter, Inc. https://doi.org/10.1111/1467-
9566.ep11340460

O’Sullivan, L., Burchfield, N., Sullivan, S., & Mulley, S. (2007).
Guidelines for Postnatal Depression (Issue August 2005).

Parwati, N. P. Y. (2022). Analisis persepsi mahasiswa program
studi pendidikan sejarah universitas PGRI mahadewa indonesia
terhadap pembelajaran selama masa pandemi covid 19. Jurnal
Eduscience, 9(1), 110–120. https://doi.org/10.36987/jes.v9i1.
2528

Pertiwi, M. C., Sulistiyawan, A., Rahmawati, I., & Kaltsum, H.
U. (2015). Hubungan organisasi dengan mahasiswa dalam
menciptakan leadership. Prosiding Seminar Nasional Dan
Call For Papers, 1(2), 227–234. Retrieved, 1 August 2022
from https://publikasiilmiah.ums.ac.id/bitstream/handle/11617/
6022/1 MunginEddyWibowo.pdf?sequence=1&isAllowed=y

Picardi, A., Abeni, D., & Pasquini, P. (2001). Assessing psycholog-
ical distress in patients with skin diseases: reliability, validity
and factor structure of the GHQ-12. Journal of the European
Academy of Dermatology and Venereology, 15(5), 410–417.
https://doi.org/10.1046/j.1468-3083.2001.00336.x

Radestya, D. H. (2020). Pentingnya adaptasi mahasiswa dalam
perkuliahan di tengah masa pandemi covid-19. https://doi.org/
10.31234/osf.io/zstah

Rahmawati, & Putri, E. M. I. (2020). Learning from home dalam
perspektif persepsi mahasiswa era pandemi covid-19. Prosiding
Seminar Nasional Hardiknas, 1, 17–24. Retrieved, 1 August
2022 from http://proceedings.ideaspublishing.co.id/index.php/
hardiknas/article/view/3

Robitschek, C., Ashton, M. W., Spering, C. C., Geiger, N., Byers,
D., Schotts, G. C., & Thoen, M. A. (2012). Development
and psychometric evaluation of the personal growth initiative
scale-II. Journal of Counseling Psychology, 59(2), 274–287.
https://doi.org/10.1037/a0027310

Robitschek, C., & Kashubeck, S. (1999). A structural model of
parental alcoholism, family functioning, and psychological
health: The mediating effects of hardiness and personal growth
orientation. Journal of Counseling Psychology, 46(2), 159–172.
https://doi.org/10.1037/0022-0167.46.2.159

Robitschek, C., & Keyes, C. L. M. (2009). Keyes’s Model of Mental
Health With Personal Growth Initiative as a Parsimonious
Predictor. Journal of Counseling Psychology, 56(2), 321–329.
https://doi.org/10.1037/a0013954

Saraswati, P. (2019). Goal achievement as a predictor of personal
growth initiative for generation z. Advances in Social Science,
Education and Humanities Research (ASSEHR), 304. https:
//doi.org/10.2991/acpch-18.2019.80

Saravanan, C., Mahmoud, I., Elshami, W., & Taha, M. H. (2020).
Knowledge, anxiety, fear, and psychological distress about
COVID-19 among university students in the united arab
emirates. Frontiers in Psychiatry, 11(October), 1–10. https:
//doi.org/10.3389/fpsyt.2020.582189

Singh, V., & Thurman, A. (2019). How many ways can we define
online learning? a systematic literature review of definitions
of online learning (1988-2018). American Journal of Distance
Education, 33(4), 289–306. https://doi.org/10.1080/08923647.
2019.1663082

Prepared using psyj.cls

https://doi.org/10.55122/mediastima.v28i1.385
https://doi.org/10.55122/mediastima.v28i1.385
https://doi.org/10.1037/cap0000255
https://doi.org/10.1037/cap0000255
https://doi.org/10.1037/0022-0167.54.1.86
https://doi.org/10.1037/0022-0167.54.1.86
https://doi.org/10.1016/j.childyouth.2020.105355
https://doi.org/10.1016/j.childyouth.2020.105355
https://doi.org/10.1007/s10943-011-9540-2
https://doi.org/10.1017/S0033291705004976
https://doi.org/10.1080/10615806.2020.1763141
https://doi.org/10.1371/journal.pone.0083889
https://doi.org/10.1016/j.adolescence.2014.07.009
https://doi.org/10.1016/j.adolescence.2014.07.009
https://doi.org/10.1007/978-3-319-97529-0
https://doi.org/10.1111/1467-9566.ep11340460
https://doi.org/10.1111/1467-9566.ep11340460
https://doi.org/10.36987/jes.v9i1.2528
https://doi.org/10.36987/jes.v9i1.2528
https://publikasiilmiah.ums.ac.id/bitstream/handle/11617/6022/1_Mungin Eddy Wibowo.pdf?sequence=1&isAllowed=y
https://publikasiilmiah.ums.ac.id/bitstream/handle/11617/6022/1_Mungin Eddy Wibowo.pdf?sequence=1&isAllowed=y
https://doi.org/10.1046/j.1468-3083.2001.00336.x
https://doi.org/10.31234/osf.io/zstah
https://doi.org/10.31234/osf.io/zstah
http://proceedings.ideaspublishing.co.id/index.php/hardiknas/article/view/3
http://proceedings.ideaspublishing.co.id/index.php/hardiknas/article/view/3
https://doi.org/10.1037/a0027310
https://doi.org/10.1037/0022-0167.46.2.159
https://doi.org/10.1037/a0013954
https://doi.org/10.2991/acpch-18.2019.80
https://doi.org/10.2991/acpch-18.2019.80
https://doi.org/10.3389/fpsyt.2020.582189
https://doi.org/10.3389/fpsyt.2020.582189
https://doi.org/10.1080/08923647.2019.1663082
https://doi.org/10.1080/08923647.2019.1663082


64 Jurnal Ilmiah Psikologi Terapan 2023, Vol 11(1)

Sirrine, E. H., Kliner, O., & Gollery, T. J. (2021). College student
experiences of grief and loss amid the covid-19 global pandemic.
Omega - Journal of Death and Dying, 0(0), 1–20. https://doi.
org/10.1177/00302228211027461

St. Mary’s College of Maryland. (2021). Signs and Symp-
toms of Distress in Students. Retrieved, 1 August 2022
from https://www.smcm.edu/wellness/help-a-student/signs-and-
symptoms-of-distress-in-students/

Sugiyono. (2018). Metode Penelitian Kuantitatif, Kualitatif, dan
R&D. Penerbit Alfabeta.

Suyono. (2015). Analisis Regresi untuk Penelitian. Deepublish.
Tasso, A. F., Sahin, N. H., & Roman, G. J. S. (2021). Covid-19

disruption on college students: academic and socioemotional
implications. Psychological Trauma: Theory, Research, Practice,
and Policy, 13(1), 9–15. https://doi.org/10.1037/tra0000996

Vaterlaus, J. M., Shaffer, T., & Pulsipher, L. (2021). College student
interpersonal and institutional relationships during the COVID-
19 pandemic: A qualitative exploratory study. Social Science
Journal, 00(00), 1–14. https://doi.org/10.1080/03623319.2021.
1949553

Weigold, I. K., Porfeli, E. J., & Weigold, A. (2013). Examining
tenets of personal growth initiative using the personal growth
initiative scale-II. Psychological Assessment, 25(4), 1396–1403.
https://doi.org/10.1037/a0034104

Weigold, I. K., Weigold, A., Ling, S., & Jang, M. (2020). College as
a growth opportunity: Assessing personal growth initiative and
self-determination theory. Journal of Happiness Studies, 22(5),
2143–2163. https://doi.org/10.1007/s10902-020-00312-x

Wijoyo, H. (2020). Analisis minat belajar mahasiswa STMIK
dharmapala riau di masa pandemi coronavirus disease (covid-
19). Jurnal Pendidikan: Riset Dan Konseptual, 4(3), 396–404.
https://doi.org/10.28926/riset konseptual.v4i3.2

Zimmermann, M., Bledsoe, C., & Papa, A. (2020). The Impact of
the COVID-19 Pandemic on College Student Mental Health:
A Longitudinal Examination of Risk and Protective Factors.
University of Nevada Reno.

Zulkarnain, F. N. (2009). Sense of humor dan kecemasan
menghadapi ujian di kalangan mahasiswa sense of humor dan
kecemasan menghadapi ujian. Kedokteran Nusantara, 42(1),
48–54.

Prepared using psyj.cls

https://doi.org/10.1177/00302228211027461
https://doi.org/10.1177/00302228211027461
https://www.smcm.edu/wellness/help-a-student/signs-and-symptoms-of-distress-in-students/
https://www.smcm.edu/wellness/help-a-student/signs-and-symptoms-of-distress-in-students/
https://doi.org/10.1037/tra0000996
https://doi.org/10.1080/03623319.2021.1949553
https://doi.org/10.1080/03623319.2021.1949553
https://doi.org/10.1037/a0034104
https://doi.org/10.1007/s10902-020-00312-x
https://doi.org/10.28926/riset_konseptual.v4i3.2

	Introduction
	Method
	Research Design
	Participants
	Research Instrument
	Procedures and Data Analysis

	Result
	Discussion
	Conclusion
	Recommendation
	Declarations
	Acknowledgment
	Author contributions
	Conflict of interest
	Funding
	Orcid ID

	About this article

