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Abstract: Graphic organizer-based learning media is the right medium to organize ideas in the form of visual concepts 
so that it can provide a positive contribution to the development of BIPA learners' communication skills. The purpose 
of this study was to describe the process of implementing the graphic organizer method in learning communication 
skills in the BIPA beginner class and to describe the results of implementing the graphic organizer method in learning 
communication skills in the BIPA beginner class. The research method applied was quantitative descriptive with six 
BIPA students from Surabaya State University as research subjects. The material taught was BIPA SKL with aspects of 
knowledge of classification words, comparison words, and conjunctions using popular figures in Indonesia as material 
topics with the following steps: apperception, discussion, provision of material, collaborative project to create a graphic 
organizer of selected figures with BIPA friends, presentation performance, discussion of errors in the use of 
classification words, comparison words, and conjunctions, discussion, material reinforcement, closing. In learning 
activities, BIPA learners showed a positive response with a tendency to actively interact and participate during learning. 
Learning outcomes showed an average value of 84.16. The most frequently used classification words were "people" and 
"fruit," while "preferred" and "then" were the most common comparative words. The most used conjunctions were 
"and," "because," and "so”. The study concluded that graphic organizers can effectively enhance BIPA learners' 
communication skills by aligning with their learning preferences and providing a structured approach to language 
learning. 

Keywords BIPA, Graphic organizer, Communication skills 

Abstrak: Media pembelajaran berbasis graphic organizer merupakan sarana yang tepat untuk mengorganisasikan ide dalam 
bentuk konsep visual sehingga mampu memberikan kontribusi yang positif pada perkembangan kemampuan 
berkomunikasi pemelajar BIPA. Tujuan penelitian ini adalah mendeskripsikan proses penerapan metode graphic organizer 
dalam pembelajaran keterampilan berkomunikasi di kelas BIPA pemula dan mendeskripsikan hasil penerapan metode 
graphic organizer dalam pembelajaran keterampilan berkomunikasi di kelas BIPA pemula. Metode penelitian yang 
diterapkan adalah deskriptif kuantitatif dengan subjek penelitian sebanyak enam mahasiswa BIPA Universitas Negeri 
Surabaya. Materi yang diajarkan yaitu SKL BIPA dengan aspek pengetahuan kata penggolongan, kata perbandingan, 
dan kata hubung menggunakan tokoh yang digemari di Indonesia sebagai topik materi dengan langkah-langkah: 
apersepsi, diskusi, pemberian materi, proyek kolaborasi membuat graphic organizer tokoh pilihan bersama sahabat BIPA, 
unjuk kerja presentasi, diskusi kekeliruan penggunaan kata golongan, perbandingan, dan kata hubung, diskusi, penguatan 
materi, penutup. Dalam kegiatan pembelajaran, pemelajar BIPA menunjukkan respons yang positif dengan 
kecenderungan aktif berinteraksi dan partisipatif selama belajar. Hasil belajar menunjukkan rata-rata nilai sebesar 84,16. 
Kata penggolongan yang paling banyak digunakan oleh pemelajar BIPA, yaitu orang (5) dan buah (3). Adapun kata 
perbandingan yang menjadi favorit, yaitu lebih suka (5) dan daripada (3). Sedangkan kata hubung yang paling banyak 
dipilih, yaitu dan (6), karena (4), dan jadi (3). Bukti respons dan hasil belajar menunjukkan bahwa penerapan media 
graphic organizer sesuai dengan preferensi belajar dan memberikan pengaruh positif dalam perkembangan keterampilan 
berkomunikasi pemelajar BIPA. 

Kata Kunci  BIPA, Graphic organizer, Keterampilan berkomunikasi 
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INTRODUCTION 

The Indonesian Language Program for Foreign Speakers (BIPA) is an important effort to 
increase the degree of recognition and use of the Indonesian language in the global arena (Kurniawati, 
et al., 2024; Utami & Khaerunnisa, 2024; Pramadhanti, et al., 2023). The target of this program is 
individuals who come from abroad and do not use Indonesian as their first language (Nurhuda, et al., 
2023; Rhubido, et al., 2023). In line with this, Muliastuti (in Rohimah, 2018) emphasized the 
importance of support from all relevant institutions to increase efforts to internationalize the 
Indonesian language. In addition, BIPA is a strategic step to introduce and appreciate Indonesian 
culture at the international level (Asteria, 2017; 2019; Asteria et a., 2023). It is undeniable that culture 
is a context in communication activities that use Indonesian so that the BIPA learning process also 
integrates various aspects of Indonesian culture (Maherani, et al., 2023; Melinda & Muzaki, 2023). The 
use of language in various contexts, such as formal and informal, spoken and written, is always tied to 
the cultural context of Indonesian society so that language proficiency in various contexts is a necessity 
for BIPA graduates (Kusmiatun, 2016; Prihatini, 2023). The priority of BIPA learning is to provide 
convenience for individuals from outside Indonesia to understand and use Indonesian according to 
communication needs with Indonesian-speaking communities (Wijaya, 2017). 

Communication skills are essential abilities that involve effectively conveying and receiving 
information through various channels, such as verbal, non-verbal, and written (Iksan, et al., 2012; 
Khan, A., et al., 2017; Hargie, 2019). Good communication helps a person convey messages clearly 
and avoid misunderstandings (Verdonik, 2010; Kaur, 2017; Korkut, et al., 2018). According to 
research, effective communication skills greatly affect success in the workplace (Zara, et al., 2023), 
education (Al-Rahmi, et al., 2020), and interpersonal relationships (Solomon & Theiss, 2022). In 
addition, active listening skills are also a key component in successful communication. 
Communication skills training, such as public speaking and active listening, can improve an 
individual's ability to interact with others (Friston, et al., 2021; Tabieh, et al., 2021; Krizman, et al., 
2021). Experts emphasize that clear and timely communication helps build better relationships and 
increase productivity (Kalogiannidis, 2020). Therefore, communication skills are becoming 
increasingly important in a globally interconnected world. 

Based on the results of a literature study on communication skills in BIPA learners, generally 
the ability to communicate in Indonesian at the beginner stage is still influenced by interference from 
the language that has been mastered by BIPA learners previously. Challenges that often arise in the 
form of constructing simple sentences due to limited vocabulary and the influence of previous 
languages. Over time, increased confidence in speaking Indonesian has grown, especially in everyday 
conversations. Direct speaking practice with native speakers or through conversation simulations is 
an important factor in this development. The use of common phrases and everyday vocabulary 
becomes more fluent, although there are still grammatical errors that occur quite often. Improvements 
in pronunciation and intonation are also part of the development, especially in words that have foreign 
sounds. Consistent guidance helps overcome these obstacles and approaches native speaker standards. 
However, communication in formal contexts is still a challenge that needs more attention. 

Listening and comprehension skills showed significant improvement, although challenges 
arose when faced with conversations at normal speed or local dialects. The main challenges in listening 
skills were differentiating similar-sounding words and understanding more complex sentence 
structures. The use of audio recordings of everyday conversations and listening exercises in a variety 
of contexts were effective methods in improving these skills. Reading skills also improved, especially 
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in understanding simple short texts. However, longer texts with complex vocabulary remained a major 
barrier to comprehension. Limitations in grammar mastery were evident in writing skills, where there 
were still difficulties in constructing more formal, complex sentences. These skills are important to 
continue to improve in order to achieve more effective communication in a variety of situations. 

Based on the results of a literature study related to the obstacles to the communication skills 
of BIPA graduates, there are several challenges that are often faced after completing the program. 
One of the main obstacles is the limited vocabulary that is technical and specific, especially in 
professional or academic contexts. Although BIPA graduates are able to speak well in everyday 
situations, difficulties often arise when they have to discuss more complex topics. The use of technical 
terms that are rarely used in everyday conversation is a significant obstacle for graduates. In addition, 
the application of grammar that is not always consistent is a challenge that must be faced. Some 
graduates still have difficulty using affixes correctly, especially in longer and more complex sentences. 
Grammatical errors can cause confusion in conveying messages, hindering effective communication. 
Therefore, more attention needs to be paid to the development of vocabulary and grammar to 
improve graduates' communication skills. 

Another challenge often faced by BIPA graduates is the difficulty in communicating using 
formal language varieties. Many graduates feel more comfortable using informal language, but when 
faced with formal situations, such as presentations or writing reports, they lack confidence. The 
differences between formal and informal language in Indonesia require a deeper understanding, 
especially in professional contexts. In addition, understanding dialects and variations of Indonesian in 
various regions is an obstacle in itself. Graduates often have difficulty understanding conversations 
involving local dialects or the use of different regional languages. Interference from the mother tongue 
is also a factor that affects the clarity of communication, especially in terms of pronunciation and 
intonation. All of these obstacles show that although BIPA graduates have acquired basic 
communication skills, further development is still very much needed to achieve optimal 
communication effectiveness in various contexts. 

Speaking skills are one of the keys to communication skills. This speaking skill is one of the 
most difficult language skills to learn (Setyawan & Nawangsari, 2021; Palupi, et al., 2022). Speaking 
skills themselves are a person's communication process in arranging various words into a sentence so 
that other people understand the message conveyed, either in the form of ideas, opinions, ideas, or in 
the form of expressing all feelings and contents of the heart. Self-confidence is one of the keys to 
success in mastering speaking skills (Nurcandrani, et al., 2020; Muthahar & Fatonah, 2021). Students 
who are skilled at speaking can form a creative future generation so that they can communicate clearly 
and easily understood (Permana, 2016; Eriyanti 2017; Anisah & Amreta, 2023). Tarigan (in Uzer, 2021) 
stated that the main purpose of speaking is to be able to communicate with other people and make it 
easier for humans to interact with each other. As a means of communication, speaking skills must be 
mastered by everyone. Through their research, Hasanah & Saugi (2021) concluded that self-
confidence and speaking ability are always related and mutually impact each other. When a person's 
self-confidence is low, their speaking ability does not run smoothly. In the context of foreign speakers, 
low self-confidence when speaking Indonesian is usually seen through difficulty organizing ideas, 
building sentence structures, and expressing thoughts clearly and effectively. 

In order to help connect and organize several ideas to form a unified main idea or conceptual 
integrity in visual form, the use of graphic organizer-based learning media is the right tool (Halim, 
2024; Anggraini, et al., 2020). Nikolai (in Saindra & Mutiarani, 2018) explains several benefits of this 
method, namely helping students understand the relationship between several pieces of information 
that are difficult to connect, allowing teachers or instructors to evaluate students' knowledge of the 
material that has been studied, and increasing students' interest in learning by stimulating students' 
interest and focusing their attention. McKnight (in Saindra & Mutiarani, 2018) defines a graphic 
organizer as a visual representation of information in visual form. Through this method, learners are 
expected to be able to map and correlate several interrelated ideas visually/graphically to help develop 
main ideas and construct dialogues more innovatively (Majid, et al., 2023; Takalochta & Leibhea in 
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Widiarini, et al., 2023). The graphic organizer method is based on one main point that opens up 
connections with other things that are connected through several lines.  

Previous research results show that graphic organizers have benefits for building learners' 
opinions about a topic quickly (Praveen & Rajan, 2013), can improve junior high school students' 
speaking skills (Saindra & Mutiarani, 2018), make it easier for learners to plan and compose writing 
(Suryani & Hidayat, 2021), can improve the ability to organize ideas and vocabulary faster in 
elementary BIPA learners (Fitriani & Yulianti, 2022), and can help connect Indonesian with learners' 
native languages to improve communication skills (Pratiwi & Rahmawati, 2023). These studies show 
that graphic organizers have many benefits in teaching and learning activities. The contribution of this 
research is how to integrate language acquisition strategies, as well as a plurilingual approach into 
graphic organizer-based learning methods. The plurilingual approach is the opposite of the 
monolingual approach, where in plurilingual classes, teachers and learners use the language of 
instruction mastered by BIPA learners to bridge the mastery of Indonesian in the form of materials, 
methods, and teaching media (Yuniatin & Asteria, 2022). The most frequently applied plurilingual 
approach is translation (translanguaging). Translanguaging is often used by teachers to explain 
vocabulary, terms, or provide examples (Nan, et al., 2023). The target of implementing the plurilingual 
approach is the formation of plurilingual competence in each individual BIPA graduate. Plurilingual 
is a person's ability to communicate using more than one language according to the context of the 
language background of their interlocutor, where the level of fluency in each language mastered can 
be different (Beacco, 2005). The use of a plurilingual approach in learning in early BIPA classes can 
help BIPA learners from various countries to still be able to understand what is conveyed when 
communicating with teachers and other learners (Laksono & Ismiatun, 2023). These approaches can 
certainly help BIPA learners to improve their communication skills, be able to organize information 
easily, be able to understand vocabulary, and build structured sentences in a plurilingual context. 
Therefore, the purpose of this study is to describe the process of applying the graphic organizer 
method in learning communication skills in beginner BIPA classes and to describe the results of 
applying the graphic organizer method in learning communication skills in beginner BIPA classes.  

 
METHOD 

This study is a type of quantitative descriptive research used to present data on the 
implementation process, obstacles faced, and BIPA learners' responses to the implementation of 
graphic organizers in learning activities and to measure changes in BIPA learners' communication 
skills before and after the implementation of graphic organizers. The data in this study include 
information related to the communication skills of beginner BIPA students before and after the 
implementation of the graphic organizer method. The data collected are in the form of qualitative data 
and quantitative data. Qualitative data consists of student feedback on the experience of using graphic 
organizers in learning. Quantitative data consists of scores or values of students' communication skills 
measured through tests, quizzes, or assessments during and after the implementation of the method. 
The data sources in this study consisted of six BIPA Unesa students, namely three Korean students, 
two Chinese students, and one Madagascar student who were the subjects of the study, learning 
documents that include materials that focus on classification words, comparison words, and 
conjunctions. The focus of the material is packaged in learning about popular figures in Indonesia 
presented using graphic organizers, assessment instruments based on presentation results containing 
five assessment elements, namely articulation, fluency, diction, facial expression, and self-confidence, 
observation instruments, and questionnaire instruments. Meanwhile, the data collection techniques 
used in this study are: observation, tests, interviews, and questionnaires. Observations are carried out 
by observing the learning process in the classroom during the application of the graphic organizer 
method. Field notes are made to document student interactions and involvement. Tests or quizzes 
include assessments before and after the application of the graphic organizer method to measure 
improvements in communication skills. Interviews with students are conducted after the learning 
process to gain in-depth insight into the student's experience with the graphic organizer. 
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Questionnaires are distributed to students to get feedback on the effectiveness of the graphic organizer 
method in learning. The data analysis techniques used are qualitative analysis and quantitative analysis. 
Qualitative analysis uses triangulation to compare data from various sources (observations, interviews, 
questionnaires) to gain a more comprehensive understanding of the results of the application of the 
method. While quantitative analysis uses descriptive statistics to analyze the test results before and 
after the application of the graphic organizer method. The research procedure consists of the 
following steps: apperception, discussion, provision of materials, creation of collaborative projects to 
create graphic organizers about popular figures in Indonesia with BIPA friends, presentation 
performance, discussion of errors in the use of group words, comparisons and conjunctions, 
discussion, reinforcement of materials, and closing. 
 
RESULTS AND DISCUSSION  
The Process of Implementing the Graphic Organizer Method in BIPA Speaking Classes 

At the implementation stage of learning, learners carry out BIPA learning according to the 
topics and procedures that have been planned in the syllabus. The topic currently being studied is 
favorite figures from Indonesia. The general steps for implementing learning are as follows: 

1. Students greet each other and take attendance. 

2. Students pronounce each Indonesian figure they choose based on the previous week's 

assignment in turn. 

3. Students listen to the learning objectives and materials studied today, namely classifiers, 

comparisons, and conjunctions. 

4. Students convey an outline of information about the chosen figure related to the linguistic 

material currently being studied (classifiers, comparisons, and conjunctions). 

5. Other students respond to the information presented. 

6. Students listen to the lecturer's explanation of the material on classifiers, comparisons, and 

conjunctions. 

7. Each student is accompanied by one BIPA Friend as a discussion partner. 

8. Students receive paper and markers to work on the figure project, namely drawing a sketch of 

the face of the chosen figure and completing it with a concept map of the figure's information. 

9. BIPA students take turns presenting their work, while BIPA Friends listen to the presentation 

and make assessments. 

10. Question and answer session and discussion on the incorrect use of classifiers, comparisons, 

and conjunctions. 

11. Students and lecturers ask and answer questions about examples of classifiers, comparisons, 

and conjunctions and their use in Indonesian language communication. 

12. Students and lecturers identify classifiers, comparisons, and conjunctions used by students. 

13. Students reflect and listen to the reinforcement of the material studied. 

14. Students and lecturers close the lecture by greeting each other.  

During the learning process, BIPA students seemed enthusiastic, especially when conveying 
their favorite characters. Starting from Tulus, Nadin Amizah, Adi Utarini, The Overtunes, Maudy 
Ayunda, to Raim Laode. In the learning with the topic of favorite characters, 3 linguistic materials 
were integrated, namely classifiers, comparative words, and connectors which are very necessary in 
everyday communication. All students listened with full concentration to the material presented by 
the lecturer. This can be seen in the following picture. 
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Figure 1. Material on Classifier Words, Comparative Words, and Conjunctions 

 
Based on the graphic organizer that has been made, students take turns to describe their 

favorite characters orally. Each presenter gets one question from the audience. Students who do 
presentations are greatly helped by the graphic organizer method. Graphic organizers are an applicable 
media to support the presentation of material. BIPA students do not forget what they want to convey 
because it has been arranged in the mind map flow that has been made (Purwarianti, et al., 2013; 
Zubaidah, et al., 2017). The most widely used classification word material is people (5) and fruit (3). 
The favorite comparison word material to use is prefer (5) and then (3). The most widely chosen 
conjunction material to use is and (6), because (4), and so (3). This can be seen in the following picture. 

 

  
Figure 2. BIPA Students Accompanied by 

BIPA Friends to Work on Character 
Descriptions Using Graphic Organizers 

Figure 3. Example of One of The Results of 
BIPA Learners' Graphic Organizer Work 

 
There are three obstacles that arise in the process of implementing the graphic organizer 

method in speaking learning in BIPA classes. First, some students have difficulty drawing/making 
illustrations of selected Indonesian figures. The solution is that lecturers understand, motivate, and 
allow students to open gadgets as aids. This is in line with research by Yogica & Helendra (2018) 
which states that students do, obtain, and know learning materials based on teacher assistance, for 
example by providing motivation and understanding. This is because not all individuals have the same 
skills in expressing imagination as images. Second, BIPA students still tend to be upside down in 
composing sentences. The solution is that students have discussions with BIPA Friends to help direct 
the use of words and sentences properly. Language mastery can be done by practicing making and 
using sentences directly with the help of native speakers (Arvianto, 2020). Third, the lack of response 
from the audience during the question-and-answer session. This can be overcome by the lecturer 
appointing BIPA students who act as the audience to ask questions first. In addition, BIPA Friends 
also actively ask questions to stimulate the enthusiasm of BIPA students to respond to the material 
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presented by the presenter. In addition, BIPA Friends also actively ask questions to stimulate the 
enthusiasm of BIPA students in responding to the material presented by the speaker (Agung & 
Schwartz, 2007). 
 
Results of Applying the Graphic Organizer Method in BIPA Speaking Classes 

After the application of the graphic organizer method in communication learning for early-
level BIPA UNESA students, six native Indonesian-speaking students who accompanied them as 
BIPA friends conducted an assessment based on three stages, namely activeness during discussions, 
skill in making graphic organizers, and speaking ability when presenting the results of making graphic 
organizers. Through the application of the graphic organizer method in early-level BIPA classes with 
six foreign students as research subjects, it is known that all BIPA students have been able to use at 
least one example each of the classifier word material, comparative words, and conjunctions. Based 
on the task of making a graphic organizer about a favorite Indonesian figure accompanied by BIPA 
friends, the Indonesian language communication skills of BIPA UNESA students are classified as 
good with an average score of 84.16. The details of the scores of all students who are subjects in this 
study are as follows. 

 
Table 1 

Average Value of the Results of Applying the Graphic Organizer Method 

Name and Total 
Value 

Discussion (30%) Graphic organizer 
(30%) 

Presentation (40%) 

Ask Respons Text Visual I K P C 

Joy (81) 10 12 15 13 8 8 8 7 
Dimas (79) 13 15 12 15 7 5 5 7 

Sukma (84) 10 13 13 15 8 7 8 10 

Sita (80) 12 12 14 15 7 7 7 6 

Putri (88) 13 12 15 14 10 7 8 9 

Antsa (93) 13 12 15 15 10 8 10 10 

Average value: 84,16 

I: Content, K: Fluency, P: Pronunciation, C: Confidence 
 

Based on the table above, it can be seen that the scores obtained by BIPA students from the 
three stages of assessment are quite good, namely 84.16. The discussion stage has two aspects of 
assessment, namely asking and answering. This stage is the stage that students go through with quite 
good scores, there are no scores that are too far apart. In the graphic organizer making stage, there 
are also two aspects that are assessed, namely the text aspect and the visual aspect. The text aspect is 
assessed on the structure of the words contained by BIPA students to accompany the visual aspect 
which is more inclined towards creativity. Finally, in the presentation stage, there are four aspects that 
are assessed, namely content, fluency, pronunciation, and self-confidence. The final results of all BIPA 
students are ranked through the following diagram. 

 

 
Figure 4. Final Value Diagram of the Application of the Graphic Organizer Method 
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The diagram shows the results of the final scores of each BIPA student. Antsa, a student from 
Madagascar, got the highest score with a score of 93. After that, followed by Putri from Korea with a 
score of 88. Sukma from Korea got a score of 84. Joy from Korea got a score of 81. Sita, a student 
from China, got a score of 80. Finally, Dimas from China got a score of 79. These scores are the result 
of the accumulation of direct assessments carried out by BIPA friends. The results of the final scores 
of BIPA students prove that graphic organizers can develop the communication skills of beginner 
BIPA students. This is in line with previous research, namely research by Amanah et al., (2023) which 
states that graphic organizers can develop communication skills. This is evidenced by the results of 
their final scores (Fahruddin, 2024). 

BIPA friends have an important role in this learning process. The mentoring carried out by 
BIPA friends is certainly carried out with various considerations. The reason underlying the mentoring 
of BIPA friends to foreign students studying BIPA is the ability of BIPA students who are still at level 
1. As foreign students who are still at the beginning level, mentoring assistance from BIPA friends is 
very helpful. In addition, the application of the graphic organizer method also requires BIPA students 
to dig deeper into references about their favorite characters using the Google application. BIPA friend 
mentoring makes it easier for BIPA students to understand sentences on Google which usually tend 
to be stiff and difficult to understand because they are too formal; considering that BIPA students 
who are the subjects of the study are still at level 1. In addition, BIPA friend mentoring is also 
necessary to revise grammatical errors in the graphic organizer made by BIPA learners. The mentoring 
carried out by BIPA friends was chosen to make students feel comfortable because their ages are not 
far apart. BIPA students and BIPA friends are in the age range of 19-24 years. So, it can be concluded 
that the mentoring carried out by BIPA friends has many benefits that can support BIPA students in 
the learning process using this graphic organizer method. 

 
CONCLUSION  

Based on what has been described above, it can be concluded that the graphic organizer 
method in developing the communication skills of beginner BIPA learners is plurilingual. The BIPA 
learning process with the graphic organizer method shows that BIPA students are active and 
participatory during learning. The learning outcomes of BIPA students show an average value of 
84.16. The materials taught are in accordance with the BIPA SKL with aspects of knowledge of 
classification words, comparison words, and conjunctions using popular figures in Indonesia as 
material topics with the following steps: apperception, discussion, provision of material, collaborative 
project to create a graphic organizer of selected figures with BIPA friends, presentation performance, 
discussion of errors in the use of classification words, comparison words, and conjunctions, 
discussion, material reinforcement, closing. The most widely used classification word material is 
people (5) and fruit (3). The favorite comparison word material is prefer (5) and then (3). The most 
widely chosen conjunction material is and (6), because (4), and so (3). Evidence of responses and 
learning outcomes shows that the application of graphic organizer media is in accordance with learning 
preferences and has a positive influence on the development of BIPA learners' communication skills. 
This study plays a role in the development of more flexible BIPA teaching media and methods that 
integrate a plurilingual approach, while strengthening the communication skills of beginner BIPA 
learners more efficiently. Further research can further develop the use of graphic organizers with more 
diverse types, such as Venn diagrams to compare languages and cultures, concept maps to organize 
ideas, and story maps for narratives. 
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