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Abstract: The 21st century skills measured at Senior High School  9 Malang are communication, collaboration, 

critical thinking, and creativity, while science literacy and environmental attitudes have never been measured 

before. This study aims to improve students' science literacy and environmental attitudes in a valid, practical, 

and effective way. The research and development model refers to Lee and Owens, which was implemented in 

Grade X Senior High School 9 Malang with a sample size of 34 people. The developed teaching materials were 

tested for validity, practicality, and effectiveness. In addition to expert validation tests, empirical validity tests 

were also carried out using Pearson product moment and reliability using Cronbach's alpha. The results 

obtained from the development of web-assisted digital teaching materials on the diversity of living things are 

valid, practical, and effective. The empirical validity value using Pearson's product moment obtained 

significance <0.05, so that the valid criteria were obtained, and the reliability value of Cronbach's alpha obtained 

775 reliable categories. The effectiveness test results using N-gain obtained a value of 0.43 in the moderate 

category. 
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1. Introduction 

Education in Indonesia uses the Merdeka Curriculum. The application of this is 

flexible according to student characteristics and school conditions. The Ministry of 

Education and Culture revealed in 2022 that the learning system refers to student learning 

outcomes (teaching at the right level). Ramadina (2021) states that the essence of this 

curriculum is to create a student-centered learning process. Kemendikbudristek BSKAP 

(2022) merdeka curriculum is based on competence, more flexible learning, and Pancasila 

character. Education is an important pillar in building social character in the millennial era 

(Akhsania, 2018).  
The Merdeka Curriculum emphasizes the learning process for 21st-century life skills. 

21st century learning applies creativity, critical thinking, cooperation, problem solving, 

communication skills, community, and character skills (Mardhiyah et al., 2021). 21st 

century learning is learning that combines literacy, knowledge and competency skills, 

skills and attitudes, and mastery of technology (Indarta et al., 2021). This is also supported 

by Kemendikbudristek BSKAP (Badan Standar Kurikulum  and Asesment Pendidikan) 

(2022) based on learning outcomes in the Natural and Social Science Project, which consist 

of three competency elements that refer to scientific literacy competencies: explaining 

phenomena scientifically, designing and evaluating scientific investigations, and 

interpreting data and evidence scientifically. So that literacy is currently needed, one of 

which is the application of scientific literacy.  

Science literacy is a basic skill related to curiosity and student independence in 

learning (Putri et al., 2020). Science literacy is a skill that must be possessed by someone 

because it is needed in everyday life to think logically and rationally. According to Majima 

(2015), someone who has good science literacy will not think irrationally. This is also 

supported by the opinion of Sharon (2020) that individuals who have an awareness of 

science can recognize relevant science sources, enrich their understanding of their own 
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lives, and connect knowledge and information gained from personal experience. Gormally 

et al., (2012)  define science literacy as the ability to use evidence and data to evaluate the 

quality of science information and arguments. According to Gormally et al., (2012), 

indicators of science literacy are: 1) identifying valid scientific arguments; 2) evaluating the 

validity of sources; 3) evaluating the use and misuse of scientific information; 4) 

understanding the elements and how they affect scientific findings or conclusions; 5) 

making appropriate graphic representations based on data; 6) reading and interpreting 

graphic representations of data; 7) solving problems using quantitative inferences, 

including basic statistics; 8) understanding and interpreting basic statistics; and 9) making 

inferences, predictions, and conclusions based on quantitative data. 

The results of a study conducted by the Language Development and Development 

Agency in 2018 conducted in 34 provinces and involving grade X students showed that 

most of the students tested (37.5%) showed reading competence at level 3, namely 

answering simple questions from discourse with moderate complexity, as well as making 

low-level inferences such as discourse genres, knowing certain definitions in some parts 

of the discourse, and using general knowledge for those related to understanding 

discourse (Dewayani et al., 2021). The application of science literacy can affect a person's 

environmental attitude. This is because science literacy and environmental attitudes are 

two things that are interrelated. 

Environmental attitudes are psychological tendencies that are expressed by 

evaluating the natural environment with some level of like or dislike (Milfont & Duckitt, 

2010). The environmental attitude indicators used are adaptations of Milfont and Duckitt, 

(2010), with seven indicators including: 1) environmental movement activism; 2) 

conservation motivation; 3) environmental fragility; 4) altering nature; 5) personal 

conservation behavior; 6) human utilization of nature; and 7) ecocentric concern. Science 

literacy and environmental attitudes are two things that are interrelated and play an 

important role in maintaining environmental stability. Research by Amin et al., (2020) 

shows that the environmental attitudes of social studies education study program students 

at UIN Maulana Malik Ibrahim Malang are low, as evidenced by the lack of concern for 

the condition of the campus environment and dirty classrooms because they consider 

cleaning up garbage to be a cleaning service task. Handayani et al., (2022) revealed that the 

high value of environmental knowledge will have an impact on the behavior of loving or 

caring for the environment. Low environmental attitudes are certainly not only influenced 

by knowledge but can also be influenced by the social environment. Wang, (2017) reveals 

that the environmental attitude of an individual or a person is positively related to 

behavior, especially in the environment where the individual is located.   

The results of observations and interviews at Senior High School 9 Malang show that 

the curriculum used is the Merdeka Curriculum, teaching materials need to be made 

because in terms of practicality it is very necessary and in accordance with students' 

learning habits, web-assisted digital teaching materials have never been applied before, 

web-assisted digital teaching materials are needed to support the learning process to 

increase broader knowledge, learning resources used by students in the form of learners' 

worksheet, Kahoot, Quizziz, Google form, Power Point, practicum instructions, the use of 

learning media is more likely to free students to find information such as students using 

power point, digital modules/books, YouTube videos, posters, etc.  

The use of learning media is more likely to free students to find information. 

The 21st century life skills that have been applied at Senior High School 9 Malang are 

critical thinking, creativity, communication, and collaboration skills, while science literacy 

skills and environmental attitudes have never been developed. Then the results of 

questionnaires related to the preliminary study given to students showed 92% already 

knew web-assisted digital teaching materials, but students' knowledge of web-assisted 

digital teaching materials was still inaccurate because students assumed that this digital 

teaching material was like a handout or game-based learning integrated through the web. 
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Teaching materials used by teachers on average are learners' worksheet, Kahoot, Quizlet, 

Google Form, digital books and handouts, Power Point, and YouTube. 56.4% of students 

answered related to learning media used by teachers in the form of power point and 7.3% 

in the form of pictures to explain the material. Web-assisted digital teaching materials have 

never been applied, science literacy has never been measured, and students' 

environmental attitudes are still low.  

The learning model that is often used is PBL, so researchers try to apply learning with 

web-assisted digital teaching materials using guided inquiry models. Guided inquiry is a 

learning method that can encourage students to learn actively to find a concept in the 

learning process in which the teacher provides clear guidance or instructions (Zulfikar et 

al., 2019). In this case, it can be concluded that guided inquiry can train or facilitate 

students' science literacy because it encourages students to learn actively to find out the 

truth of a concept. From the explanation that has been given, researchers want to create 

innovations to package the material to make it more interesting and to train students' 

science literacy and environmental attitudes. The purpose of developing digital teaching 

materials for the diversity of living things is to determine their validity, practicality, and 

effectiveness in increasing students' science literacy and environmental attitudes. 

 

2. Materials and Methods 

The developed teaching materials were tested for validity, practicality, and 

effectiveness. The development model refers to Lee and Owens, which is procedural in 

nature because each stage is structured, coherent, and clear. The development stages of 

Lee and Owens consist of 4 stages, including: 1. assessment and analysis, which consists 

of need assessment and front-end analysis; 2. design; 3. development and implementation; 

and 4. evaluation, as seen in Figure 1. 

   The substance of the material is explored in the Malabar City Forest with the 

exploration method. The research design for effectiveness used a pre-experimental design 

with a non-randomized pretest-posttest control group type. The research was conducted 

in Class X Senior High School 9 Malang with a sample size of 34 students. Data collection 

instruments of web-assisted digital teaching materials development research through 

interviews, questionnaires, observations, and tests. Qualitative data analysis of the 

development of web-assisted digital teaching materials for the diversity of living things 

was obtained through a validation questionnaire of material experts, media practitioners, 

and field practitioners. The criteria for the validity of web-assisted digital teaching 

materials for the diversity of living things can be seen with the Formula 1, description: P 

is percentage, TSH is total expected score, TSe is total empirical score. The results of the 

data analysis obtained are then interpreted with reference to Table 1. 

 

P = TSe/TSh x 100%                                                                                                                      (1) 

 

Table 1. Criteria and Level of Product Validity of Web-assisted Digital Teaching Materials 

for Diversity of Living Things 

                       Validity Criteria Validity Level 

100% 

85.01-99.00% 

70.01-85.00% 

50.01-70.00% 

01.00-50.00% 

Very valid 

Valid with minor revisions  

Moderately valid, with a major revision 

Less valid, major revision  

Not valid; total revision 

Source: Adaptation of Akbar  (2013) 
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Figure 1. Research and Development Procedure (Source: Lee & Owens, 2004) 

 

Quantitative data obtained from the results of the effectiveness test of web-assisted 

digital teaching materials for the diversity of living things measured by N-gain. Instrument 

validity is measured empirically through instrument validity using Pearson product 

moment and reliability using Cronbach's α with SPSS. 

. 

3. Results 

The results of the validation test of web-assisted digital teaching materials for the 

diversity of living things are described in Table 2. The practicality of web-assisted digital 

teaching materials for the diversity of living things obtained a score of 90.03% with 

practical criteria. Assessment of the effectiveness of pre-experimental design type non-

randomised pretest-posttest control group science literacy obtained a score of 0.43, and the 

effectiveness value of attitude obtained a score of 0.39 in the medium category. 

 

Table 2. Results of Validation of Web-assisted Digital Teaching Materials for Diversity of 

Living Things  

No Validation Score Criteria 

1 Material 100 Very valid 

2 Instrument 96,83 Valid  

3 Media 98.56 Valid 

4 Field Practitioner 97,9 Valid 

 

4. Discussion 

Digital teaching materials for web-assisted Diversity of Living Things can be seen in 

Figure 2, and the substance of the material developed through exploring the Malabar City 

Forest in Malang, in the form of animalia and plantae, including taxonomy, description, 

role, and IUCN conservation status, as well as descriptions of the species found. The 

display of teaching materials consists of a cover, logo, moving animation, navigation 

buttons, including information in the form of Malabar City Forest videos, instructions for 

use, a quiz, plant and animal material, a glossary, and a bibliography. 
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Figure 2. Web-assisted digital teaching materials for the diversity of living things 

 

 

The results of the validation test of web-assisted digital teaching materials for material 

validation showed a score of 100 with very valid criteria. Referring to the validity table 

adapted from Akbar (2013) a score of 85.01–99.0% is valid, and a score of 100% is very valid. 

The material must be 100% correct because it affects the content of the material to be taught. 

Incorrect mastery of teaching materials will have an impact on misconceptions. According 

to Rokhim et al., (2023), the occurrence of misconceptions can be stored in the cognitive 

structure of students for a long time and affect the construction of knowledge on the next 

concept. 

The results of instrument validation obtained a score of 96.83 for valid criteria. Akbar 

(2013) values of 85.01–99.00% are included in the valid category. This validation is 

intended to ensure that the instrument that has been made is feasible to use and does 

measure what is to be measured (Ernawati, 2017). Measurements of science literacy and 

environmental attitudes were empirically tested using Pearson product moment and 

reliability using Croncbach's alpha through SPSS. The value of scientific literacy and 

environmental attitudes using Pearson product moment correlation obtained a 

significance value of <0.05, including the valid category. The smaller the significance value, 

the more valid the test. Criteria for validity: according to  Nunnally and Bernstein, (1994), 

if the value of rtable> rcount with α = 0.05, then the instrument is valid. The calculation of 

the reliability of cognitive learning outcomes refers to the indicators of science literacy, 

which obtained a score of.775 while the reliability of the environmental attitude 
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questionnaire sheet obtained a score of.730, including the reliable category. Reliability 

criteria: according to Nunnally and Bernstein, (1994), if ≥ 0.60, then the instrument is 

declared reliable. 

The media validation value obtained a score of 98.56%, a valid category. Akbar (2013) 

product criteria with a value of 85.01–99.00% are valid. The validation results show that 

the web-assisted digital teaching materials for the diversity of living things are feasible to 

use. The feasibility of web-assisted digital teaching materials for the diversity of living 

things is seen in terms of appearance and flexibility when used. Jannah and 

Suciptaningsih, (2023) argue that flexible learning is needed to support student activities 

in the Merdeka Curriculum. Farikhin et al., (2022) argue that the flexibility of teaching 

materials makes it easy for students to access and obtain the learning materials needed so 

that they can carry out the learning process anytime and anywhere. 

The validation value by biology education practitioners obtained a score of 97.9%, a 

worthy category. Akbar (2013) says the value of 85.01–99.00% is valid. The validation 

results show that digital teaching materials for the diversity of living things assisted by the 

web are feasible to use. The feasibility of digital teaching materials for the diversity of 

living things is seen in terms of contextuality in learning. Ramdani (2018) contextualized 

activities provide direct experience to students by playing an active role in learning 

activities. Wahyuni and Rahayu, (2021) learning activities related to daily life will make 

students understand the material faster and easier. 

The practicality value of web-assisted digital teaching materials for the diversity of 

living things obtained a score of 90.03%, based on practical criteria. The criteria for 

practicality adapted from Akbar (2013) show a score of 85.01–99.00%, including the 

practical category. The score of 90.03% is because the learning activities are always 

repeated for six meetings, even with different materials. Practicality is moderate because 

learning activities are quite boring and the writing has too many colors. Students showed 

less interest in reading activities, tended to be individualistic, and lacked compromise in 

group discussion activities. Web-assisted digital teaching materials for the diversity of 

living things should be able to trigger student motivation for learning. Research by 

Fernando et al., (2022) shows that web-based digital teaching materials are very feasible 

and practical to use to assist in the learning process. The use of digital teaching materials 

can help students broaden their horizons. Husniati et al., (2022) found that web-based e-

learning media is practical and can provide new insights for students. 

Assessment of the effectiveness of a pre-experimental design with a non-randomised 

pretest-posttest control group type of science literacy obtained a score of 0.43, medium 

criteria, with a percentage increase in science literacy skills of 29%. The moderate criteria 

obtained were influenced by several factors, including students' lack of interest in looking 

for clues or instructions, reading articles, and, when in groups, being less active in 

discussing. Science literacy is one of the skills that is very important for everyone to have. 

Safrizal et al., (2022) revealed that science literacy is increasingly seen as a goal that must 

be pursued by the school system because it plays an important role in producing and 

shaping students who have the ability to think logically, creatively, innovatively, and 

globally competitively. Gormally et al., (2012) define science literacy as the ability to use 

evidence and data to evaluate the quality of science information and arguments. Wahyu 

et al., (2020) argue that science literacy is very important to be prepared for because 

everyone needs information in everyday life as a reference to think scientifically in making 

decisions and solving problems. 

The assessment of the effectiveness of environmental attitudes with a pre-

experimental design type of non-randomised pretest-posttest control group obtained a 

value of 0.39 in the medium category Hake (1999) 0.3 ≤ n-gain < 0.7 is in the moderate 

category, with a percentage increase in environmental attitudes of 19%. The moderate 

criteria obtained, because students show less interest in learning, means that when 

working on learners' worksheet, students must be stimulated first. In group discussions, 
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only a few students are active, while other members tend to be passive and wait for 

instructions. Palupi and Sawitri, (2017) argue that human attitudes and behaviors will 

determine the good and bad conditions of an environment. Milfont and Duckitt, (2010) 

revealed that environmental attitude is an important construct in building environmental 

psychology. The results obtained between science literacy and environmental attitudes 

show a correlation or relationship, indicating that both are closely related. Khozin et al., 

(2020) revealed that there is a positive correlation between learning outcomes and 

environmental care attitudes. Qomariyah et al., (2019) found that the implementation of 

learning using modules can increase the average post-test scores of science literacy and 

environmental care attitudes on biodiversity material. 

 

5. Conclusion 

Based on the results of the study, it is concluded that the web-assisted digital teaching 

materials for the diversity of living things are valid, practical, and effective for improving 

students' science literacy and environmental attitudes. This is evidenced by the material 

content validation value, which obtained a score of 100% in the very valid category; the 

instrument validation value, which obtained a score of 96.83%; the media validation value, 

which obtained a score of 98.56%; and the validity of field practitioners, which obtained a 

score of 97.9 with valid criteria. Practicality value obtained a score of 90.03%, practical 

criteria. The effectiveness value of science literacy obtained a score of 0.43, and 

environmental attitudes obtained a score of 0.39, with moderate effectiveness criteria. 

 
Author Contributions:  

Data analysis, methodology, and writing-original draft preparation, and editing: Apriliana, M,S,R.; 

Validation and Review: : Rohman,F and Suhadi. 

 

Acknowledgments: I would like to thank those who have helped in writing this scientific article, 

thanks to the Indonesian Education Scholarship (BPI), which has given me the opportunity to 

continue my studies so that I can make this article well. I would also like to thank Prof. Dr. Fatchur 

Rohman and Prof. Dr. Ir. Suhadi as supervisors who have helped and guided me in completing the 

writing of this scientific article so that it can be completed properly. 

 

Conflicts of Interest: Authors declare that there are no conflicts of interest.   
 

6. References  

Akbar, S. (2013). Instrumen perangkat pembelajaran. Bandung: PT Remaja Rosdakarya. 

https://scholar.google.co.id/citations?view_op=view_citation&hl=en&user=jSQXu

MAAAAAJ&citation_for_view=jSQXuMAAAAAJ:L8Ckcad2t8MC 

Akhsania, K. N. (2018). Pendidikan karakter prososial di era milenial dengan Pendekatan 

Konseling Realitas. Prosiding SNBK, 2(1). 

http://prosiding.unipma.ac.id/index.php/SNBK/article/view/494 

Amin, S., Utaya, S., Bachri, S., Sumarmi, & Susilo, S. (2020). Effect of problem-based 

learning on critical thinking skills and environmental attitude. Journal for the 

Education of Gifted Young Scientists, 8(2). https://doi.org/10.17478/jegys.650344 

Dewayani, S., Retnaningdyah, P., Antoro, B., Susanto, D., Ikhwanudin, T., Fianto, F., 

Muldian, W., Syukur, Y., & Setiakarnawijaya, Y. (2021). Panduan penguatan literasi 

dan numerasi di sekolah dasar. 

http://repositori.kemdikbud.go.id/22599/1/Panduan_Penguatan_Literasi_dan_Nu

merasi_di_Sekolah_bf1426239f.pdf 

Ernawati, I. (2017). Uji kelayakan media pembelajaran interaktif pada mata pelajaran 

administrasi server. Elinvo (Electronics, Informatics, and Vocational Education), 2(2), 

204–210. https://doi.org/10.21831/elinvo.v2i2.17315 

Farikhin, F., Hamdani, A. S., & Soraya, I. (2022). Fleksibilitas asynchronous learning 

berbasis android sebagai inovasi pembelajaran pendidikan agama Islam di 

https://scholar.google.co.id/citations?view_op=view_citation&hl=en&user=jSQXuMAAAAAJ&citation_for_view=jSQXuMAAAAAJ:L8Ckcad2t8MC
https://scholar.google.co.id/citations?view_op=view_citation&hl=en&user=jSQXuMAAAAAJ&citation_for_view=jSQXuMAAAAAJ:L8Ckcad2t8MC
http://prosiding.unipma.ac.id/index.php/SNBK/article/view/494
https://doi.org/10.17478/jegys.650344
http://repositori.kemdikbud.go.id/22599/1/Panduan_Penguatan_Literasi_dan_Numerasi_di_Sekolah_bf1426239f.pdf
http://repositori.kemdikbud.go.id/22599/1/Panduan_Penguatan_Literasi_dan_Numerasi_di_Sekolah_bf1426239f.pdf
https://doi.org/10.21831/elinvo.v2i2.17315


Research and Development in Education (RaDEn), Vol. 4, No. 1, July 2024, pp. 573-581. https://doi.org/10.22219/raden.v4i1.32125 580 of 9 
 

SEKOLAH MENENGAH PERTAMA. Jurnal Intelektual: Jurnal Pendidikan Dan Studi 

Keislaman, 12(2), 101–112. https://doi.org/10.33367/ji.v12i2.2795 

Fernando, S., Sabri, T., & Suparjan, S. (2022). Pengembangan bahan ajar berbasis web 

pada materi sistem pencernaan manusia kelas V sekolah. Jurnal Tunas Bangsa, 9(1). 

https://doi.org/10.46244/tunasbangsa.v9i1.1717 

Gormally, C., Brickman, P., & Lut, M. (2012). Developing a test of scientific literacy skills 

(TOSLS): Measuring undergraduates’ evaluation of scientific information and 

arguments. CBE Life Sciences Education, 11(4). https://doi.org/10.1187/cbe.12-03-0026 

Hake, R, R. (1999). Analyzing change/gain scores.AREA-D American Education Research 

Association’s Devision.D, Measurement and Reasearch Methodology. 

https://web.physics.indiana.edu/sdi/AnalyzingChange-Gain.pdf 

Handayani, A., Soenarno, S. M., & A’ini, Z. F. (2022). Hubungan pengetahuan 

lingkungan hidup terhadap sikap peduli lingkungan siswa SMPN 20 Depok. 

EduBiologia: Biological Science and Education Journal, 2(1), 80. 

https://doi.org/10.30998/edubiologia.v2i1.11827 

Husniati, K., Hariyani, S., & Fayeldi, T. (2022). Pengembangan media pembelajaran 

matematika model e-learning berbasis web pada materi trigonometri di kelas XI 

SMK. JP2M (Jurnal Pendidikan Dan Pembelajaran Matematika), 8(1). 

https://doi.org/10.29100/jp2m.v8i1.2505 

Indarta, Y., Jalinus, N., Abdullah, R., & Samala, A. D. (2021). 21st century skills : TVET 

dan Tantangan abad 21. Edukatif : Jurnal Ilmu Pendidikan 3(6), 4340–4348. 

https://doi.org/10.31004/edukatif.v3i6.1458 

Jannah, I. K. J., & Suciptaningsih, O. A. (2023). Pengembangan E-LKPD Berbasis CTL 

pada Kurikulum Merdeka Muatan IPAS. JIIP - Jurnal Ilmiah Ilmu Pendidikan, 6(8), 

6164–6172. https://doi.org/10.54371/jiip.v6i8.2584 

Kemendikbudristek BSKAP. (2022). Salinan Keputusan Kepala Badan Standar, 

Kurikulum, dan Asesmen Pendidikan, Kementerian Pendidikan, Kebudayaan, 

Riset, dan Teknologi Nomor 008/H/KR/2022 Tentang Capaian Pembelajaran Pada 

Pendidikan Anak Usia Dini Jenjang Pendidikan Dasar dan Jenjang Pendid. In 

Kemendikbudristek BSKAP RI (Issue 021). https://kurikulum.kemdikbud.go.id/wp-

content/uploads/2022/06/033_H_KR_2022-Salinan-SK-Kabadan-tentang-

Perubahan-SK-008-tentang-Capaian-Pembelajaran.pdf 

Khozin, M. N., Rahmawati, A., & Wibowo, T. (2020). Pembelajaran Berbasis masalah 

berpendekatan socioscientific issue terhadap sikap peduli lingkungan dan hasil 

belajar siswa. Phenomenon : Jurnal Pendidikan MIPA, 10(1). 

https://doi.org/10.21580/phen.2020.10.1.6039 

Lee, William,W., Diana, L. Owens. (2004). Multimedia-based instructional design 

computer-based training web-based training distance broadcast training 

performance-based solutions. Pfeiffer. 

https://books.google.co.id/books?id=QXl4ZtUug6YC&printsec=frontcover&hl=id&

source=gbs_ge_summary_r&cad=0#v=onepage&q&f=false 

Majima, Y. (2015). Belief in pseudoscience, cognitive style and science literacy. Applied 

Cognitive Psychology, 29(4), 552–559. https://doi.org/10.1002/acp.3136 

Mardhiyah. (2021). Pentingnya keterampilan belajar di abad 21 sebagai tuntutan dalam 

pengembangan sumber daya manusia. Lectura : Jurnal Pendidikan, 12(1). 

https://doi.org/10.31849/lectura.v12i1.5813 

Milfont, T. L., & Duckitt, J. (2010). The environmental attitudes inventory: A valid and 

reliable measure to assess the structure of environmental attitudes. Journal of 

Environmental Psychology, 30(1). https://doi.org/10.1016/j.jenvp.2009.09.001 

Nunnally, J., & Bernstein, I. (1994). Psychometric Theory 3rd edition (MacGraw-Hill, New 

York). 1. https://www.scirp.org/reference/ReferencesPapers?ReferenceID=1960143 

Palupi, T., & Sawitri, D. R. (2017). Hubungan antara sikap dengan perilaku pro-

lingkungan ditinjau dari perspektif theory of planned behavior. Proceeding Biology 

https://doi.org/10.33367/ji.v12i2.2795
https://doi.org/10.46244/tunasbangsa.v9i1.1717
https://doi.org/10.1187/cbe.12-03-0026
https://web.physics.indiana.edu/sdi/AnalyzingChange-Gain.pdf
https://doi.org/10.30998/edubiologia.v2i1.11827
https://doi.org/10.29100/jp2m.v8i1.2505
https://doi.org/10.31004/edukatif.v3i6.1458
https://doi.org/10.54371/jiip.v6i8.2584
https://kurikulum.kemdikbud.go.id/wp-content/uploads/2022/06/033_H_KR_2022-Salinan-SK-Kabadan-tentang-Perubahan-SK-008-tentang-Capaian-Pembelajaran.pdf
https://kurikulum.kemdikbud.go.id/wp-content/uploads/2022/06/033_H_KR_2022-Salinan-SK-Kabadan-tentang-Perubahan-SK-008-tentang-Capaian-Pembelajaran.pdf
https://kurikulum.kemdikbud.go.id/wp-content/uploads/2022/06/033_H_KR_2022-Salinan-SK-Kabadan-tentang-Perubahan-SK-008-tentang-Capaian-Pembelajaran.pdf
https://doi.org/10.21580/phen.2020.10.1.6039
https://books.google.co.id/books?id=QXl4ZtUug6YC&printsec=frontcover&hl=id&source=gbs_ge_summary_r&cad=0%23v=onepage&q&f=false
https://books.google.co.id/books?id=QXl4ZtUug6YC&printsec=frontcover&hl=id&source=gbs_ge_summary_r&cad=0%23v=onepage&q&f=false
https://doi.org/10.1002/acp.3136
https://doi.org/10.31849/lectura.v12i1.5813
https://doi.org/10.1016/j.jenvp.2009.09.001
https://www.scirp.org/reference/ReferencesPapers?ReferenceID=1960143


Research and Development in Education (RaDEn), Vol. 4, No. 1, July 2024, pp. 573-581. https://doi.org/10.22219/raden.v4i1.32125 581 of 9 
 

Education Conference, 14(1), 214–217. 

https://jurnal.uns.ac.id/prosbi/article/view/18936/15036 

Putri, S. D., Ulhusna, M., Zakirman, & Gusta, W. (2020). Improvement of student science 

literacy skills through edmodo-based teaching materials in learning science in 

elementary school. International Journal of Scientific and Technology Research, 9(3). 

Qomariyah, W., Al Muhdhar, M. H. I., & Suarsini, E. (2019). Implementasi modul 

berbasis problem based learning dengan metode SQ3R materi keanekaragaman 

hayati untuk meningkatkan literasi sains dan sikap peduli lingkungan. Jurnal 

Pendidikan: Teori, Penelitian, Dan Pengembangan, 4(3). 

https://doi.org/10.17977/jptpp.v4i3.12134 

Ramadina, E. (2021). Peran kepala sekolah dalam pengembangan kurikulum merdeka 

belajar. Mozaic Islam Nusantara, 7(2), 131–142. 

https://doi.org/10.47776/mozaic.v7i2.252 

Ramdani, E. (2018). Model pembelajaran kontekstual berbasis kearifan lokal sebagai 

penguatan pendidikan karakter. Jupiis: Jurnal Pendidikan Ilmu-Ilmu Sosial, 10(1), 1. 

https://doi.org/10.24114/jupiis.v10i1.8264 

Rokhim, D. A., Rahayu, S., & Dasna, I. W. (2023). Analisis miskonsepsi kimia dan 

instrumen diagnosisnya: Literatur review. Jurnal Inovasi Pendidikan Kimia, 17(1). 

https://doi.org/10.15294/jipk.v17i1.34245 

Safrizal, S., Sudarmono, & Yulia, R. (2022). Developing students science literacy in 

adiwiyata school: Case study in Padang City, Indonesia. Journal of Turkish Science 

Education, 19(4), 1192–1205. https://doi.org/10.36681/tused.2022.169 

Sharon, A. J. (2020). Can science literacy help individuals identify misinformation in 

everyday life? Science Education, 104(5), 873–894. https://doi.org/10.1002/sce.21581 

Wahyu, Y., Suastra, I. W., Sadia, I. W., & Suarni, N. K. (2020). The effectiveness of mobile 

augmented reality assisted STEM-based learning on scientific literacy and 

students’ achievement. International Journal of Instruction, 13(3), 343–356. 

https://doi.org/10.29333/iji.2020.13324a 

Wahyuni, L., & Rahayu, Y. S. (2021). Pengembangan e-book berbasis project based 

learning (PjBL) untuk melatihkan kemampuan berpikir kreatif pada materi 

pertumbuhan dan perkembangan tumbuhan kelas XII SMA. Berkala Ilmiah 

Pendidikan Biologi (BioEdu), 10(2), 314–325. 

https://doi.org/10.26740/bioedu.v10n2.p314-325 

Wang, Y. (2017). Promoting sustainable consumption behaviors: The impacts of 

environmental attitudes and governance in a cross-national context. Environment 

and Behavior, 49(10), 1128–1155. https://doi.org/10.1177/0013916516680264 

Zulfikar, M., Tayeb, T., & Mardhiah, M. (2019). Perbandingan penerapan metode inquiry 

terbimbing dan metode inquiry bebas termodifikasi terhadap kemampuan 

pemecahan masalah matematika siswa. Alauddin Journal of Mathematics Education, 

1(1). https://doi.org/10.24252/ajme.v1i1.10931 

 

https://jurnal.uns.ac.id/prosbi/article/view/18936/15036
https://doi.org/10.17977/jptpp.v4i3.12134
https://doi.org/10.47776/mozaic.v7i2.252
https://doi.org/10.24114/jupiis.v10i1.8264
https://doi.org/10.15294/jipk.v17i1.34245
https://doi.org/10.36681/tused.2022.169
https://doi.org/10.1002/sce.21581
https://doi.org/10.29333/iji.2020.13324a
https://doi.org/10.26740/bioedu.v10n2.p314-325
https://doi.org/10.1177/0013916516680264
https://doi.org/10.24252/ajme.v1i1.10931

